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Abstract 

Assessment has an important role in education and it has a critical role in the teaching process. Through appropriate 

assessment, teachers can classify and grade their students, give feedback and structure their teaching accordingly. 

Recently, educators and scientists have been becoming more interested in the requirements of assessment procedures in 

the scope of foreign language teaching and the learning process, as forms of assessment have been changing. The 

assessment procedures relate to authenticity, practicality, reliability, validity and wash back, and are considered the 

basic principles of assessment in foreign language teaching and learning. The main value of these aforementioned 

principles is to distinguish the effects of assessment and review any classroom based issues between the teacher and the 

student. As the assessment process affects both teachers and students, significance and consideration should be given to 

assessment procedures in foreign language teaching. 
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1. Introduction 

A learner centric technique supports the perception that students should be active members of a class, and this has been 

a new approach to foreign language courses. In this vein, assessment activities in the classroom are used by language 

teachers to check student acquisition levels. It can be said that assessment is a long-term procedure and involves 

information and data regarding the development of the students.  

Assessment has a vital impact in the education process to inform and improve ongoing learning, and plays a significant 

role (Cowie & Bell, 1999). According to Pierce, (2002; cited in Kırmızı & Kömeç, 2016), assessment is a crucial part of 

any learning and teaching activity. It not only informs instructional decisions made on a day-to-day basis and helps 

diagnose student strengths and weaknesses related to classroom instruction, but also provides specific feedback to students 

in support of their learning. Assessment also provides immediate feedback for teachers to shape their teaching practices 

according to the learning styles of their students. To assess student achievement and determine grades, teachers should use 

different tests. Tests, examinations and evaluation models are important tools, utilized as a measure of the learning process. 

2. Assessment & Evaluation: Significance 

Assessment and evaluation are the main parts of teaching and learning activities. They have very close definitions and they are 

very often used interchangeably. However, they do differ from each other to some extent. Assessment is a general item, which 

consists of methods and techniques used to gather information about student ability, knowledge understanding and motivation 

(Allan, 1999; Ekbatani & Pierson, 2000; Lambert & Lines, 2000). Evaluation is the activity of collecting necessary 

information to determine if a program answers its goals. It aims to discover which methods work and which do not (Kaufman, 

Guerra, Platt, 2006). As is obviously understood from these definitions, assessment is the method, and evaluation is the 

process or activity. It can be inferred from this that one can apply assessment methods in the evaluation process. 

Assessment is, on the whole, accepted as one of the very crucial parts of teaching, by this means, educators can 

determine the level of skills or knowledge of their students (Taras, 2005). Wojtczak, (2002) argues that it helps teachers 

evaluate the strengths and weakness of their students and to motivate them. In addition, assessments also provide 

teachers with useful feedback about student learning acquisition (Taras, 2005; Stiggins, 1992). This procedure allows 

teachers the opportunity to evaluate learning, and then use that information to improve student knowledge. 

Assessments of foreign language teaching and learning are performed for a variety of reasons. Firstly, it reveals how 

many students have achieved their learning objectives in a foreign language, who has any difficulties or problems with 

their learning, and which techniques are useful in teaching a foreign language. Secondly, the teacher may decide 

whether or not to continue the foreign language-teaching program.  
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3. Assessment Selection 

Assessment selection is defined as a preference among available alternatives to assess, and the possible realization of 

these preferences. It can be said that, according to the teacher and student preferences, assessment type can either 

reduce stress and anxiety or increase it.  

There are not many studies which directly analyze student choices and assessment formats, and which students will 

perform better on preferred formats of assessment (Black & William, 1998; K. H., Wang, T. H. Wang, W. L. Wang, & 

Huang, 2006; Watering, Gijbels, Dochy, & Rijt, 2008). Berry (2010) argues that exams, testing and evaluation systems 

can evoke negative memories for learners such as being anxious, fearing failure, and worrying about what others may 

think of their abilities. These negative perceptions may affect performance to great extent. To this end, it is necessary to 

implement alternative ways of assessment, if the applied assessment format is not at the desired level to improve teaching. 

All the same, some negative outcomes based on assessment, leave learners less motivated and more psychologically 

stressed. This situation may prevent learners being motivated to learn a language.  

The provision of ongoing feedback to the student by means of assessment by the teacher can maximize acquisition in the 

learning process. To positively address learner anxiety, or concern about assessment, it is vital to use modern testing 

practices together with traditional ones. In traditional assessment procedures, the aim is to check the recent performance 

or activities of the student or learner through tools such as test questions, alternatives, cloze tests or fill in the blanks. 

These performance oriented testing activities may allow learners to be successful in the short term rather than in the long 

term. For these reasons, it is necessary to eradicate student anxiety or worry, and teachers should maintain motivation at 

the highest level. Essentially, the assessment preference can have a significant impact on foreign language teaching and 

learning processes. Scientists define assessment as the process of collecting data with the aim of identifying problems. 

Five primary types of decisions that can be made from assessments have been identified. These are decisions about 

referral, screening, classification, instructional planning and student progress evaluation. For each of these decisions, 

academic, behavioral or physical problems may be the targets of assessment (Shapiro, 1987). During the teaching of 

foreign languages, teachers generally evaluate language ability, which they collect by means of tests and exams. Also, 

they often prefer ready-made tests for use in their classes.  

Comparing traditional forms of assessment of foreign language and using current forms of assessment in teaching 

practice, linguists offer the table below, which reflects the changing paradigm in education in general and in second 

language teaching in particular.  

The table includes comparisons between some issues of the old paradigm and the new one. 

Table 1. Old and new paradigm 

Old teaching foreign language paradigm New teaching foreign language paradigm 

Focus on language  Focus on communication 
Isolated skills  Integrated skills 
Teacher-centered  Learner-centered 
Emphasis on output Emphasis on procedure 
Tests only test Tests to teach 

4. Alternative Assessments 

Today, English language teachers are starting to realize that new alternative assessment strategies need to be developed 

to better monitor and serve their students in their learning progress. These new forms of assessment concentrate on 

measuring student knowledge to use language spontaneously in real life and are normally realized over a certain period 

of time. In addition to this, the more authentic variety of assessments, as projects, performance assignments, concept 

maps, self-assessment, peer-assessment, observation, portfolio, drama, diagnostic tree, journals, posters, instructors and 

student interviews (Anıl & Acar, 2008; Büyüktokatlı & Bayraktar, 2014) have become increasingly common in the 

classroom. The differences between traditional and authentic testing are as in the following.  

Table 2. Traditional and Authentic testing 

Traditional Authentic 

Selecting a Response Performing an assignment 
Contrived Real-life 
Recall Construction 
Teacher-based Student-based 
Indirect  Direct  

http://jfmueller.faculty.noctrl.edu/toolbox/whatisit.htm 

According to Richards and Renandya, (2002) “alternative assessment has been described as an alternative to standardized 

testing and all of the problems found with such testing. There is no single definition of alternative assessment”. Alternative 

http://jfmueller.faculty.noctrl.edu/toolbox/whatisit.htm
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assessment is different from traditional testing in that it actually asks students to show what they can do.  

Students are evaluated on what they integrate and produce rather than on what they are able to recall and reproduce. 

Thus, alternative assessment is realized in classroom activities and reflects and suits the requirements for the syllabus. 

Moreover, the data collected is based on real life assignments, alternative assessment providing information on the 

strengths as well as the weaknesses of a student.  

Thanks to alternative assessment, learning becomes more authentic because it helps students improve their 

decision-making and problem solving skills (Brualdi, 1996). Teachers are also able to gain insight about their course 

effectiveness and make alterations if necessary. 

5. The principles of Assessment  

Assessment includes information about student awareness, understanding, perception and attitude to learning. 

Assessment answers the needs of the student and is central to teacher planning, including testing. In this vein, Brown & 

Abeywickrama (2010) and Sarıçoban (2011) argue that standardized tests have been most often associated with the 

terms of the following assessment principles: authenticity, reliability, validity, and the washback effect. Here they are 

explained in detail.  

5.1 Authenticity 

Basically, using the principle of authenticity in a test uses the test for performing an assignment in a real life situation. 

Thus, in a test, authenticity may be presented in the following ways; 

a) includes as much natural language as possible 

b) contains components which are contextualized  

c) has meaningful, relevant, real life themes 

d) provides some thematic organization to items, such as a story line or episode 

e) offers assignments that replicate real world assignments (Brown, 2010). 

5.2 Reliability  

The stability and the consistency of performance reliable test has to be consistent and dependable, (Badjadi, 2013; 

Genesee & Upshur, 1999). For instance, if a teacher gives the same test to the same student or matched students on two 

different occasions, the test has to show the same results. So the principle of reliability; 

a) is consistent in its conditions  

b) gives clear directions for evaluation 

c) has uniform rubrics for evaluating 

d) contains assignments that are unambiguous for the test-taker, (Brown & Abeywickrama, 2010).  

Richards and Renandya (2002) say that if a procedure is valid, it is reliable and it gives the same conclusions. The 

possible realization rate is extremely high, for example if a student’s written story shares the same, or at least highly 

similar, characteristics of his/her subsequent writing. 

5.3 Validity 

“Validity of assessment is perceived when the assessment method is consistent with the material and curriculum being 

taught and if the results of the assessment are accurate” (Brown, 2002; Gür, 2013). Supporters of alternative assessment 

do not suggest that these criteria be skipped. Concerns with validity and reliability of assessment tools have been 

addressed in qualitative research through the use of the term honesty. In other words, it measures what it is supposed to 

measure and would the instrument give the same results if it is repeated. 

If we show Reliability and Validity in a diagram 

 

https://socialresearchmethods.net/kb/relandval.php 
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5.4 Washback Effect 

The fourth primary principle of foreign language testing is washback effect. According to Brown (2004), and Anderson, 

Rourke, Archer, & Garrison (2001), this principle is defined as the effect of testing on teaching and learning a foreign 

language. Another point of view on the washback principle is that the washback effect may denote both the promotion 

and the self-consciousness of language learning.  

This principle reflects how tests influence both teaching and learning. The following issues have to be put into 

consideration when using washback;  

a) positively influences what and how teachers teach and how students learn 

b) suggests students have a chance to prepare 

d) gives students feedback data to evaluate language achievement 

e) provides conditions for peak performance by the student (Brown & Abeywickrama, 2010). 

6. Conclusion 

Testing concerning assessments can provide both teachers and students with information about the level of knowledge, 

skills, difficulties in foreign language learning and which activities and methods are the most useful. Testing is a means 

of evaluation of student activities and can be used for a clear criterion or scale. The word assessment means the 

consideration of a person and an evaluation of them, and has a wider rationale than testing (Akpinar & Çakildere, 2013; 

Brown, 2004), which can be used with the items, to test, measure and evaluate. In the light of alternative assessments, 

teachers may identify what is important in their teaching process and select assessment strategies suitable for the 

characteristics of the learners. 

Knowing and organizing principles of assessment, develops the planning of assessment of a foreign language. So the 

following issues have to be taken into consideration by the teacher, in the planning of teaching foreign languages with 

regard to assessment: 

1. Instruction and assessment should reflect one another  

2. All kinds of assessments are meaningful while using foreign language.  

3. Assessment must have a primary place in teaching  

4. Assessment principles have to be put into consideration for creating teaching materials by the teachers, for the 

students.  

5. Negative factors that affect learners such as anxiety and worry, should be the focus of teacher attention. 

To sum up, the significance of assessment in the process of language teaching has been known recently. Assessment is 

very important for the students to acquire a language. It plays a crucial role in the process of learning, and connects 

students to new knowledge using their current abilities.  
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Note: A preliminary version of this article was presented orally at the GlobELT Conference held in Belgrade-Serbia on 

May 10-13, 2018. 
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