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Abstract

Singing has a profound effect on the child's mental and emotional development and is directly related to the basic
mental functions and physiological development. In this context, it is considered that voice training with the aim of
using the voice correctly and effectively is necessary in the general music education and breathing and voice exercises
have a particular importance for good and quality sound production in this process.

With this idea, in this research, it was aimed to determine the situation of music teachers in Turkey on using breathing
and voice exercises while singing in events held in the context of the general music education. According to findings
obtained from the research, it has been determined that music teachers' usage of breathing and voice exercises differ
according to the institution they are studying, the weekly hours of the music lesson and the inadequacy of the classroom
equipment influenced the use of breathing and voice exercises by music teachers in song teaching and teachers felt that
they were sufficient enough to accompany themselves to voice exercises.

Keywords: song teaching, breathing exercises, voice exercises
1. Introduction

Training the voice, which has two important functions in human life such as talking and making music and is thought as
the most natural, most useful, the most competent and the most effective tool in making - creating music enables the
individuals to use the voice correctly, effectively and beautifully throughout their life (MEB,2018, p.7; Birol, 2003, p.114).

For this purpose, planned and carried out as scheduled voice training; is defined as an interaction process in which the
individuals gains necessary behaviors to use their voice in accordance with his / her anatomical and physiological
characteristics while speaking and singing in order to create positive changes while protecting the naturalness and
health of the throat (Tdreyin, 2008, p. 82; Topbas and Sonmez, 2015, p.2).

As an important educational tool and field, it is necessary that music education should functionally take place within the
educational process aimed at attaining positive attitude, knowledge and behavior (Kocabas, 1997, p.141). Music
education, which is included in general education within the scope of institutional education, provides important
contributions to the development of subjects such as perception of life, interpretation, creativity, improvement of
thinking system and improvement of communication skills (K&ksal, 2000, p. 100). In this context, it is thought that
voice training has a particular importance in the general music education process as a process of gaining necessary
musical behaviors with the aim of using the voice correctly and effectively while talking and singing (CGevik, 1997, p.
68; Say, 2002, p. 476).

Within the scope of voice training, the aim of singing education which takes place in general and volunteer music
education and applied in elementary and secondary schools, in particular, is to make individual's voice to acquire the
correct, beautiful and effective using behaviors with rhythm, melody, language and hearing exercises (Mustan, 2010, p.
21). Singing with his/her voice which is the first instrument of the people is an important way for the development of
his/her voice. For this reason, music teacher should teach the child to use his / her natural voice while teaching the child
to sing, using correct posture, correct breathing, and voice, diction and articulation exercises should also be included in
the singing lessons for this purpose.

It is seen that singing activities are placed at every grade level when examined primary and secondary school music
courses in Turkey. However, in the middle school music curriculum, it has been found out that there is no explanation
for breathing and voice exercises in listening-singing achievements (MEB, 2018).
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When international studies are examined, it is stated that it is necessary to include breathing and voice exercises in the
singing activities for the reason that they are important contributors to the correct, beautiful and effective use of the
child's voice ( Rauduvaite, Lasauskiene, Abramauskiene& Chuang, 2017; Phillips, Williams&Edwin, 2011; Kenney,
2011; Phillips & Vispoel, 1990).

The studies concerning the necessity of giving place to breathing and voice exercises in the song teaching has been
identified in studies conducted in Turkey. Mutlu Yildiz and Karakelle (2017) state that, music teachers should perform
breathing and voice exercises regularly in their singing studies in order to ensure that the child uses his or her voice in a
healthy way.

Yigit (2006) found that children participating in choral studies learn the basic elements and basic functions of music
while learning the formation of the voice, the sound organ, the qualities and capacity of his/her own voice, the ability to
preserve his/her own voice and use it correctly, in addition he has also stated that they are conscious of proper and
regular breathing and breathing support.

While Davran (1997) states that the essence of singing art is breathing right; Girkan Oztirk and Akgin (2007) state that
the production of a good and quality voice is only possible with correct breathing.

With this research, it is aimed to determine the situations in which music teachers use breathing and voice exercises in
singing activities within the scope of general music education in Turkey; depending on the purpose of the research, the
answers of the following questions were sought:

1.1s there a meaningful difference in performing the breathing exercises in song teaching in terms of the gender,
the experience, the level of the institution and the institution in which the music teacher has been teaching?

2. Is there a meaningful difference in performing voice exercises in song teaching in terms of the gender, the
experience, the level of the institution and the institution in which the music teacher has been teaching?

3. Is there a meaningful difference in terms of competence when music teachers accompany voice exercises?

4. What are the opinions of the music teachers on the reasons why they use breathing exercises in song teaching?

5. What are the opinions of the music teachers on the reasons why they use breathing exercises partially in song
teaching?

6. What are the opinions of the music teachers on the reasons why they don’t use breathing exercises in song
teaching?

7.What are the opinions of the music teachers on the reasons why they use voice exercises in song teaching?

8. What are the opinions of the music teachers on the reasons why they use voice exercises partially in song
teaching?

9. What are the opinions of the music teachers on the reasons why they don’t use voice exercises in song teaching?
2. Method
In this section, the information on the research design, the sampling and obtaining of the data is given.
2.1 The Research Design

In the study, field survey (survey method) was used to determine the situations in which music teachers use breathing and
voice exercises in song teaching. In order to determine the present situation, the survey was directed to the sampling group
in the field survey. One of the most frequently used data collection techniques in social sciences, the survey is being used
in a short time to obtain superficial data from a large sample (Gong Savran, 2012; p. 80). The survey contains demographic
characteristics of the participants and structured questions about the use of breathing and voice exercises in song teaching.
It is aimed to determine the current situation with the prepared survey; whether this situation varies according to gender,
professional experience, the institutions and the level of the institutions which teachers have been teaching, and the reasons
why the music teachers include/don't include breathing and voice exercises in singing activities.

Since the survey prepared for the research is prepared to determine the situation and there are no means to use as a
measurement or attitude tool; the reliability tests used today cannot be tested. Therefore the attendees' direct answers are
cited to increase the reliability of the study. In addition, to ensure the content validity of the survey, the survey questions
were asked to three experts in the field, according to expert opinion the survey questions has taken its final form for
application.

2.2 The Population and the Sample of the Research

The music teachers working in Turkey constitute the population of the study. Volunteerism was adopted during the
gathering of the data and music teachers who agreed to participate in the survey responded to the survey. Accordingly,
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228 music teachers working in 47 different cities in Turkey constitute the sample of the research.
The demographic information of the music teachers participating in the research are given in Table 1.

Table 1. Distribution of music teachers attending to research according to gender- experience- level of the institution
and institution in which the music teacher has been teaching

Variables n %
Gender

Female 153 67.11
Male 75 32.89
Professional Experience

0-5 Years 83 36.40
6-10 Years 45 19.74
11-15 Years 39 17.11
16-20 Years 24 10.53
More than 20 Years 37 16.23
Working Institution

State School 175 76.75
Private School 53 23.25
Level of Institution

Primary School 18 7.89
Secondary School 140 61.40
High School 70 30.70
Total 228 100

2.3 The Collection and the Analysis of Data

The survey prepared for the research was prepared online through the internet site "http://www.online-anket.gen.tr" in
the computer environment. All teachers were reached online and their opinions were taken. There are 22 questions
structured in the prepared survey. 5 of the questions were asked to determine the demographic characteristics. The
quantitative data analysis method was used to determine whether music teachers use breathing and voice exercises in
teaching songs and how this varied according to various variables and the reasons for using or not using breathing and
voice exercises were obtained by qualitative data analysis method.

Music teachers' use of breathing and voice exercises in song teaching were resolved with frequency and percentage
calculations. A chi-square test was performed using the SPSS-23 package program to determine whether there was a
significant difference between breath and voice exercises in terms of different variables.

The reasons why teachers use or don't use breathing and voice exercises in teaching songs have been tried to be
explained through descriptive analysis. Descriptive analysis often includes a direct citation with the purpose of
reflecting participants' views (Y1ildinnm & Simsek, 2006, p. 224).
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3. Results
In this section, findings obtained with data collection tool are included.

Table 2 shows the results of the chi-square test about the teachers' usage of the breathing exercises in song teaching in
terms of various variables.

Table 2. Chi-square test results about the usage of breathing exercise in singing teaching with various variables
Breathing Exercise

Gender Yes Partially No Total Vi df p
Female n 53.00 64.00 36.00 153.00 0.164 2 0.921
% 34.6% 41.8% 23.5% 100.0%
Male n 24.00 33.00 18.00 75.00
% 32.0% 44.0% 24.0% 100.0 %
Total n 77.00 97.00 54.00 228.00

% 338% 425%  237% 100.0%

Professional Experience

0-5 Years n 36.00 31.00 16.00 83.00 8.011 8 0432
% 434% 373% 19.3% 100.0 %
6-10 Years n 12.00 23.00 10.00 45.00
% 267% 51.1% 22.2% 100.0%
11-15 Years n 13.00 16.00 10.00 39.00
% 333% 41.0% 25.6% 100.0 %
16-20 Years n 8.00 9.00 7.00 24.00
% 333% 375% 29.2% 100.0%
More than 20 Years n 8.00 18.00 11.00 37.00
% 21.6% 48.6% 29.7% 100.0 %
Total n 77.00 97.00 54.00 228.00

% 338% 425%  23.7% 100.0%

Working Institution

State School n 48.00 79.00 48.00 175.00 1462 2 <.001
% 274% 451%  274% 100.0%

Private School n 29.00 18.00 6.00 53.00
% 547% 34.0% 11.3% 100.0 %

Total n 77.00 97.00 54.00 228.00

% 338% 42.5%  23.7% 100.0%

Level of Institution

Primary School n 10.00 5.00 3.00 18.00 4963 4 0.291
% 55.6% 27.8% 16.7% 100.0 %

Secondary School n 4200 64.00 34.00  140.00
% 300% 457%  243% 100.0%

High School n 2500 28.00 17.00  70.00
% 357% 40.0% 243% 100.0%

Total n 77.00 97.00 54.00 228.00

% 338% 42.5% 23.7% 100.0 %

When Table 2 is examined, it is seen that the music teachers’ usage of breathing exercises according to sex is y2(2) =
0.164, p = 0.921, according to occupational experience is x2 (2) = 8.011, p = 0.432 and they do not differ. However, it is
seen that the state of using breathing exercise changes according to the institution which teachers has been working, %2
(2) = 14.62, p <.001. While the proportion of teachers who use the breathing exercises in public schools is 27.4%, this
ratio has reached 54.7% in private schools. The proportion of teachers who did not use the breathing exercises at all in
public schools was 27.4%, while this was only 11.3% in private schools. According to these results, it can be said that
the teachers in private schools give more place for breathing exercises.

Table 3 shows the results of the Chi-Square test about the teachers' usage of the voice exercises in song teaching in
terms of various variables.
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Table 3. Chi-square test results about the usage of voice exercise in singing teaching with various variables
\oice Exercise

Gender Yes Partially No Total Vi df p
Female n 51.00 50.00 52.00 153.00 0.884 2 0.643
% 333% 32.7% 34.0% 100.0%
Male n 24.00 29.00 22.00 75.00
% 32.0% 38.7% 293% 100.0 %
Total n 75.00 79.00 74.00 228.00

% 329% 346%  32.5% 100.0%

Professional Experience

0-5 Years n 33.00 26.00 24.00 83.00 9.057 8 0.337
% 39.8% 31.3% 289% 100.0 %
6-10 Years n 13.00 17.00 15.00 45.00
% 289% 37.8% 33.3% 100.0%
11-15 Years n 11.00 12.00 16.00 39.00
% 282% 30.8% 41.0% 100.0%
16-20 Years n 7.00 6.00 11.00 24.00
% 292% 25.0% 45.8% 100.0 %
More than 20 Years n 11.00 18.00 8.00 37.00
% 29.7% 48.6% 21.6% 100.0 %
Total n 75.00 79.00 74.00 228.00

% 329% 34.6%  32.5% 100.0%

Working Institution

State School n 47.00 63.00 65.00 175.00 1383 2 <.001
% 269% 36.0% 37.1% 100.0 %

Private School n 28.00 16.00 9.00 53.00
% 52.8% 30.2% 17.0% 100.0 %

Total n 75.00 79.00 74.00 228.00

% 329% 34.6%  32.5% 100.0%

Level of Institution

Primary School n 8.00 6.00 4.00 18.00 2246 4 0.691
% 444% 333% 222% 100.0%

Secondary School n 4500 51.00 44.00 140.00
% 32.1% 364% 31.4% 100.0%

High School n 2200 22.00 26.00 70.00
% 314% 314% 371% 100.0 %

Total n 7500 79.00 74.00  228.00

% 329% 34.6% 32.5% 100.0%

When Table 3 is examined, it is seen that the music teachers’ usage of voice exercises according to sex is ¥*(2) = 0.884,
p = 0.643, according to occupational experience is *(2)= 9.057, p = 0.337 and they do not differ. It has been determined
that the teachers' voice exercises differ according to the institution they have been teaching, ¥2 (2) = 13.83, p <.001.
While the proportion of teachers who use the voice exercises in public schools is 26.9%, this ratio has reached 52.8% in
private schools. The proportion of teachers who did not use the voice exercises at all in public schools was 37.1%, while
this was only 17.0% in private schools. According to these results, it can be said that the teachers in private schools give
more place for voice exercises.

Table 4 shows the results of the Chi-square test for the competence of music teachers in accompaniment to voice
exercises.

Table 4. The results of the chi-square test for the competence of music teachers in accompaniment to voice exercises

Yes Partially No Total Vi dfi p
Accompaniment to voice exercises n 138.00 72.00 18.00 228 95.053 2 <.001
% 60.5% 31.6% 7.9% 100.0%

Table 4 shows that the results of the chi-square test for the competence of music teachers in accompaniment to voice
exercises are different, 2 (2) = 95.83, p <.001. According to this, it can be said that the teachers feel that they are
competent enough to accompany to the voice exercises.

Table 5 shows the opinions of music teachers about the reasons for using the breathing exercises in song teaching.
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Table 5. Reasons for music teachers using breathing exercises in song teaching

n
Positively affect the voice control 24
For breath control 22
It contributes to accurate and effective singing 13
For the health of the voice 8
Increasing the concentration of the student 4
It affects entonation positively 3

When Table 5 is examined, it is observed that the primal reason why music teachers use breathing exercises in teaching
songs is that these exercises have a positive effect on the voice control of the students (n = 24). In addition, breath
control is one of the reasons why teachers use breathing exercises (n = 22). Teachers have expressed the following
views on the reasons for using breathing exercises before teaching songs:

"l believe it's important to control breathing to produce good voice (P42)", "Like training before going to the football
field (P73)", "There is a positive effect in expressing the sentences in the song much more clearly (P94)", "It helps me
to motivate children for the lesson (P120)".

Table 6 shows the opinions of music teachers on the reasons why they use breathing exercises partially in song
teaching.

Table 6. Reasons for music teachers using breathing exercises partially in song teaching

n
With the reason of insufficient time 55
Students do not take breathing exercises seriously 5
Feeling insufficient in breathing exercise 4
Varying according to the course content 2
Hardware inadequacy 2

When Table 6 is examined, the primal reason why music teachers use breathing exercises partially in song teaching is
insufficient time (n = 55). In addition,Feeling insufficient in breathing exercise , hardware inadequacy, the tendency of
the students not taking these exercises seriously, and varying according to the course content are among other reasons.
Teachers have expressed the following views on the reasons for performing breathing exercises partially before teaching
songs:

"In this regard, 1 am not very adequate (P2)", "When students make these exercises, they get disconnected (P32)",
"They are happy while singing. However, the course is only 40 minutes a week and during this time | have to perform
note teaching, solfege, subject expression and instrument teaching. For this reason, | do not have enough time for
breathing exercises (P173) ", "My knowledge of this subject is rather limited (P218)".

Table 7 shows the opinions of music teachers about why they do not use breathing exercises in song teaching.
Table 7. Reasons for music teachers not using the breathing exercises in song teaching

n
With the reason of insufficient time 32
Hardware inadequacy 3
Crowded classes 3
Not teaching songs 1
Not feeling the need 1

1

Forgetting to use breathing exercise
When Table 7 is examined, the primal reason why music teachers not using breathing exercises in song teaching is
insufficient time (n=32). Not feeling the need, forgetting to use breathing exercise, and not teaching songs are among
other reasons. Teachers have expressed the following views on why they do not have breathing exercises before
teaching songs:

"Students do not sing in lessons (P70)", "Music lesson is 1 lesson per week, 40 minutes. | think it is utopian to both treat
a subject and to use breathing and voice exercises during this time (P212) ".

Table 8 shows the opinions of music teachers about the reasons for using the voice exercises in song teaching.
Table 8. Reasons for music teachers using voice exercises in song teaching

n
To produce the right voice 14
It makes a positive impact on clean singing 8
It affects communication with the student positively 3
To provide voice control 2

When Table 8 is examined, it is seen that music teachers include voice exercises in song teaching because of the
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production of correct voice, providing voice control, clean singing and positive effects on communication with the
student. Teachers have expressed the following opinions about the reasons for using voice exercises before teaching
songs:

"Students are doing voice exercises with great pleasure. These exercises are increasing their interest in the class (P175)",
"It attracts interests and also provides a positive contribution to my communication with my students (P180)".

Table 9 shows the opinions of the music teachers on the reasons for why they use voice exercises partially in song
teaching.

Table 9. Reasons for music teachers to use voice exercises partially in song teaching

n
With the reason of insufficient time 45
Hardware inadequacy
Students get bored during the exercises 3
Feeling insufficient in voicing exercise 2
2
1

SN

Not feeling the need for every song
Varying according to the course content
Not teaching songs 1

When Table 9 is examined, the primal reason why music teachers use voice exercises partially in song teaching is
insufficient time (f = 45). In addition to this, hardware inadequacy, feeling insufficient in voicing exercise and boredom
of students during these exercises are among other reasons. Teachers have expressed the following opinions about the
reasons for using voice exercises partially before teaching songs:

"Not necessary for every song (P23)", "I can not make it in some classes. Because it's very difficult to focus their
attention. Also because of the lesson time, | sometimes go to singing without exercising (P167) ".

Table 10 shows the opinions of music teachers about why they do not use voice exercises in song teaching.
Table 10. Reasons for music teachers not using the voice exercises in song teaching

n
With the reason of insufficient time 30
Hardware inadequacy 13
Distraction of the students during the exercise 5
Feeling insufficient in voice exercises 2
Not feeling the need of exercise 1
Crowded classes 1
Students are not singing during the class 1
Forgetting to use the exercise 1

When Table 10 is examined, the primal reason why music teachers don’t use voice exercises in song teaching is
insufficient time just like the primal reason why music teachers use voice exercises partially (n = 30). In addition to this,
it is observed that the hardware inadequacy is the second reason for not using voice exercises (n=13). It has been found
out that students are distracted during exercises, the teachers feel inadequate, and crowded classes are among the
reasons why teachers do not include voice exercises. Teachers have expressed the following opinions about the reasons
for not using voice exercises before the song teaching:

"l do not do it because of time concerns. | am a teacher in high school and this group of children is distracted very
quickly. For this reason, | immediately go to song teaching (P15)", "We do not have a music class. | cannot teach
comfortably because other classes are disturbed (P29)", "I do not want to bore children with technical studies (P65)", "I
only find breathing exercises satisfactory (P92)".

4. Discussion

Within the scope of general music education, it is aimed at students to gain proper behaviors towards the correct use of
the voice and protection habits by singing beautiful and effective with voice education (T&eyin, 2008, p. 106). For
this purpose, in the context of voice education, it is considered that breathing and voice exercises are important as a
basis for realizing the targeted behaviors.

As a result of this research, when the music teachers' usage of breathing and voice exercises in song teaching is
examined, it is seen that music teachers who work in private schools give breathing and voice exercises a place more
than the music teachers who work in public school. According to the results of the research, it is thought that this
situation is caused by the lack of equipment and 1 hour of music lessons per week in public schools. Correct and
effective use of the human voice which is the most natural instrument is subject to a systematic training and education
environment.(Sarac, 2001). Ensuring that the students can use their voice correctly and effectively during the general
music education process will positively influence their usage of music education and voice in the future. For this reason,
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it is very important for teachers to include their breathing and voice exercises in song teaching. However, the lack of
lesson time especially in public schools negatively affects the effective implementation of this education. With this
thought, it is necessary to increase the weekly hours of the music course and to make the training environments suitable
for music education.

Researches show that the speaking and singing habits of the children and adolescents which are influenced by the
increase in the level of life and popular cultures, significantly increased voice illnesses and voice health is severely
damaged (T @&eyin, 2008, p. 105). For this reason, it is expected that behaviors related to the habits such as correct usage
of the voice and protection of the voice are expected to be provided in the institutions providing general music
education; it is thought that breathing and voice exercises should not be neglected during the singing process in this
direction.

As a result of the research, it has been found that music teachers are aware of the necessity to include breathing and
voice exercises in song teaching. However, some of the teachers seem to think that they feel completely or partially
inadequate to do these exercises. For this reason, in the institutions that train music teachers, lectures about methods and
techniques of sound pedagogy teaching methods should be included in the undergraduate programs. Teachers ‘manuals,
prepared by the Ministry of National Education should include examples of breathing and voice exercises appropriate to
the song and age group characteristics to be taught before teaching the song, thereby contributing to the elimination of
teachers' inadequacies until the necessary arrangements have been made.
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