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Abstract

Sport High Schools that activate in Turkey and where students who are skilled at sports have their secondary education
are found to be suitable place to study on. In this study, it is aimed to study perception of teachers working and students
studying in these institutions regarding learning climate. 342 teachers and 557 students that participated in the study
voluntarily are considered to be the best universe taking part in the study in daily basis. In terms of data collection tool,
Camur’s “Learning Climate Scale” with its Turkish adaptation in the year 2006 is used by considering its
sub-dimensions. The participants are reached through sharing prepared research form in on-line social media sport high
school groups. In order to find out learning climate perception of both teachers and students, determining statistics is
used where, t-test and one-way variance analysis is used for comparing independent samples based on demographic
features, and in order to find the relationships in the study, Pearson r relationship analysis is applied. In the end of the
analyses made, it is found out that physical education and sports teachers have negative impression about learning
climate in sport high schools (n=120, mean=3,304). Teachers of other fields working at sport high schools displayed
highly negative impression (n=222, mean=2,828). Students studying at these institutions on the other hand displayed
lesser levels of negative impression when compared to teachers (n=557, mean=3,637). As a result, when sport high
schools are investigated based on learning climate, it is concluded that; both teachers and students do not meet at an
appropriate education environment due to current status in those schools.
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1. Introduction

In order to achieve an appropriate level of learning in all phases of education, it is stated by the researchers (McBrien &
Brandt, 1997; Peker, 1993; Peker, 1995; Demirtas, 1999; Aydin, 2000; Acikg&r, 1996; Guclu, 2002; Basaran, 1996) that
the first parameter is to form learning environment or climate appropriately. Then, combination of values should be paid
attention at school together with culture, security and organisational structure. The reason is that this issue determines
why different reactions are given to different factors than other schools. Schools having this structure that respects
values and individuals approach to students as they are young individuals and this issue softens the authoritarian
structure, serious rules and hierarchic structure at school and provide a more productive education environment
(McBrien & Brandt, 1997; Wei, 2003).

The concept of education climate (Yielding, 1993) can be considered relatively new when compared to the concepts of
school or organisation climate. Hoy and Miskel (2005) define school environment as “The combination of internal
features to differ one school from other and that affect behaviours of an individual”. Ellis (1988) on the other hand
defines the school having a good learning climate as a place with; cooperative and dedicated teachers, hard-working and
enthusiastic students, intense understanding of respect and confidence, teachers and administrators assisting each-other.
At schools with weak climate, there are; bored students, teachers behaving coldly and unfriendly to both students and
each-other, and administrators who have no idea about the needs of teachers and who are ordering compulsory
directives that also resist the change (Kaplan & Geoffroy, 1990).

As stated by Aydin (2000), in environment with appropriate organisational climate; it is seed that more time and energy
is reserved for education which is considered as the teacher’s reason of existence. A positive school climate; develops
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performance of the employees, gives high moral and improve student success (Freiberg, 1998). Goddard, Hoy and Hoy
(2000), student success and school climate depend on each other. As for Hoyle, English and Steffy’e (1985), “school
environment is for the most part, one of the most significant tools of a successful teaching curriculum; without a climate
creating harmony and good work, one can not expect high school success".

Schools developing a positive learning or school climate and an idiosyncratic positive education culture are found to be
more effective than other schools (Kaplan & Geoffroy, 1990). In this regard, in order for the success of their students;
the effective school uses; physical environment, teaching tools and materials and all the resources of the school
effectively. By so doing, physical and cognitive development of students will be achieved as well of emotional
development (Balci, 2002; Becker, 1992; Johnson, 2000; Brown, 2002).

It is seen that, one of the factors required to develop an effective school is to create a confident, regular and positive
learning climate (Becker, 1992; Chiang, 2003; Sammons et.al., 1995; Balci, 2002; Greaves, 2004). Kelley, Thornton
and Daugherty (2005) on the other hand assert that; there is powerful, positive and mutual relationship between
effectiveness and various climate variables.

In the light of said studies, it can be asserted that; for the favour of achieving absolute learning in all phases of
education, it is primarily necessary to form learning environment or climate appropriately. Sport high schools that
activate in Turkey and where students who are skilled at sport have their secondary education are found to be suitable
place to study on. Sport high schools where academic and sportive success is observed less than other schools (Senturk,
2016) are expected to reach certain standards in terms of learning climate and effectiveness. Sport high schools that are
expected to be among schools with high value in terms of learning climate and effectiveness are the field-specific
schools to act as source for educating qualified people in the field of physical education and sport.

Starting from the concept of effective school, sport high schools on which many researches (Senturk, 2016) made are
found to be suitable for development in terms of learning environment. In this regard, a study has been designed to
include sport high schools among effective schools in terms of academic and sportive education where many skilled
students in sport choose to study at. This study which is aimed at investigating the learning climate perception belongs
to teachers and students in their schools is very significant to contribute to the field.

2. Method
2.1 Participants

In this study, it is aimed to find out perception of teachers working and students studying in these institutions regarding
learning climate. The universe of the study is composed of 1192 teachers and 17544 students included in approximately
60 schools. 342 teachers and 557 students that participated in the study voluntarily are considered to be the best
universe taking part in the study in daily basis. Cohen et.al., (2000) ‘s universe sampling table is taken into
consideration while the sampling size of the research is determined and the number of participants in the sampling are
found to be at the size to represent the universe.

2.2 Data Collection Tools

The study is a descriptive scanning study where it is also a study of analysis designed to determine learning climate in sport
high schools. In terms of data collection tool, “Learning Climate Scale” developed by the combination of School Safety
Centre located in Tennessee, USA and Schools at Lincoln district is used. This scale is being applied in these schools once in
every three years. The more the points received at the scale increase, the more perceived positive learning climate or similarly
concept of effective school perception increases. The scale which is adopted to Turkish by Camur in the year 2006 (0=,97) is
used in the study so as to describe only perceived general learning climate by disregarding its sub-dimensions. In choosing the
sampling, for the fact that the only feature expected of the participants is determined as to study in or work at sport high
schools, random sampling method is found to be the appropriate method to use. In this regard, the sampling method is similar
to the random sampling method identified by Yildirim and Simsek (2005) and Cochran (2007). The participants are reached
through sharing prepared research form in on-line social media sport high school groups in that it forms random sampling.
Thanks to this method, the expected number of data is reached in a short time.

2.3 The Analysis of Data

Data obtained in the scale is collected and stored in electronic media to form very good (0=,89) safety coefficient (Kline,
2005). After the data obtained from the scale is stored in electronic media, it is subjected first to normality test. Kurtosis
and skewness values of the data is found to vary between 1,5 and -1,5 with normal distribution (Tabachnik & Fidell,
2012). This data is analysed in this regard by parametric tests. In order to find out learning climate perception of both
teachers and students, determining statistics is used where, t-test and one-way variance analysis is used for comparing
independent samples based on demographic features. Besides, in order to find the relationships in the study, Pearson r
relationship analysis is applied.
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3. Results

The data obtained from analysis of the findings derived from teachers (n=342; ort.=3,066) and students (n=557;
mean.=3,637) are shown in tables.

When learning climate perceptions of participants are compared based on their geographical regions, it is found out that
there are differences happening in both of the groups. This case represent statistically significant difference as p<,05
(Table 1).

Table 1. Comparison of Learning Climate Perception of Participants Based On Geographical Regions

Geographical Regions. N % Mean Std. F p LSD
Teachers 1.Aegean 32 9,4 3,221 ,256 9,984 ,002** 1-6
2.Marmara 45 13,2 3,313 ,348 1-7
3.Central Anatolia 57 16,7 3,163 ,464 2-6
4 Mediterranean 47 13,7 3,141 274 2-7
5.Black Sea 64 18,7 2,967 298 3-7
6.Eastern Anatolia 66 19,3 2,859 389 4-7
7.Southeast Anatolia 31 9,1 2,795 ,218
Total 342 100,0
Students 1.Aegean 56 10,1 3,821 ,256 7,514 ,013* 1-6
2.Marmara 72 12,9 3,913 ,348 1-7
3.Central Anatolia 94 16,9 3,763 464 2-5
4 Mediterranean 82 14,7 3641 274 2-6
5.Black Sea 95 17,1 3567 298 27
6.Eastern Anatolia 110 19,7 3,459 ,389 ‘31;
7.Southeast Anatolia 48 8,6 3,295 ,218
Total 557 100,0 *p<,05; **p<,01

When learning climate perceptions of participants are compared based on the sport high school having physical
education centre, it is found out that there are differences happening in both of the groups. This case represent
statistically significant difference as p<,001 (Table 2).

Table 2. Comparison of learning climate perception of participants based on existence of physical education centre.

PE Center N % Mean St.d. t p
Teachers Auvailable 116 33,9 3,254 ,197 11,873 ,000**
Unavailable 226 66,1 2,879 ,201
Total 342 100,0
Students Auvailable 186 33,4 3,897 ,324 13,367 ,000**
Unavailable 371 66,6 3,378 ,286
Total 557 100,0 *p<,05; **p<,01

When learning climate perceptions of teachers and students are compared based on their sex, it is found out that there
are differences happening in both of the groups. This case represent statistically significant difference as p<,05 (Table
3).

Table 3. Comparison of learning climate perception of participants based on sex

Cinsiyet N % Mean St.d. t p
Teachers Male 188 55,0 3,156 ,096 8,563 ,000**
Female 154 45,0 2,976 ,134
Total 342 100,0
Students Male 308 55,3 3,723 ,284 7,917 ,003**
Female 249 44,7 3,549 ,265
Total 557 100,0 *p<,05; **p<,01
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When learning climate perceptions of participants are compared based on the number of physical education teachers
working at sport high schools, it is found out that there are differences happening in both of the groups. This case
represent statistically significant difference as p<,001 (Table 4).

Table 4. Comparison of learning climate perception of participants based on number of physical education teachers
working at such high schools

Num. of PE Teachers N % Mean St.d. t p
Teachers 3 and under 184 53,8 2,883 ,104 12,763 ,000**
4 and above 158 46,2 3,249 ,129
Total 342 100,0
Students 3 and under 282 50,6 3,401 ,218 10,183 ,000**
4 and above 275 494 3,873 274
Total 557 100,0 *p<,05; **p<,01

When learning climate perceptions of participants are compared based on the number of students studying in sport high
schools, it is found out that there are differences happening in both of the groups. This case represent statistically
significant difference as p<,05 (Table 5).

Table 5. Comparison of learning climate perception of participants based on number of students studying in sport high
schools

Num. of Students N % Mean St.d. t p
Teachers 180 and under 163 47,7 2,967 ,188 6,836 ,014*
181 and above 179 52,3 3,165 174
Total 342 100,0
Students 180 and under 241 43,3 3,591 ,352 5,903 ,027*
181 and above 316 56,7 3,683 ,306
Total 557 100,0 *p<,05; **p<,01

When learning climate perceptions of participants are compared based on number of classrooms in the sport high
schools, it is found out that there are differences happening in both of the groups. This case represent statistically
significant difference to teachers as p<,05 where no difference is found among students. (Table 6).

Table 6. Comparison of learning climate perception of participants based on number of classrooms in sport high schools

Num.of Classrooms N % Mean St.d. t p
Teachers 8 and under 208 60,8 2,979 ,156 3,572 ,043*
9 and above 134 39,2 3,153 ,193
Total 342 100,0
Students 8 and under 322 57,8 3,598 ,205 2,906 ,065
9 and above 235 42,2 3,676 ,196
Total 557 100,0 *p<,05; **p<,01

When learning climate perceptions of participants are compared based on number of classrooms in the sport high
schools, it is found out that there are differences happening in both of the groups. This case represent statistically
significant difference to teachers as p<,05 where no difference is found among students. (Table 7).

Table 7. Comparison of learning climate perception of teachers based on their field

Fields N % Mean St.d. t p
Teachers Physical Education 120 35,1 3,304 ,109 7,382 ,008**

Other Fields 222 64,9 2,828 ,135

Total 342 100,0

When learning climate perceptions of teachers working in sport high schools are compared based on their fields, it is
found out that there are there is statistically significant difference among teachers as p<,05. (Table 8).
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Table 8. Comparison of learning climate perception of students based on types of sport

Types of Sport N % Mean St.d. t p
Students Individual Sports 209 37,5 3,718 216 3,362 ,048*

Team Sports 348 62,5 3,556 ,283

Total 557 100,0 *p<,05; **p<,01

When learning climate perceptions of students studying in sport high schools are compared based on the type of sport
they are interested, it is found out that there are there is statistically significant difference among these students as p<,05.
(Table 8).

Table 9. Relationship between learning climate perception of students and their demographic features

Learning Climate Class Level Age Num. of Teachers  Num. of Students
Teachers r - ,112 ,517 ,312

p - ;345 ,013* ,044*
Students r -,348 -,401 ,238 ,192

p ,001** ,003** ,089 ,075

*p<,05; **p<,01

When the relationship between class, age, number of students and teachers at schools and their learning climate
perception, it is found out that; in teachers, it is affected positively by number of teachers and students at schools where
the same is negatively affected by age and class variant in students (Table 9).

4, Discussion and Conclusion

In the end of the statistical analyses made, it is found out that physical education and sports teachers have reflected not a
very common impression about learning climate in sport high schools. However, teachers of other fields working at
sport high schools displayed highly negative impression. Students studying at these institutions on the other hand
displayed lesser levels of negative impression (=342, mean=3,066) when compared to teachers (=557, mean=3,637).
Teachers working and students studying at sport high schools in Eastern and South-Eastern Anatolia region are found to
have worse impression about learning climate. When the results are compared based on sex variable, it is found out that
male teachers and students have better impression about learning climate. When the results are compared based on
schools opportunities, it is found out that teachers and students have better impression about learning climate where the
school has; more than 4 physical education teachers, physical education centre, 181 or more students and 9 or more
classrooms. Besides, it is found out that, students in these sport high schools who deal with individual sports have better
impression about learning climate than the students interested in team sports.

When the related studies in the literature are controlled, it is found out that; in order for teachers working in these
institutions to elevate learning carried out at education environment to highest levels and create opportunities for
students to be interested in their own education; it is extremely necessary to create an appropriate learning environment
at school. As a result, when sport high schools are investigate based on learning climate, it is concluded that; both
teachers and students do not meet at an appropriate education environment due to current status in those schools ( such
as; facility, equipment, teacher adequacy, teaching programs etc.).

In the study conducted by Godber in the year 2002, it is found out that student and parent ideas coincide with the ideas
of administrators and teachers respectively and there are differences between these two ideas. A similar case is observed
in this current study.

There is a positive relationship between attitudes of students towards school and school climate. The attitude of the
students towards teachers relies on intra-class attitudes of teachers and their dedication to teaching methods. Besides, it
is found out by Amick in the year 2004 that; there is positive relationship between the school climate and teachers
attitude about students discipline.

Teacher’s learning or school climate degreases especially in general high schools and vocational school as it is found
out in the study of Camur (2006). This finding suggests that there is a problem of fulfilment among teachers working in
these types of high schools. Studies made on occupational fulfilment shows that one of the most important factors
affecting teacher’s professional fulfilment is the success of students. As a result, like in general and vocational high
schools, success level of students studying in sport high schools is not enough to boost teachers professionally.

When the results are compared based on sex variable, it is found out that male teachers have more positive perception
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of their school climate than the female teachers. This finding is similar to the findings obtained by Rivers (2003) and
Camur (2006). According to these studies, female teachers are more interested in their school climate than the male
teachers. As stated by John and Taylor (2002), dedication of female teachers to their organisations is more than male
teachers. However, this situation is observed as just the opposite in teachers working in sport high schools.

In the study, it is found out that 9" and 10™ grade students display more positive impression about their school climate
than the upper-class students. In another words, the more you study at school, the more negative impression you obtain.
Final year students having more negative impression can be interpreted as two sided. This can derive from factors such
as; their expectations not to be met by the school administration, their lack of eagerness to classes in the final year due
to their enthusiasm to prepare for University Exam, lack of communication or lack of self-esteem. The reason can also
be the fact that they are in their final year and their sense of belonging to school decreases. Ziazi (2004) and Camur
(2006) mentioned similar cases in their studies.

5. Recommendations

With the current conditions, due the fact that learning climate perception of teachers and students of sport high schools
is highly law, it can lead failure in reaching academic and sportive goals. Thus, it is necessary for Ministry of National
Education and Ministry of Youth and Sport to create more renovative and supportive environments.
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