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Abstract 

The aim of this study is to analyze the academic self-efficacy and leisure satisfaction levels of university students 

according to some variables and to determine the relationship between them. 1053 (642 male and 411 female) students 

from the Physical Education and Sports College of Bartın University participated in the study. A personal information 

form prepared by the researchers, the "Academic Self-Efficacy Scale" (ASES) developed by Owen & Froman (1988) 

and adapted to Turkish by Ekici (2012) and the "Leisure Satisfaction Scale (LSS)" developed by Beard & Ragheb (1980) 

and adapted to Turkish by Gökçe & Orhan (2011) were used as data collection tools. Descriptive statistical methods, the 

t-Test, ANOVA and Pearson Correlation tests were used in the analysis of the data. In the findings of the study, it was 

found that there was a significant difference between the "Social status", "Cognitive Practices", "Technical Skills" and 

LSS "Social" subscales in terms of the "gender" variable (p˂0.05), and the result was in favor of the female students. In 

the correlation test results, it was found that there was a significant relationship in the ASES subscale "Technical Skills" 

in terms of the "age" variable (p<0.05), and the ability to perform technical skills increased as age increased. In addition, 

a significant relation was found between the LSS "social" subscale and the "Family Income" variable (p<0.05). 

Consequently, no significant relationship was found between ASES and LSS subscales, while a significant relation was 

found between the age and family income variables. The reason for this can be considered that as the ages of university 

students increase, their orientation towards technical skills and their academic development is affected. In addition, it 

can be considered as the income level of university students increase, their activities such as socialization and 

participation in social activities are affected in a positive way and that consequently they get satisfaction. 

Keywords: university students, academic self-efficacy, leisure satisfaction 

1. Introduction 

Today, with the development of technology, the value of the concept of time increases day by day in terms of increasing 

importance, evaluation methods and being efficient. Because individuals who make efficient use of their time are successful in 

both their personal lives, family lives and working performances. Therefore, the efficient arrangement of time will allow 

university students to fulfill their academic tasks and to achieve success and satisfaction at the level expected from them. 

The concept of leisure allows individuals to be by themselves, to live their own freedom and to find themselves when used 

efficiently and in the correct place. Making good use of free time enables individuals to express themselves, develop their 

creativity, gain new experiences, improve their social environment and increase their productivity. The intelligent use of 

free time is a result of development and education. Leisure is valuable to the extent that it helps the development of 

humanity and is not used poorly (Kılbaş, 2004; Torkildsen, 1999). Leisure activities are very important because they 

accelerate cultural and economic development, increase working efficiency and support education and academic efficacy. 

The concept of leisure satisfaction is defined as the positive emotions individuals get after meeting their individual 

needs with free recreational activities (Siegenthaler & O’Dell, 1998). In addition, leisure satisfaction shows the level of 

satisfaction individuals perceive from leisure activities (Du Cap, 2002). The knowledge of leisure satisfaction is 

important in terms of being a predictor of how satisfied individuals are who participate in recreational activities, how 

much they are relieved from their routine and how much they are refreshed (Gökçe, 2015). 

Leisure satisfaction can be considered as the perceived level of conscious or unconscious completion of the free time 

requirement (Demir et al., 2013). Leisure satisfaction, which also significantly affects the perception of life satisfaction 

of individuals or of university students (Wang et al., 2008), can play an active role in increasing the quality of life and 

imposing positive emotions towards it (Siegenthaler & O'Dell, 2000). This shows that leisure activities can create 



Journal of Education and Training Studies                                                    Vol. 7, No. 3; March 2019 

107 

different satisfactions (Demir & Demir, 2014). 

Leisure activities can create positive effects by providing satisfaction not only in individual activities, but also in group 

activities (Lloyd & Auld, 2002). Satisfaction develops as a result of the positive perception of leisure activities (Beard & 

Ragheb, 1980) and is considered as an indicator of the level of satisfaction of an individual in meeting the requirements of that 

individual in experiential terms (Rojek, 2013). The fact that the demographic, socio-cultural, educational, psychological and 

economic factors that affect leisure satisfaction vary between individuals (Esentaş, et al., 2018; Siegenthaler & O'Dell, 2000; 

Iso-Ahola & Weissinger, 1990; Yaşartürk et al., 2017) shows that the concept can include a wide range of variables. 

In addition, the fact that leisure satisfaction has a positive relation with job satisfaction, motivation, quality of life, level 

of education and life balance (Pearson, 1998; Ragheb & Beard, 1982; Siegenthaler & O'Dell, 2000) makes leisure 

activities more important, efficient and effective in terms of the individual. 

On the other hand, "Self-efficacy" is one of the fundamental concepts in Bandura's social learning theory, and Bandura 

(1977) defines self-efficacy as "the belief of an individual in how well they can perform the actions necessary to cope 

with possible situations" (Akkoyunlu & Kurbanoğlu, 2003). In recent years, the concept of "self-efficacy" has been a 

frequently studied subject in the context of academic life of students (Alemdağ et al., 2014; Durdukoca, 2010; Ekici, 

2012; Ferla et al., 2009; Odacı & Çelik, 2012). Another characteristic of the gifted individuals that is affected by social 

comparisons and school environment is their self-efficacy beliefs. Self-efficacy includes the feelings of an individual 

towards their own ability, power and skills (Budak, 2003). Academic self-efficacy is defined as the belief of the 

individual in themselves in completing academic tasks successfully (Schunk, 2009). 

The phenomenon of academic self-efficacy can be defined as the individual's opinion on their ability to regulate and 

perform the required actions of the course in order to achieve the determined educational performance (Zimmerman, 1995). 

According to Bandura (1999), the concept of self-efficacy is defined as "the self-judgment of the individual on their 

capacity to organize and successfully perform the necessary activities to achieve a certain performance" (Uysal, 2013). 

In this context, the goals, motivation levels and academic achievements of university students affect their academic 

self-efficacy beliefs and improve their beliefs in achieving greater academic successes (Schunk, 2009). Compared to 

individuals with low self-efficacy, individuals with high self-efficacy beliefs are more eager in their learning lives, make 

more efforts and develop more effective strategies against difficulties (Altun & Yazıcı, 2012; Eggen & Kauchak, 1997). 

Therefore, making efficient use of leisure activities by university students will provide satisfaction and contribute to 

academic self-efficacy that is the basis of educational life in positive emotions. 

From this point of view, the aim of this study is to examine the academic self-efficacy and leisure satisfaction levels of 

university students according to some variables and to determine the relationship between them. For this purpose, we 

tried to find answers to the following questions: 

1. What are the levels of academic self-efficacy and leisure satisfaction of university students? 

2. Do the academic self-efficacy and leisure satisfaction levels of university students show significant difference 

according to the gender, age, department and weekly free time variables? 

3. Is there a significant relationship between academic self-efficacy and leisure satisfaction subscales? 

2. Method 

2.1 The Model, Population and Sampling of the Research 

In accordance with the research objectives, "Descriptive and Relational Screening Model" was used. The population of 

the study consisted of 1551 university students studying at the Physical Education and Sports College of Bartın 

University. The sample group consisted of 1053 (642 male and 411 female) participants selected by simple random 

sampling method. 

2.2 Data Collection Tools 

Personal information form: It consisted of questions such as gender, age, family income level, department and weekly 

free time. 

Academic Self-Efficacy Scale: The Academic Self-Efficacy Scale (ASES) developed by Owen and Froman (1988) and 

adapted to Turkish by Ekici (2012) was used to determine the academic self-efficacy of the university students who 

participated in the study. The scale consisted of a total of 33 items and a total of 3 subscales. The Academic 

Self-Efficacy Scale was prepared as a five-point likert scale as very little (1 point), little (2 points), relatively much (3 

points), much (4 points) and quite much (5 points). The subscales of the academic self-efficacy scale are sorted as social 

status, cognitive practices and technical skills. In addition, the internal consistency coefficient in the general total of the 

Turkish validity and reliability study was found to be 0.86. The reliability coefficients of the subscales were found to be 
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0.88 in the social status subscale, 0.82 in the cognitive practices subscale and 0.90 in the technical skills subscale (Ekici, 

2012). The total internal reliability coefficient within the scope of our research was determinedas 0.84, while the 

reliability coefficients for the subscales were found as 0.91 in the social status subscale, 0.94 in the cognitive practices 

subscale and 0.83 in the technical skills subscale. 

Leisure Satisfaction Scale: The "Leisure Satisfaction Scale (LSS)" developed by Beard & Ragheb (1980-Short form) and 

adapted to Turkish by Gökçe & Orhan (2011) was used. The scale has a 5-point likert scoring system and is rated between 1 

"Almost Never True" and 5 "Almost Always True". In addition, the Leisure Satisfaction scale has 24 items and 6 subscales 

including Psychology, Education, Social, Physical, Relaxation and Aesthetics. In the validity analysis of the Turkish version of 

the measurement tool, findings were obtained that confirmed the six-factor structure of the scale. According to Erkuş (2005: 

200), although many methods were proposed for scope validity, "the total item analysis, reliability and validity methods 

applied after the measurement tool is produced also prove the scope validity of the measurement tool. The internal consistency 

coefficient of the Leisure Satisfaction scale in the Turkish validity and reliability analysis was determined as 0.90, while it was 

found as 0.77 for the psychological subscale, 0.77 for the educational subscale, 0.76 for the social subscale, 0.80 for the 

relaxation subscale, 0.79 for the physiological subscale and 0.79 for the aesthetic subscale. Since this finding is between the 

values of 0.60-0.80, which were reported to be very reliable by Alpar (2001), the LSS is reported to have an internal 

consistency reliability. The total internal reliability coefficient for the scope of our study was determined as 0.85, while it was 

found as 0.78 for the psychological subscale, 0.76 for the educational subscale, 0.81 for the social subscale, 0.76 for the 

relaxation subscale, 0.81 for the physiological subscale and 0.78 for the aesthetic subscale. 

2.3 Data Analysis 

All data were analyzed through IBM SPSS Statistics 21.0 software package program. Whether the independent 

variables show their scales and their normal distribution Kolmogorov-Smirnov normality test was applied to investigate. 

The t-Test and ANOVA tests were used to analyze the differences of the participants between their satisfaction towards 

their leisure time activities and their academic self-efficacy levels according to their demographic characteristics; 

Pearson Correlation test was used to analyze the relations between the variables. 

3. Findings 

Table 1. Descriptive Statistics Results of Participants According to Demographic Variables 

Variables  N % 

Gender 
Female 411 39.0 
Male 642 61.0 

Department 

Physical Education and Sports Teaching 208 19.8 
Coaching Education 345 32.7 

Recreation 333 31.6 
Sports Management 167 15.9 

Weekly Free Time 

1-5 hours 173 16.4 
6-10 hours 337 32.0 
11-15 hours 205 19.5 
16-20 hours 122 11.6 

21 hours and above 216 20.5 
 N  x  SS 
Age  1053  20.68 1.86 
Family Income  1053  2658.38 1170.54 

According to the table, the participants consisted of 411 female and 642 male university students. Of the participants, 

19.8% study in Physical Education and Sports Teaching, 32.7% in Coaching Education, 31.6% in Recreation and 15.9% 

in Sports Management. Of the participants, 173 had "1-5 hours" of weekly free time, 337 had "6-10 hours", 205 had 

"11-15 hours", 122 had "16-20 hours" and 216 had "21 hours and above". The average age of the participants was 20.68, 

and the average family income was 2.658 TL. 

Table 1. Descriptive Statistics Results of Participants According to ASES and LSS 

Subscales 
N x  Median SS Min Max 

Valid Data Missing Data 
Social Status 1053 0 3.53 3.82 0.910 1 5 
Cognitive Practices 1053 0 3.48 3.68 0.861 1 5 
Technical Skills 1053 0 3.47 3.51 0.911 1 5 
Psychological 1053 0 3.58 3.75 0.878 1 5 
Educational 1053 0 3.58 3.75 0.827 1 5 
Social 1053 0 3.61 3.75 0.880 1 5 
Relaxation 1053 0 3.55 3.51 0.847 1 5 
Physical 1053 0 3.65 3.75 0.883 1 5 
Aesthetic 1053 0 3.58 3.75 0.833 1 5 
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According to the table, the median and the standard deviation of the ASES "Social Status" subscale were 3.53 and 0.910, 

respectively; the median and the standard deviation of the "Cognitive Practices" subscale were 3.48 and 0.861, 

respectively; the median and the standard deviation of the "Technical Skills" subscale were 3.47 and 0.911, respectively. 

In addition, the median and the standard deviation of the LSS "Psychological" subscale were 3.58 and 0.878, 

respectively; the median and the standard deviation of the "Educational" subscale were 3.58 and 0.827, respectively; the 

median and the standard deviation of the "Social" subscale were 3.61 and 0.880, respectively; the median and the 

standard deviation of the "Relaxation" subscale were 3.55 and 0.847, respectively; the median and the standard 

deviation of the "Physical" subscale were 3.65 and 0.883, respectively; the median and the standard deviation of the 

"Aesthetic" subscale were 3.58 and 0.833, respectively. 

Table 2. Two Independent Sample t-Test Results According to Gender Variable of Participants 

Scales Gender N x  SS t sd p 

Social Status Female 411 3.66 .854 
3.76 1051 .000 

Male 642 3.45 .935 

Cognitive Practices Female 411 3.58 .819 
2.96 1051 .003 

Male 642 3.42 .881 

Technical Skills Female 411 3.57 .866 
2.88 1051 .004 

Male 642 3.40 .935 

Psychological Female 411 3.64 .887 
1.86 1051 .063 

Male 642 3.54 .871 

Educational Female 411 3.63 .812 
1.73 1051 .082 

Male 642 3.54 .834 

Social Female 411 3.68 .881 
2.02 1051 .043 

Male 642 3.57 .878 

Relaxation Female 411 3.57 .859 
.60 1051 .547 

Male 642 3.54 .840 

Physical Female 411 3.70 .877 
1.39 1051 .163 

Male 642 3.62 .887 

Aesthetic Female 411 3.64 .840 
1.64 1051 .101 

Male 642 3.55 .828 

According to the table, when the ASES and LSS subscales were examined according to the gender variable of the 

participants, statistically significant differences were found in the "Social Status", "Cognitive Practices", "Technical Skills" 

and "Social" subscales (p<.05). When the mean values were analyzed, it was seen that this significant difference was in 

favor of female participants in the "Social Status", "Cognitive Practices", "Technical Skills" and "Social" subscales.  

Table 3. ASES and LSS Correlation Test Results According to Age Variable of Participants 

Variable Social Status Cognitive Practices Technical Skills 

Age -.015 -.011 .067* 

 Psychological Educational Social Relaxation Physical Aesthetic 

Age .027 .002 .029 .022 .015 -.016 

*p<0.05 

According to the table, as a result of the correlation analysis to show the relationship between the age variable and the 

ASES subscales, while a weak and positive statistically significant correlation was found in the "Technical Skills" 

subscale (p˂0.05), no significant relationship was found between the LSS subscales (p>0.05). 

According to the table, no significant relationship was found as a result of the correlation test to show the relationship 

between the family income variable and the ASES subscales (p>0.05), a weak and positive statistically significant 

correlation was found in the LSS "Social" subscale (p<0.05). 

Table 5. ASES and LSS Correlation Correlation Test Results According to Family Income Variable of Participants 

Variable Social Status Cognitive Practices Technical Skills 

Family Income .045 .045 .055 

 Psychological Educational Social Relaxation Physical Aesthetic 

Family Income -.039 -.057 .054* -.022 -.062 -.019 

*p<0.05 

 

 

 



Journal of Education and Training Studies                                                    Vol. 7, No. 3; March 2019 

110 

Table 6. ASES and LSS ANOVA Test Results According to Department Variable of Participants 

Scales 
Source of  
Variance 

Sum of  
Squares 

sd 
Square  

Average 
F p 

Significant  
Difference 

Social Status Inter-group 10.90 3 3.63 
4.429 .004 

3>1 
3>2 Intra-group 861.15 1049 .82 

Cognitive 
Practices 

Inter-group 7.90 3 2.63 
3.581 .014 1>4 

Intra-group 772.32 1049 .73 
Technical Skills Inter-group 5.62 3 2.17 

2.710 .069 - 
Intra-group 823.18 1049 .72 

Psychological Inter-group 6.94 3 2.21 
3.159 .053 - 

Intra-group 818.05 1049 .76 
Educational Inter-group 6.79 3 2.26 

3.335 .019 1>4 
Intra-group 712.84 1049 .68 

Social Inter-group 4.85 3 1.61 
2.094 .099 - 

Intra-group 811.27 1049 .77 
Relaxation Inter-group 7.77 3 2.59 

3.638 .012 
3>1 
3>2 
3>4 

Intra-group 747.67 1049 .71 

Physical Inter-group 6.50 3 2.16 
3.095 .057 - 

Intra-group 812.76 1049 .76 
Aesthetic Inter-group 3.66 3 1.22 

1.761 .153 - 
Intra-group 728.04 1049 .69 

Department Groups: 1=Physical Education and Sports Teaching, 2=Coaching Education, 3=Recreation, 4=Sports 

Management 

According to the table, a statistically significant difference was found between the department variable and the ASES 

"Social Status" and "Cognitive Practices" subscales (p<0.05). In the ASES "Social Status" subscale, this significant 

difference was between the "Recreation" and "Physical Education and Sports Teaching" departments and between the 

"Recreation" and "Coaching Education" departments and was in favor of the Recreation department (p<.05). In the 

ASES "Cognitive Practices" subscale, the significant difference was between the "Physical Education and Sports 

Teaching" and "Sports Management" departments and was in favor of the Physical Education and Sports Teaching 

department (p<.05). In addition, in the LSS "Educational" subscale according to department variable, the significant 

difference was between the "Physical Education and Sports Teaching" and "Sports Management" departments and was 

in favor of the "Physical Education and Sports Teaching" department (p<.05). In the LSS "Relaxation" subscale, the 

significant difference was between the "Recration" department and the other departments and was in favor of the 

"Recration" department (p<.05). 

Table 7. ASES and LSS ANOVA Test Results According to Weekly Free Time Variable of Participants 

Scales 
Source of  

Variance 

Sum of  

Squares 
sd 

Square  

Average 
F p 

Significant  

Difference 

Social Status Inter-group 10.47 4 2.61 
3.186 .013 2>4 

Intra-group 861.58 1048 .82 

Cognitive 

Practices 

Inter-group 7.02 4 1.60 
2.049 .052 - 

Intra-group 753.01 1048 .70 

Technical Skills Inter-group 10.37 4 2.59 
3.145 .014 3>5 

Intra-group 864.43 1048 .82 

Psychological Inter-group 1.673 4 .41 
.541 .706 - 

Intra-group 810.53 1048 .77 

Educational Inter-group 2.28 4 .57 
.833 .504 - 

Intra-group 717.36 1048 .68 

Social Inter-group 7.23 4 1.70 
2.243 .044 5>1 

Intra-group 772.90 1048 .73 

Relaxation Inter-group 4.21 4 1.05 
1.471 .209 - 

Intra-group 751.23 1048 .71 

Physical Inter-group 4.42 4 1.10 
1.419 .226 - 

Intra-group 816.85 1048 .77 

Aesthetic Inter-group 1.13 4 .28 
.405 .805 - 

Intra-group 730.58 1048 .69 

Weekly Free Time Groups: 1=1-5 Hours, 2=6-10 Hours, 3=11-15 Hours, 4=16-20 Hours, 5=21 hours and above 

According to the table, a statistically significant difference was found between the weekly free time variable and the 

ASES and LSS subscales (p˂0.05). A statistically significant difference was found between the ASES "Social Status" 



Journal of Education and Training Studies                                                    Vol. 7, No. 3; March 2019 

111 

and "Technical Skills" subscales according to the weekly free time variable. In the ASES "Social Status" subscale, the 

significant difference was between the "6-10 hours" and "16-20 hours" groups and was in favor of the "6-10 hours" 

group. In the ASES "Technical Skills" subscale, the significant difference was between the "11-15 hours" and "21 hours 

and above" groups and was in favor of the "11-15 hours" group. In the LSS "Social" subscale, the significant difference 

was between the "1-5 hours" and "21 hours and above" groups and was in favor of the "21 hours and above" group. 

Table 8. Correlation Test Results of ASES and LSS Subscales of Participants 

 Psychological Educational Social Relaxation Physical Aesthetic 

Social Status r .024 .002 .007 .006 .007 .001 

Cognitive Practices r .030 .012 .017 .024 .011 .017 

Technical Skills r .028 .018 .012 .048 .024 .022 

According to the table, no significant relationship was found in the correlation test to analyze the relationship between 

the ASES and LSS subscales of the participants (p>0.05). 

4. Discussion and Conclusion 

The aim of this study was to analyze the relationship between the academic self-efficacy and leisure satisfaction levels 

of Physical Education and Sports College students. 

According to the gender variable, when the ASES subscales were analyzed, a statistically significant difference was found in 

the "Social Status", "Cognitive Practices" and "Technical Skills" subscales (p˂0.05). When the average values were examined, 

it was seen that the significant difference was in favor of female students. Türk (2009) found in the study conducted to analyze 

the academic self-efficacy of physical education and sports teachers that women had higher academic self-efficacy levels than 

men. In the literature, there are other studies that conclude that female students or teacher candidates had higher academic 

self-efficacy levels than males, supporting our study (Yelken, 2008; Yılmaz et al., 2010; Özdemir, 2008). Alemdağ et al. (2014) 

found in their study to analyze the academic self-efficacy and motivation of physical education and sports teacher candidates 

that males had higher levels of academic self-efficacy levels than females. Busch (1995) concluded in the study to analyze the 

academic self-efficacy and performance that males had higher self-efficacy scores than females. Similarly, there are also 

studies indicating that men have higher academic self-efficacy levels than women (Durdukoca, 2010; Vurucu, 2010). 

However, there are also studies in the literature that did not find significant differences between male and female students 

(Doğaner, 2017; Kavrayıcı & Bayrak, 2016; Kılıç & Öncü, 2014; Özsüer, 2011; Uysal, 2013; Ünlü & Kalemoğlu, 2011; 

Yaşartürk et al., 2018). This shows that the studies in the literature show different results and that the female students in our 

sample group had higher self-confidence in their courses or academic studies, and it can be concluded that women, in the 

social conditions they live in, are more effective than males in learning and in applying their acquisitions in real life in terms 

of the social dimension. When the subscales of LSS were analyzed, a statistically significant difference was found in the 

"Social" subscale (p<0.05), and in the same way, it was found to be in favor of female students. Çakır (2017) concluded, in the 

study conducted to analyze the leisure satisfaction and management of university students, that women had higher average 

scores than men in all LSS subscales. While Serdar & Ay (2016) and Vong (2005) were in parallel with our study, Ardahan & 

Yerlisu Lapa (2010), Ayyıldız (2015), Çelik (2011) and Kalfa (2017) reached a conclusion in favor of male students in their 

studies. In addition, Gökçe (2015) conducted a study on students preparing for the university entrance exam, Yiğit (2018) 

conducted a study on individuals participating in recreational activities in university communities and Huang (2003) 

conducted a study on university students studying in Taiwan, and neither of them found a significant difference in terms of the 

gender variable. We can say that, in the recreational area variety of the university students in our research group, women made 

more efficient and productive use of their leisure than men.  

In the correlation analysis to analyze the relationship between the age variable and the ASES subscales, a weak and 

negative statistically significant correlation was found in the "Technical Skills" subscale (p<0.05). Alemdağ (2015) 

found in the study on physical education and sports teacher candidates that individuals with a mean age of 19 and below 

had higher academic self-efficacy than those with a mean age of 22 and above. Oğuz (2012) found in the study 

conducted to analyze the academic self-efficacy of class teacher candidates that older teacher candidates had higher 

academic self-efficacy than younger students. Considering that the average age of the university students in our research 

group was "20.68", we can say that it shows similarity to the studies we have referenced. Based on these results, it is 

possible to say that as the average age of university students increased, their success in applying technical skills in 

practice increased. In addition, no significant relationship was found between the age variable and the LSS subscales (p> 

0.05). Similarly, Çakır (2017) found no significant difference in the study conducted to analyze the leisure satisfaction 

and management of university students. Serdar and Ay (2016) found in their study on university students a significant 

difference only in the "relaxation" subscale, but found no significant difference in the other subscales. As can be seen in 

the studies in the literature, it can be concluded that there is no significant relationship between age and leisure 

satisfaction scale due to the variety of leisure activities and the inclusion of activities for each age group.  
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In the correlation analysis to analyze the relationship between the family income variable and the ASES subscales, no 

significant relationship was found (p>0.05). Altun and Yazıcı (2012) concluded in the study conducted on a sample 

group of gifted students that family income level did not create a significant difference in academic self-efficacy. In a 

similar study, Alemdağ (2015) found that family income of physical education and sports teacher candidates had no 

effect on academic self-efficacy levels, and these results are in parallel with our research. In addition, a weak and 

positive statistically significant correlation was found between the family variable and the LSS "Social" subscale 

(p<0.05). This shows that university students were more satisfied with social activities that were at the center of leisure 

activities as their family income increased. Yiğit (2018) found in the study on individuals participating in recreational 

activities in university communities no significant differences in any of the subscales of the leisure satisfaction scale. 

Ayyıldız (2015) found in the study on the leisure satisfaction levels of individuals participating in recreational dance 

activities a significant difference between the "psychological" and "social" subscales. It can be concluded from this that 

as the socioeconomic status of the individuals taking part in recreational activities increased, the satisfaction they 

received from activities increased as well. Therefore, personal income or family income directly increases the 

orientation towards and variety of social activities and leads us to get satisfaction from leisure activities. 

A statistically significant difference was found between the department variable and the ASES "Social Status" and 

"Cognitive Practices" subscales (p<0.05). When we analyzed the difference in the "Social Status" subscale, it was found 

that the students in the Recreation department had higher average scores than those in the Physical Education and Sports 

Teaching and Coaching Education departments, and this difference was significant. The reason for this reason can be 

explained as that the students in the Recreation department make efficient use of their leisure management within the scope 

of courses and take active part in social development projects and club activities in the university. In addition, when we 

analyzed the difference in the "Cognitive Practices" subscale, it was found that the students in the Physical Education and 

Sports Teaching department had higher average scores than those in the Sports Management department. Kılıç and Öncü 

(2014) found no significant differences between the departments in their study conducted to determine the metacognitive 

learning strategies and academic self-efficacy levels of physical education and sports college students. As the reason for the 

difference in our research, it is known that the Physical Education and Sports Teaching department is the first preferred 

department in the Physical Education and Sports College entrance exams. For this reason, the fact that the students entering 

the Physical Education and Sports Teaching department have higher scores raises awareness in areas such as participation 

in the class, regular note-taking and expressing their opinions on subjects and preparation. This directly affects cognitive 

practices and can be explained as the reason of the significant difference with the students in the sports management 

department. A statistically significant difference was found between the department variable and the LSS "Educational" 

and "Relaxation" subscales (p<0.05). When we look at this difference, there was also a significant difference between the 

Physical Education and Sports Teaching and Sports Management departments in the "Educational" subscale. Students 

reaching the highest scores in the university entrance exam generally prefer the Physical Education and Sports Teaching 

department, so we may state the reason for the significant difference considering that they are involved more in activities 

with educational content and that can contribute to their courses compared to the Sport Management department in terms 

of participation in leisure activities. In addition, in the "Relaxation" subscale, a statistically significant difference was found 

between the students in the Recreation department and the other departments in the Physical Education and Sports College 

(Physical Education and Sports Teaching, Coaching Education and Sports Management). The reason for the difference in 

the "Relaxation" subscale with the other departments may be due to the fact that the undergraduate courses in the 

recreation department are on making efficient, productive and accurate use of leisure activities.  

A statistically significant difference was found between the weekly free time variable and the ASES "Social Status" and 

"Technical Skills" subscales, which was in favor of the students with insufficient weekly free times. The concept of 

social status includes activities not including socializing, but including preparation and participation in courses. 

Therefore, the reason for the significant difference can be explained as that university students do researches in the 

library regarding personal development and courses and focus on technical information in their free time. Since it is 

thought that students studying in the same education program and who have more weekly free time would participate in 

sportive, entertainment and relaxation activities in their free time, it may be considered that they may be lacking in 

social status and technical skills compared to those with less weekly free time. A statistically significant difference was 

found between the weekly free time variable and the LSS "Social" subscale. This difference was found between 

students with weekly free times of "20 hours and above" and "1-5 hours". Çakır (2017) showed similarity in the study 

on the leisure satisfaction of university students, and found a significant difference in the "Social" subscale. University 

students prefer various activities in their free times. Especially, as the time increases, the variety of activities and the 

level of satisfaction provided increase in parallel. Therefore, the university students with more free time will participate 

in social activities with higher leisure satisfaction levels and will provide satisfaction.  

In conclusion, no significant relationship was found between the ASES and LSS subscales, while a significant 
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relationship was found between the age and family income variables. The reason for this can be stated as that as the 

ages of the university students increase, their orientation towards technical skills regarding their courses increases and 

they will experience academic development. In addition, family income, which is feature that can increase the variety of 

leisure activities of university students, is decisive. Therefore, we can say that as the incomes level of the university 

students increase, their activities such as socialization and participation in social activities will progress in a positive 

way, and consequently they will get satisfaction. 
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