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Abstract

All individuals who are responsible for the education of learners with special needs must actively participate in
Individualized Education Programs (IEP). Moreover, IEP is a common ground encouraging educators and parents to
work together on an education plan. This study aims to evaluate the opinions of both parents and teachers regarding
parent participation in IEP. The qualitative approach was used in this study. To profoundly examine the opinions of
parents and special education teachers and to make them explain it in their own words, descriptive survey model, one of
the qualitative research methods, was used. Descriptive survey model enables to organize data according to the themes
put forward by the research questions and to present it by considering questions and dimensions. The purposive
sampling method was used in this study to obtain more detailed information regarding the opinions of special education
teachers and parents with children with special needs about the preparation and implementation process of IEP. 22
teachers and 25 parents participated in the study. Data were analyzed through content analysis. It was found that most of
the parents do not know anything about IEP. It was also found that parents are not involved in the IEP process and they
are not invited by the school/institution. As for the opinions of teachers, it was found that they have some problems
about getting the parents to involve in the IEP process. It was seen that teachers are lack of knowledge regarding how to
include parents in the IEP process.
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1. Introduction

IEP has been the center of efforts to individualize the services pertain to learners around the world since the 1970s
(Bagnato, Neisworth & Munson, 1997; Bailey & Wolery,1992; Davis, Kilgo & Gamel, Mc Cormick, 1998; Espin, Deno
& Albayrak,1998; Siegel, 2017). In Turkey, preparing and implementing IEP for individuals with special needs became
compulsory with the executive order no. 573 accepted in 1997 (Administration for Disabled People, 2008).

IEP is an extensive program enabling individuals to benefit from the educational activities prepared in line with the
developmental characteristics, performance, and needs of learners with special needs. This program plans the support
education these children will have and shows when, where, how long, and by whom this education will be provided.
This program ensures the education rights of students with special needs (ilik and Sar1, 2017; Regulation of Special
Education Services, 2012). It is prepared with the cooperation of parents, special education teachers and other experts
responsible for the education and development of the child. Parents are an important member of this process. Since the
parents know their children better, they can give more accurate information regarding their children’s strengths, needs
and interests and the necessities for their children’s education (Avcioglu, 2011; Hunt, Goetz, & Anderson,1986; Lynch
& Beare, 1990).

IEP is also an agreement on which the ones who provide and get the service come to terms. IEP, prepared by a team,
requires the active participation of every individual who is responsible for the education of the children with special
needs. Moreover, IEP is a common point which encourages parents and educators to work collaboratively on an
education plan (Kargin, 2007; Reiman, Beck, Coppola, Engiles, 2010 ;The University of the State of New York, 2010).
Parents are not only the first teachers of children in encouraging their children’s positive personality traits and
supporting their developmental areas, but they are also indispensable partners of educators (Crosbie- Burnet & Klein,
2009).

Parents are the most significant member of the education process of children with special needs. The importance of
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parents in the education process is in the legal foundation of special education services. Although laws require parents
to participate in the education process, it is stated in most studies that parents do not actively participate in this process.
In their study Cimen, Oztirk and Eratay (2010) suggested that teachers do not receive support from parents while
preparing [EP and teachers find parents uninterested. Avcioglu (2011) in his study aiming to determine the opinions of
teachers of mentally retarded students found that teachers have quite a few interviews with the parents, and the teachers
do not sufficiently benefit from the opinions of parents and students. Moreover, Foley and Pang (2006) examined the
opinions of principals of special education schools regarding IEP. They found that teachers working in special education
schools must keep in touch with parents of students with special needs and thus, they must develop their cooperation
skills. Researches must be done regarding how the parents participate in the process and what schools must do to make
parents participate in this process (Kegeli and Kayisili, 2008).

Studies regarding to what extend IEP is implemented, the participation of parents to IEP preparation process, effects of
IEP and efficiency of IEP have been found in the literature (Cimen Oztirk & Eretay, 2010; Engiles, 2010; Hedeen, Peter,
Moses & Engiles, 2013; Jung, 2011; Reiman, Beck, Coppola, Kargin, 2007; Sanders, 2010;). This study aims to
examine the opinions of parents and teachers regarding the parent participation in IEP. In order to reach this aim
following questions are asked,;

1) What are the opinions of parents regarding parent participation in the preparation, implementation and evaluation
stages of IEP?

2) What are the opinions of teachers regarding parent participation in the preparation, implementation and evaluation
stages of IEP?

2. Method
2.1Model of the Study

This study was conducted through qualitative research method. To profoundly examine the opinions of parents and
special education teachers and to make them explain it in their own words, descriptive survey model, one of the
qualitative research methods, was used. Descriptive survey model enables to organize data according to the themes put
forward by the research questions and to present it by considering questions and dimensions (Hesse-Biber ve Leavy,
2011).

2.2 Study Group

The purposive sampling method was used in this study to obtain more detailed information regarding the opinions of
special education teachers and parents with children with special needs about the preparation and implementation
process of IEP. Criterions were determined to choose parents for purposive sampling (Yildirim, & Simsek, 2005). The
criterions for choosing teacher were working in private special education schools or state schools in central districts of
Konya and volunteering to participate in the study. Evaluating Parent Participation in Individualized Education
Programs by Opinions of Parents and Teachers. Volunteering to participate in the study, and having a child with special
needs who is still having special education are the criterions for choosing parents.

22 teachers working in the central districts of Konya and 25 parents participated in the study. The demographic
characteristics of teachers and parents are shown in Table 1 and Table 2.

Table 1. Demographic Characteristics of Teachers

Work Experince

Male Female Total

f % f % f %
0-5 2 9.09 5 22.7 7 31.9
6-10 4 18.1 7 318 11 50
11-15 1 4,5 3 13.6 4 18.1
Total 7 31.8 15 68.1 22 100

As seen in Table 1 there are 7 male and 15 female participants. Although teachers have different work experience, the
number of teachers 6-10 years of work experience is higher than others.
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Table 2. Demographic Characteristics of Parents

Age
Mother Father Total
f % f % f %
20-30 9 36 2 11 44
31-40 5 20 0 0 5 20
41-55 8 32 1 36
Total 22 88 3 12 25 100

As seen in Table 2, 22 of the participants are a mother and 3 of them are a father. It is seen that mothers participated in
the study more than fathers and most of the participants are between 20-30 year old.

Semi-Structured Interview Technique

Data were collected through semi-structured interview technique. In the process of developing the interview form, a
draft form was prepared by examining the studies conducted before. To ensure the internal validity of the interview
form, opinions of experts were received and the form is revised accordingly. The items revised by the experts were used
in the pilot study. The pilot study form was implemented on three teachers and three parents, and ambiguous sentences
were corrected according to the opinions of them. The forms were finalized and made ready to be used in the study.

2.3 Data Collection

The purpose of the study and how it would be implemented were clearly expressed in the interviews. Moreover, it is
emphasized that participants were kept anonymous. Interviews were recorded and notes were taken at the same time.
Interviews lasted 20-25 minutes.

2.4 Data Analysis and Comments

Obtained data were analyzed through content analysis. The content analysis aims to organize similarities in the data by
creating themes and concepts, and to interpret meaning from those. For this purpose, firstly obtained data were
conceptualized, secondly arranged rationally according to those concepts and finally the themes explaining the data
were determined (Tavsancil & Arslan, 2001; Yildirim & Simsek, 2005). Furthermore, some of the opinions of teachers
and parents were given without any change.

3. Findings

The findings are presented according to aims.

3.1 Evaluating Parent Participation in Individualized Education Programs by Opinions of Parents
Table 3. Opinions of Parents Regarding the Question “what is [EP?”

Opinions f %
A program helping to follow development of the students 6 24
I do not know 19 76
Total 25 100

More than half the parents (76%) do not know what the IEP is and these parents mistake IEP for diagnostic reports.
Some of the parents explained what the IEP is. This shows that parents are insufficiently informed about IEP. The
opinions reflecting this situation are given below:

‘[EP shows my students’ development. The subjects my student receive are determined with it.” (P.22)
‘I don 't know what it means exactly, but I think it is a document sent by the school for me to sign.’ (P.13)
Table 4. Opinions of Parents Regarding the Question ‘Were you invited to the school in the preparation stage of IEP?’

Opinions F %
| was invited 3 12
| was not invited 22 88
Total 25 100
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Almost all the parents said ‘no’ to the question ‘were you invited to the school in the preparation stage of IEP?” Only
three of the participants stated that they were invited once a year.

‘I was neither invited 10 school nor informed about such a program. Institution occasionally invites me to sign some
documents. I visit school voluntarily.” (P.16)

‘I so lucky in this because our teacher gets my opinions about the subjects he is going to teach. Although I am not
knowledgeable about special education, our teacher wants to decide together. (P.18)

Table 5. Opinions of Parents Regarding the Question “Do you think the goals defined for your child meet his needs?”

Opinions f %
I don’t think so 20 80
I think so 5 20
Total 25 100

Most of the parents say that the goals of IEP defined for their children don’t meet his/her needs (80%). Some of the
parents think that the goals are defined according to their children’s needs (20%). Some of the opinions about this
question are given below.

‘It didn't meet my child’s needs because I know my child and he has more problems in social relations. But his teacher
focuses on reading and writing.” (P.12)

‘It meets my child’s needs. My child has improved a lot since he started to receive education at this institution.’ (P.3)

Table 6. Opinions of Parents Regarding the Question “Did you make any efforts to participate in [EP?”

Opinions f %
Yes 20 80
No 5 20
Total 25 100

The opinions of parents regarding “Did you make any efforts to participate in IEP?” varies. While some of the parents
state that they make an effort to participate in IEP preparation process because they want to state their opinions about
their child’s needs, others express that they don’t make any efforts. Opinions of parents regarding this question are
given below.

‘I want to talk about what I think about my child. I talk to teachers one to one but they dont care about what I say.’
(P.12)

‘I don 't make any efforts because I think it is unsuitable to interfere. Teachers know better.’ (P.6)

Table 7. Opinions of Parents Regarding the Question “Do you evaluate the achievement of your child with the teacher at
the end of the education year?”

Opinions f %
Yes 10 40
No 15 60
Total 25 100

Most of the parents (60%) stated that they didn’t evaluate the end of year achievement of their child with the teacher,
but they also stated that teachers sent them an evaluation report at the end of the year. Some of the opinions of parents
reflecting this result are given below.

‘I wasn t invited to the school in the education process of my child. Teachers sent evaluation reports at home.’ (P.3)

My child has autism so we need a lot of things. Thank god our teachers are so understanding in this. We meet both at
the beginning and at the end of the year. (P.8)

3.2 Evaluating Parent Participation in Individualized Education Programs by Opinions of Teachers
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Table 8. Opinions of Teachers Regarding the Question “Why Do You Prepare Individualized Education Programs?”

Opinions f %
To support academic achievement and ability development of learners with special 5 23
needs

Because students have individual differences, different disability types, different 12 54
learning levels and different developmental characteristics

To plan the education given to the students 5 23
Total 22 100

23% of the teachers stated that they prepare individualized education programs to support academic achievement and
ability development of learners with special needs. 54% of the teachers expressed that they prepare IEP because
students have individual differences, different disability types, different learning levels, and different developmental
characteristics. Another 23% of the teachers said they prepare IEP to give a planned education to the students. Some of
the opinions of teachers about this question are given below.

‘We teach the subjects and abilities to a student with special needs must learn by following a program. Thus, students
can keep up with their peers in academic achievement and ability development areas. (T.5)

‘In order to meet the needs of students with special needs, we must provide the best educational environment. (T.22)
‘[EP is prepared for each student because the needs and requirements of every student are different. (T.16)
Table 9. Opinions of Teachers Regarding the Question “Do You Receive Help from Parents While Preparing IEP?”

Opinions f %
We partially receive help 2 13.3
We don’t receive any help 11 50
We only receive help while filling rough evaluation form 9 36.7
Total 22 100

The opinions of teachers regarding receiving help from parents while preparing IEP are as follows. 13.3% stated that
they partially receive help from parents. 50% expressed that they don’t receive any help from parents while preparing
IEP. 36.7% of teachers said that they only receive help while filling in the rough evaluation form. Opinions of teachers
reflecting these results are given below.

‘We only receive help while filling in the rough evaluation form.’ (T.8)

‘We don 't receive any help while preparing IEP. We prepare it by considering the previous development of the child.’
(T.9)

‘We partially receive help’(T.1)

Table 10. Opinions of Teachers Regarding the Question “Do you think the parents need to participate in the preparation
and implementation stages of IEP?

Opinions f %
Parents need to participate in all the stages of IEP 9 41
They don’t need to participate in 8 36.3
They need to partially participate in 5 22.7

Total 22 100

As seen in Table 10, while 41% of the teachers stated parents must participate in the process, 36.3% of them asserted
that parents do not need to participate in the process and 22.7% of the teachers expressed that parents need to partially
participate in the preparation and implementation processes of IEP. Some of the opinions of teachers are given below.

‘We can achieve nothing by working on our own. Parent-teacher collaboration brings success.’ (T.13)

‘Parents want their children to have the abilities their peers have. They don t take into consideration the needs of their
children. This hinders the children to achieve their basic needs. (T.9)

Yes. Following questions can only be answered by parents: What do they expect from their children? Which abilities
and knowledge do their children need?”’ (T.6)
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Table 11. Opinions of Teachers Regarding the Question “What Kind of difficulties do you have in parent participation
while preparing IEP?”

Opinions f %

Parents impose the information they find from internet. 9 40.1
The expectations of parents do not match with the child’s condition 4 19.8
Indifferent parents. 9 40.1

Total 22 100

The opinions of teachers regarding the question “what kind of difficulties they have in parent participation while
preparing IEP?” fall into three categories. 40.1% of the teachers stated that parents want to impose what they find on the
internet. Another 40.1% expressed that the parents are so indifferent and the remaining 19.8% thought that the
expectation of parents does not match with the child’s condition. Some of the opinions of teachers regarding this
question are given below.

‘Unfortunately, the information pollution which is the problem of this era shows itself in our field. Parents learn
erroneous and sometimes irrelevant information on the internet and want us to implement them as if they knew better.
We can explain it to some parents but others don t listen. So the students are affected by this.” (T.14)

‘We have difficulty because parents think that their children have a mild mental retardation. They believe that their
children can learn reading-writing and can be independent soon. They cannot be objective about this.” (T.7)

‘There are some parents who are impossible to include the IEP process because they are so indifferent that let alone
participating in IEP, they couldn t meet the basic needs of their child.” (T.10)

4. Discussion

When the necessity of collaboration of parents and teachers are taken into consideration (Karasu & Mutlu, 2014; Yildiz
& Melekoglu, 2016), this process advances more productive and faster for the children with special needs (Aytekin &
Bayhan, 2015). There are some difficulties in making parents collaborate while they are in the process of accepting
having a child with different developmental characteristics. Thus, following elements hinder parent participation;
parents deny the present situation and blame themselves, they ignore their knowledge and abilities, they are indifferent
to religious beliefs and cultural diversities, and they do not make any effort to have the necessary education and
information (Jung, 2011; Simon, 2006). When the services provided on this subject are considered, special education
teachers are responsible for making parents actively participate in the process and providing them with the support they
need.

Since the parents are primary caretakers of the children with special needs, they have to participate in the IEP process.
However, as it can be understood from the results, parents need to be informed and guided. Accordingly, Avcioglu (2011)
found in his study that parents do not have sufficient information about IEP preparation, implementation and evaluation
processes and that they almost never participate in these processes. Many factors such as sensitivity in emotional
conditions, the delays in reaching the professional support or in guidance, and the negative attitudes they exposed could
negatively affect the participation in IEP. One of the important results of the study is that the parents behave timidly
about participating in the IEP process. Thus, parents need to feel comfortable to take an active role in this process
(Reiman, Beck, Coppola & Engiles, 2010). When things to be done are discussed in the IEP implementation meeting,
the subjects increasing parent participation must be emphasized. For instance, the subjects such as emphasizing that
they are the best information source for their children, using a clear and understandable language that they can
understand, encouraging them for participation, and explaining the importance of collaboration must be emphasized
(Hedeen, Peter, Moses & Engiles, 2013). On the other hand, results revealed that some of the teachers didn’t consider
the parent participation in every stage of IEP necessary. This result shows that teachers also need to be informed about
the necessity and importance of parent support. Many studies (Akalin, 2014; Eason & Whitbread, 2006; Kale, Dikici
Sigirtmag, Nur & Abbak, 2016; Karasu & Mutlu, 2014) suggested that both the special education teachers and teachers
from other branches preparing IEP have difficulties in communicating with parents because of different reasons such as
insufficient knowledge. Ilik (2015) stated that the problems encountered in IEP were caused by the inadequate knowledge
of parents. The study suggested a program to make parents participate in the IEP process. In his study Vuran (2005)
revealed that parents were an indispensable element in IEP, but that they didn’t participate in the process. Thompson
(2010) suggested that the majority of the problems teachers had during IEP preparation process were resulted from parents.
However, parents have private information about their children and this information is of great importance while
preparing IEP. Likewise, the opinions and experiences of teachers about the children may contain some information that
parents do not know. So, parents get the chance of knowing their children better thanks to the information provided by
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the children. Parents can take an active role in encouraging their children and in linking the information taught in
school to the opportunities they can find outside (Kegeli & Kaysili, 2008). It should not be forgotten that parents are the
first teachers of their children and they are the most accurate source of information about their children. The teachers
realizing this fact experience a more successful education process. On the contrary, evaluating a child with special needs
with certain abilities in a limited time and environment causes the teachers to move away from realistic goals. Boavida,
Aguiar, McWilliam & Pimentel (2010) conducted a study to examine the quality of IEP prepared for children with
disabilities in early childhood. They found that since the aims of IEP are defined to cover a wide range of area, they are
far from being natural, functional and measurable. Moreover, they emphasized the teacher training to improve the
effectiveness of IEP.

In the present study teachers criticized the lack of parent participation, besides, they stated that parent participation may
negatively affect the IEP process. The conflict between the opinions of teachers is striking. Another striking point is that
there is a conflict between the parents’ opinions about what the IEP is and what it aims and their negative opinions
about not being invited to the school for IEP. Based on these results following suggestions can be made;

1. Teachers need to be informed about the parent participation in the IEP process.

2. Parents need to be informed about participating in the IEP process

3. Educational activities which bring teachers and parents together must be organized.
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