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reduced, changes in communications and technology and economic, cultural and political changes become connected 
and interdependent, triggering and sustaining each other (Maguire, 2010: 59). 

It could be argued that globalization is constantly present and continues its development and interaction, even though its 
pace varies due to social changes or certain economic processes (Elçin, 2012: 1). One of the factors that changed the 
rate of globalization, which existed since the beginning of human history, is the rapid advances in information, 
communications and transportation technologies. Due to these advances, communications and interaction between 
individuals and even societies have improved (Karaman, 2010: 132), and the world has turned into a "single space". 
However, this does not mean "global unity", that is, "downsizing to a single space". This is the awareness and 
communication of individuals with different traits and lifestyles with each other (Balcı, 2006: 27-28). 

There is an attempt to impose globalization as a mandatory, irresistible and inevitable process irrespective of political 
will and ideological struggle. International capital seeks to control and determine all economic resources by designing 
the manufacturing globally in different fields and punish those who do not comply with its rules. While it is considered 
that the age of ideologies is over, globalization itself becomes the "big narrative" and attempts to impose its sovereignty 
with different methods (Kozanoğlu, 2002: 54). Thus, the nation states, which need to integrate with the powerful 
countries, are exposed to the impact of economically, culturally and politically powerful states and become dependent, 
the national borders are ignored and the concepts such as national sovereignty and independence lose their meaning, 
imperialist objectives are legitimized with the excuse of globalization causing a dilemma between remaining in 
globalization and preserving national unity, distribution of wealth and poverty both increase, the concern that the rich 
countries will further weaken the poor become prominent, certain fields of business disappear, negatively affecting 
employment, and the number of individuals without access to education increases instead of diminishing. On the other 
hand, with globalization, the countries in different parts of the world share knowledge, technologies and applications in 
various fields to solve several problems, common human values (human rights, equality, justice, etc.) are created with 
new and common lifestyles, common educational policies lead to common perceptions and understanding and new 
business fields provide new employment opportunities for individuals (Balay, 2004). Thus, the inevitable process of 
globalization has both positive and negative impacts and consequences. 

Today, the countries adopt policies based on the inevitability of globalization and for several countries, the basic 
condition of survival became the adaptation to globalization with all its positive and negative consequences (Gümüş, 
2013: 325). It was stated that one of the factors that were effective in this adaptation process was education. For 
example, according to Maguire (2010: 58), in a highly competitive international marketplace, education plays an 
important role in maintaining and sustaining competitive advantage of each society. Based on this perspective, survival 
and effectiveness of societies under international competition could only be accomplished with effective education 
systems that allow the acquisition of qualifications and competencies required by globalization (Çalık & Sezgin, 2005: 
60). In several countries with this awareness, attempts were made to implement the necessary educational regulations 
that would enable them to respond to globalization. Several countries, especially those that are aware of the significant 
of international comparisons such as TIMSS and PISA, attempted reforms in educational organizations and achieved 
measurable levels of success (Maguire, 2010: 58). Thus, several countries researched the qualified and competent type 
of individual as required by globalization and these researches led to comprehensive changes in the structure and 
operations in contemporary schools and applied curricula (Özdemir, 2011: 92-93) and it became obvious that education 
systems should become open and should not remain a closed box and organize educational content accordingly. Thus, 
today's educational programs should be organized to train individuals so that they could acquire experiences in 
globalization that could be influenced by international and intercultural interactions. It should also assist the individual 
to understand that she or he is an inseparable part of the world in which she or he lives in (Güven, 1999). 

In the context of global values, the need for knowledge of other cultures, intercultural communication skills and 
intercultural competence increases (Merryfield, 1994: 4) and the type of a powerful and independent individual, who 
researches, could use knowledge and solve problems, becomes prominent (Akçay, 2003). Furthermore, it was suggested 
to implement the models that are sensitive to the lives of the students with different cultures and different social 
backgrounds and that adopt the philosophy of lifelong learning and train collaborative individuals (Yurdabakan, 2002). 
This necessitated a change in the existing approach of training individuals and altered the roles of educational 
institutions. Thus, in this period called the global age, it was deemed necessary to include the global education approach 
in education programs to educate the students based on the experienced changes (Güven, 1999: 146). 

By the end of the twentieth century, the cultural diversity of human needs and the adoption of global education after 
education transcended the national boundaries resulted in the consideration of the adoption of global education as a 
requirement (Merryfield, 1994). Global education develops the knowledge, skills and attitudes that are the basis for 
active participation and decision-making in a world characterized by cultural pluralism, interdependence, inequality, 
collaboration, conflict and increasing international economic competition (Mc Fadden, Merryfield & Barron, 1997: 9; 
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Merryfield, 1994: 4, 1995: 2). Global education aims to provide the students a perspective that emphasizes the 
interrelationships and interactions between global cultures and societies and significantly focuses on the training 
students in that direction and ensuring the international adaptation of the students. The main objetive of global 
education is to develop in students the qualifications and competencies necessary to sustain their existence in "a world 
with limited natural resources and characterized by ethnic differences, cultural pluralism and more independent 
behavior" (Guven, 1999: 154). 

Along with the changes in the educational approaches and the emphasis on global education, the qualifications and roles 
that are required of teachers should have also changed. The said change in teacher profile necessitated further reforms in 
education of teachers. Due to this requirement, several reforms have been and are implemented in teacher training 
systems in several countries including Turkey. Turkish teacher education system has a history of 169 years starting with 
the first teacher school established in 1848 (Aydın, 1998: 275). In this 169-year period, several changes were introduced 
in the Turkish teacher education system, and the related institutions were assigned different titles such as 
Darulmuallimin, Teacher Schools, Village Institutions, Primary School Teacher Schools, Educational Institutions and 
Faculty of Education until today (Akdemir, 2013; Üstüner, 2004). On the other hand, in 1997 and 2007, faculties of 
education were restructured due to the fact that the current teacher training system was inadequate to fulfill the current 
requirements. The teaching professionals were reorganized as "teaching technicians" with the teacher training model 
adopted in 1997 (Üstüner, 2004). On the other hand, the teacher education programs adopted in 2007 aimed to "train 
teachers who solve problems and teach how to learn, instead of the technician teacher who obeys what she or he is told 
to do". New program included general culture, social service courses, and social service course aimed the students to 
prepare projects to determine current problems in the society and produce solutions and motivate the students to 
participate in conferences, symposiums, panels, etc. It was also proposed to open elective courses on “professional 
ethics” similar to those available in Europe and in the United States in teacher education programs (Higher Education 
Council [YÖK], 2007). Finally, YÖK President Prof. Dr. Yekta Saraç stated that as an input-based regulation for 
education faculties, the achievement ranking system would be introduced and also a process and output-based alteration 
would be implemented (YÖK, 2016). It could be argued that these changes were implemented due to several reasons, 
including particularly the globalization. In fact, it was claimed in the debate on educational reform by various parties 
that the thesis of globalization was effective in these changes (Maguire, 2010). The real objective of these changes 
implemented in the teacher training system was the approach to train active and successful teachers who could comply 
with current requirements. 

1.1 The Objective of the Study 

Several studies were conducted on globalization in Turkey. However, the impact of globalization on the teaching 
profession were partially included in studies that generally examined the effects of globalization on education (Aslan, 
2004; Balay, 2004; Balkar & Özgan, 2010; Bolat & Çelik, 2014; Cantekin, 2015; Cerit, 2004, Çalık & Sezgin, 2009; 
Dagli, 2007; Güven, 1999; İlhan, 2009; Karaman, 2010; Özdemir, 2011; Öz Kılınç, 2009; Şahin, 2004; Uslu Çetin, 
2015). Furthermore, there are studies on a combination of issues such as international globalization, global education, 
teaching profession and teacher education (Apple, 2011; Bruce, Podemski & Anderson, 1991; Mc Fadden et al., 1997; 
Merryfield, 1994; 1995; 1996; Reimer & Mc Lean, 2009; Schwille,  Dembélé & Schubert, 2007;  Tatto, 2006; 
Torney-Purta, 1982) and on global teaching (Easterly, 1994; Enanoza & Abao, 2014; Pinnock & Nicholls, 2012; Rathi 
& Ramachandran, 2012; West, 2013). On the other hand, considering that globalization could affect each country 
differently, in-depth studies should be conducted in Turkey to better understand the effect of globalization on the 
teaching profession. 

Since it became important to have qualified teachers with the emphasis on globalization, various reforms were 
implemented in teacher training system in Turkey similar to several other countries. Teachers, who are responsible for 
training productive individuals for the society, are the practitioners of educational policies and influence the outcomes 
of educational policies. Thus, the need for improvement in teacher education is a current issue, and teachers with global 
qualifications should be trained to raise the quality of education that faces global challenges (Tarman, 2010: 79). Thus, 
it is necessary to assess the changes implemented in Turkish teacher education system due to globalization, examine the 
effect of globalization on Turkish teacher education system and the qualifications and the roles teachers in the resulting 
global teacher profile. Based on the view that those who could feel and observe the effects of globalization on teaching 
profession in minute detail would be the practitioners, the main objective of the present study was to examine the 
impact of globalization on the teaching profession based on the views of teachers. Furthermore, the study aimed to 
make recommendations for the practitioners and the researchers based on the study findings. Thus, the following 
research questions were addressed in the current study: 

1. What are the views of teachers on the concept of global teacher? 
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2. What are the views of teachers on the changes that were implemented in Turkish teacher education 
system due to globalization? 

3. What are the views of teachers on the impact of globalization on teacher training process? 

4. What are the views of teachers on the impact of globalization on teacher roles? 

5. What are the views of teachers on the impact of globalization on teacher qualifications? 

2. Methodology 

In the study, the qualitative phenomenology research method was used and the participants were determined with 
maximum variety sampling method. The maximum variety sampling method aims to increase the diversity of the 
individuals in the sample with respect to the topic of the research and to determine similar and different views of these 
diverse individuals on the topic (Yıldırım & Şimşek, 2011). The study group included 40 teachers employed in schools 
located at Adıyaman province central district in Turkey. A semi-structured interview form was used to collect the data in 
the study. Participant demographics is presented in Table 1. 

Table 1. Demographics of the teachers who participated in the study 

Code Gender Department 
Seniority 
(years) 

School Type 
Education 
Level 

T1 Male Turkish Language 1-10 Junior High Undergraduate 
T2 Female Classroom Teacher 11-20 Elementary Graduate 
T3 Female Turkish Language and Literature 11-20 High School Undergraduate 
T4 Female English 1-10 Junior High Undergraduate 
T5 Male Information Technologies 11-20 High School Undergraduate 
T6 Male Religious Culture and Ethics 11-20 High School Undergraduate 
T7 Male German 21 & over High School Undergraduate 
T8 Male Chemistry 11-20 High School Graduate 
T9 Female Classroom Teacher 11-20 Elementary Undergraduate 
T10 Male Mathematics 21 & over High School Undergraduate 
T11 Male Fen ve Teknoloji 11-20 Junior High Undergraduate 
T12 Male Biyoloji 11-20 High School Graduate 
T13 Male Turkish Language and Literature 11-20 High School Undergraduate 
T14 Male Turkish Language and Literature 11-20 High School Undergraduate 
T15 Male Turkish Language and Literature 11-20 High School Graduate 
T16 Male Fizik 11-20 High School Undergraduate 
T17 Female Görsel Sanatlar 21 & over High School Undergraduate 
T18 Male Mathematics 11-20 High School Undergraduate 
T19 Female English 1-10 High School Undergraduate 
T20 Female English 1-10 High School Undergraduate 
T21 Male Turkish Language 11-20 Junior High Undergraduate 
T22 Male Turkish Language 11-20 Junior High Undergraduate 
T23 Male Social Studies 11-20 Junior High Undergraduate 
T24 Male Religious Culture and Ethics 1-10 Junior High Undergraduate 
T25 Female Classroom Teacher 21 & over Elementary Undergraduate 
T26 Male Classroom Teacher 11-20 Elementary Undergraduate 
T27 Male Classroom Teacher 21 & over Elementary Undergraduate 
T28 Female Classroom Teacher 1-10 Elementary Undergraduate 
T29 Female Classroom Teacher 11-20 Elementary Undergraduate 
T30 Male Classroom Teacher 21 & over Elementary Undergraduate 
T31 Male Classroom Teacher 21 & over Elementary Undergraduate 
T32 Male Science and Technology 21 & over Junior High Undergraduate 
T33 Male Turkish Language 11-20 Junior High Undergraduate 
T34 Female English 1-10 Junior High Undergraduate 
T35 Male Classroom Teacher 11-20 Elementary Undergraduate 
T36 Female Physical Education 11-20 High School Undergraduate 
T37 Male Physical Education 1-10 Junior High Undergraduate 
T38 Female Technology and Design 1-10 High School Undergraduate 
T39 Male Mathematics 11-20 Junior High Undergraduate 
T40 Male Metal Technology 21 & over High School Undergraduate 

2.1 Data Collection Instrument 

A semi-structured interview form was used as data collection instrument in the study. Before the interview form was 
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designed, a literature review was conducted on the topic of globalization and education was conducted and a two-part 
interview form was designed based on the interview questions found in studies by Balkar and Özgan (2010) and 
Gömleksiz and Kılınç (2012). The first section of the interview form included questions on participant demographics 
(gender, department, seniority, employment school type and education). The second part of the interview form included 
5 questions that aimed to determine the participants' views on the impact of globalization on teaching profession. Expert 
opinion was obtained to determine whether the interview form was adequate to determine the views of teachers on the 
impact of globalization on teaching profession. As a result, the statement in 1 question was altered. Pilot interviews 
were held with 4 teachers. As a result of these interviews, it was determined that the questions on the interview form 
were clear and comprehensible. The following questions were included in the interview form: 

1. How do you define the concept of global teacher? 

2. What do you think about the changes that were implemented in Turkish teacher education system due 
to globalization? 

3. What are your views on the positive and negative effects of globalization on teacher education 
process? 

4. In your opinion, what are the changes that occurred in teacher roles due to globalization? 

5. In your opinion, what are the changes that occurred in teacher qualificaions due to globalization? 

2.2 Data Collection and Analysis 

Data was collected with the interview form designed for the present study. One author visited the schools to interview 
the teachers, explained the objective of the study, and the volunteering teachers who considered that they could answer 
these questions after examining the questions on the interview form participated in the study. Some teachers did not 
volunteer to participate in the survey, stating that they would not be able to answer the questions. Since the teachers, 
who volunteered to participate in the study, wanted to fill in the interview forms at an appropriate time to provide 
comprehensive responses, the author waited up to 2 hours in certain schools to collect the final forms and in certain 
schools, the interview forms were left with the teachers and collected by the authors at a later date. 

Descriptive and content analysis were conducted to analyze the study data. In the analysis of the data, initially, the 
answers provided by the participant teachers on the interview forms were coded based on the essence of their statements. 
Then, these codes were examined and similar codes were grouped under a common theme. The themes were created 
separately by the two researchers, and produced codes were compared and it was determined that the rate of agreement 
was 91%. The participant responses on themes and codes that reflected disagreements were reviewed once more and a 
consensus was established between the researchers. Codes and themes were defined and tabulated in a comprehensible 
manner and the frequency of the statements related to each code and theme and information on the teachers who 
provided the statements were included in the table. The actual names of the participating teachers were replaced by the 
codes such as T1, T2, ... 

Each stage of the study was described in detail for reliability. To ensure the internal reliability of the study, the two 
researchers independently determined the data codes and the themes, and the agreement rate was determined with the 
comparison of these codes and themes. To ensure the internal validity of the study, an interview form was designed 
based on a literature review, teacher and expert opinions. To ensure the external validity of the study, the data were 
organized based on the determined codes and the themes and the data were meticulously presented to the reader without 
any interpretation. Thus, direct citations of participant statements were included in the manuscript. Furthermore, it was 
observed that study findings were consistent with the results in the literature. Thus, it could be stated that the study was 
valid and reliable based on the abovementioned findings. 
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and a process of change from the industrial society to the information society was observed (Chinnammai, 2005). As a 
result, the concept of conventional teacher was transformed into the concept of the global teacher. It was determined in 
the study that the roles of teachers differentiated as a result of globalization. In the study, it was determined that 
globalization had negative effects besides several positive effects on teachers' qualifications. Similar roles and qualities 
are emphasized in the literature. For example, in a study conducted by Balkar and Özgan (2010), teachers stated that 
their tasks were altered by the influence of globalization, they were not knowledge transmitters and emphasized their 
roles of training the students to acquire critical thinking skills and promoting their social development. In a study by 
Guo (2014: 3-4), certain skills required for the teachers to have global competency were determined as follows: to 
possess pedagogical skills to assist students to analyze and assess multicultural traditions and multidisciplinary 
perspectives, possess intercultural competence and the ability to adapt to cultural norms and social diversity, help 
students become responsible global citizens, possess the knowledge that global events and problems are interdependent 
and an awareness of social problems, pay attention to other individuals, to understand the nature of global economic 
integration and the mutual dependence and interdependence of peoples, to respect and protect cultural diversity, to fight 
for social justice for all people and to protect the universe. 

According to Cates, one of the most important tasks of teachers in the global age is to help students learn about the 
differences among people in the multicultural world and the significant global problems they face. Cates stressed that 
English is an international language used by people around the world to communicate with each other and especially 
emphasized the significance of English teachers in performing this task and stated that they have the responsibility to 
reach fluent English and to help students become global citizens responsible for a better world. Furthermore, Cates 
stated that the classroom environment should promote international awareness and curiosity and interest about the 
multicultural world and teachers should integrate global themes in their teaching methodology and provide experiential 
opportunities for educational activities such as games, role-playing and videos that are designed in global themes. At the 
same time, it was stated that teachers should prepare a slide introducing their trips to foreign countries and share them 
with their students, and should not miss the opportunities to participate in various projects and international trips. It was 
emphasized that teachers should engage in charity activities such as setting up a global issues workgroup, finding 
English pen pals from foreign countries for their students and helping people in different countries, and organizing 
extracurricular activities that can increase global awareness. It was also suggested that teachers should explore global 
education and related fields, participate in a special interest group on a global topic, and in various educational courses 
on global education to improve professional development (Cates, 2004). 

According to Güven (1999: 150), teachers should prepare students for the conditions required by the global age. For this 
purpose, teachers should initially improve themselves, and acquire the competencies of teamwork and to enable the 
students to acquire the desired behavior due to the occurring changes and developments. Furthermore, teachers should 
know that there is a specific place and time for learning, should train the students as such, and should teach the students 
to work and live together to learn. There is a need for teachers who are able to comprehend the structure and vital 
patterns  of the global information society and the paradigms of the educational system in the age of globalism, 
educate students as active, knowledgeable and productive individuals not passive information consumers, follow up and 
coordinate the use of information technologies (Aslan, 2004). Teachers should be individuals who possess the 
competence to use educational technologies in the global age, could learn and aim to develop high level thinking and 
synthesis skills in student, not the development of skills (Genç, 2000). 

Salandanan et al. (2006) suggested that the global teacher should have five basic roles. The first is the effective teacher, 
who considers teaching as a continuous learning. The second is the facilitator teacher who facilitates learning, provides 
various educational opportunities and the choice of educational alternatives for the students. The third is the researcher 
teacher who undertakes a formal or informal research to collect data / information and to offer development suggestions. 
The fourth is the ethical teacher who possesses a system of moral values that could have a positive impact on students. 
The fifth is the psychological teacher who is a social model, evaluator, researcher, a human encyclopedia, spiritual 
supporter, parental associate, friend and a group leader (Cited by Enanoza & Abao, 2014: 357-358). 

Present study findings demonstrate that globalization altered the roles of the teachers and some of the roles were lost, 
while others eroded or became symbolic. Because, the in-classroom roles of the teacher are listed as providing 
information, to discipline and judge, being a confidant, parenting, socialization, methodologist, leadership, giving 
advice, while the peripheral roles of the teacher are described as assisting the environmental development, being a 
social leader, an advocate of middle class morality, cultured individual, leader of new ideas, child education specialist 
and idealist. On the other hand, there is a transformation from a modernist teacher-centered teaching to a postmodern 
student-centered learning. With a neoliberal perspective, the individual is considered at the center, the social control 
mechanisms are weakened and individual differences are emphasized. The teacher-centered approach to education 
includes the teacher roles of being a role model and representing local values, thus it is positioned as if it was against 
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the student and excluded with the excuse that it is unsuitable for neoliberal lifestyle and educational philosophy and 
considered outdated (Cantekin, 2015: 50-51). 

In the present study, it was emphasized that globalization led to a decrease in the professional values and reputation of 
the teachers, that the teachers could become disinterested in other affairs and only concentrate on teaching and act with 
capitalist ideas. As a result of globalization, material gains are prioritized and protection of cultures is ignored 
(Chinnammai, 2005). However, Kant's "world citizen" was an ethical individual. Globalization primarily emphasized 
the economy and economic globalization led to cultural globalization, which in turn trivialized other essential values 
(i.e., law, identity, ethics), thus increasing the problems (Takış, 2002). The fact that globalization, under the influence of 
neoliberal policies, trained individuals who live in the moment and ignore the past or the future, prioritize personal 
interests and ignores social interests, and acts with an economic priority, led to a change in the objectives of educational 
institutions. Furthermore, several previous studies emphasized that globalization altered the functions of schools, 
serving the capitalism. Based on this assumption, globalization expects the schools to train “producer and consumer 
individual in the market” and schools are considered useful when they educate individuals for this purpose (Uslu Çetin, 
2015: 5-6). Therefore, it can be argued that the teachers are also directed to exhibit behavior that are in line with the 
abovementioned approach. 

Based on the study findings, it can be stated that the changes implemented in the teacher education system in Turkey do 
not constitute and adequate response to globalization. It is then necessary to restructure the teacher training system in 
Turkey with a global perspective. On this issue, Bruce et al. (1991) stated that faculty members need to address three 
strategic issues to develop a global perspective in teacher training curriculum. The first issue is to determine the 
objectives and scope of the program, which would be designed to emphasize a global perspective. The second is to 
determine the compelling reasons for developing a specific global perspective. The third is to decide whether to 
integrate global education into the teacher education curriculum, or whether to create a new course or courses for this 
purpose. Another method is the inclusion of global goals by the faculty members in their courses. It was emphasized, 
however, that integration of the global perspective in the curriculum rather than the courses would be more difficult, but 
more effective. On the other hand, personal intercultural experiences simulated both at home and abroad are an 
important part of global and international education. Participating in educational activities with students in other 
countries with different cultures, working with international students, spending academic years abroad, student and 
academician exchange programs and business trips are methods to enable teachers to acquire intercultural knowledge, 
improve their intercultural communications skills and to motivate teachers to teach with a global perspective (Gilliom, 
1993; Wilson, 1982, cited by Merryfield, 1995: 3). 

In the present study, it was observed that globalization had mostly positive effects on the teacher training process, 
however it was determined that there were certain adverse effects as well as these positive effects. Similar impacts are 
stressed in the literature. In a study conducted by Balkar and Özgan (2010), the teachers expressed their concerns about 
the loss in the significance of Turkish language and Turkish values with globalization. And in the study conducted by 
Gömleksiz and Kılınç (2012), on the effects of globalization on Turkish education system, faculty members stated that 
globalization positively enabled the comparison of the education programs with international programs, easy access to 
information and training versatile individuals, promoted new quests and increased living standards, however also led to 
alienation and imitation of foreign curricula as well. According to Erdem (2008), the number of educational science 
faculties increased with globalization, educational sciences departments were restructured and accredited, the number of 
graduate students in educational science departments abroad increased significantly, online educational science journals 
were published, access to online educational manuscripts was facilitated and Turkey began to participate effectively in 
several international projects on professional development. Especially the number of classrooms and publications 
designed specifically for the PPSE increased and educational science findings became a commodity. Furthermore, due 
to globalization, there is an increase in the number of private and foundation universities and a decline in the quality of 
education and the students in higher education. The students with low academic achievements and high financial means 
started to attend private or foundation universities and academic achievement and financial power were equalized (Uslu 
Çetin, 2015: 6). Thus, the gap between the educational opportunities for the rich and the poor was widened. In fact, at 
the center of the debate on globalization, there is the inequality-based theories and practices of the neoliberal thought 
that is the owner of the globalization process (Cinar, 2009: 16). 

Today, globalization is considered as a method where the applications produced by Western countries based on their 
own specifications are copied and implemented or enforced out of their original context. From this point of view, 
globalization is a process that can be quite damaging to the local, and even to certain cultural forms. In fact, when an 
individual with a certain culture is educated in an education system copied from a different culture, the individual is 
alienated from her or his own culture and values, and the individual ends up despising the lifestyle of her or his society 
(Cantekin, 2015). Therefore, it is necessary to blend and synchronize the local and global to achieve a global 
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perspective on the teacher training process and to preserve national and spiritual values and culture by considering both 
the inevitability and the positive and negative effects of globalization. In other words, it is necessary to equip teachers 
with the characteristics of their culture, while training the teachers with the qualifications and competencies required by 
globalization. Because, globalization is a complex phenomenon that aims the integration of different societies based on 
common ground and cultural pluralism, but it does not aim the nations to lose their characteristics (Güven, 1999). 
Teachers, who are required to live in the global age, should be global citizens with global vision, ideas and knowledge, 
while retaining the nutrition provided by their own culture and in return, enrich their culture (Drucker, 1993: 70). Thus, 
it is necessary to develop a teacher training system and a teacher profile, which cannot be affected by the negative 
aspects of globalization and can reconcile national values with global values (Aslan, 2004: 4). Because, while 
educational institutions aim at transferring cultural heritage from one generation to another, these should also help 
individuals to easily adapt to global and local events and changes and developments in fields such as science, 
technology, economy, sports, arts, literature, etc. (Özdemir, 2011: 94) Thus, it is the duty of the teachers to protect the 
identity of their society and to prepare the individuals for the conditions of the globalization (Güven, 1999). 

5. Conclusion 

In the present study, based on the views of teachers, the global teacher could be defined as a global citizen and a 
universal teacher who possesses the qualifications and competencies required by globalization, knows about global 
changes and developments and improves herself or himself accordingly. In a more detailed definition, global teacher 
could be defined as a teacher who is open for innovations, follows changes and developments, adapts to these changes 
and developments, adopts these changes and developments, and improves herself or himself based on these 
developments, has technological and computational competence, possesses universal education-instruction 
qualifications, is open to differences, is a global citizen with universal thinking, adapts to universal values, adopts the 
values of her or his own culture, is productive, contributes to education-instruction, possesses active and participative 
learning approach, shares knowledge, is objective and a role model for the society. 

It was determined in the study that the roles of teachers differentiated as a result of globalization. Based on these 
differences, it can be argued that student centered education approach can be emphasized and teachers should fulfill the 
new roles of a guide-counselor, of those who follow the developments and improve themselves accordingly, enable the 
students to improve themselves in different aspects, contribute to innovativeness and education, share and transform 
knowledge, be collaborative, self-confident, open to criticism and universalist and establish an intercultural dialogue. 

As a result of the study, it is observed that globalization caused differences in qualifications of the teachers and thus, 
teachers should be open to innovations in their profession, to improve themselves by adopting the changes, to possess 
technological competency, to be inquisitive, creative-productive and practical, collaborative, have a positive and 
constructive approach, adopt lifelong learning philosophy, love the profession, utilize visual presentations in the 
classroom, be responsive to student needs and a role model, competent in communications, close to students, prioritize 
counseling, offer opportunities for students to experience their freedom and improve their self-esteem. On the other 
hand, it can be argued that they should possess a global awareness, be fluent in foreign languages, protect their national 
values, have a critical approach, be open for criticism, have an adaptive, virtuous, social, driven, farsighted and 
determined personality. 

The changes in the definition, roles and qualifications of teaching introduced with globalization necessitated certain 
changes in teacher education system and various reforms were introduced in the teacher education system in Turkey. 
Assessment of the teacher views on the evaluation of these changes within the context of globalization demonstrated 
that certain changes were positive, the technology was emphasized, certain projects were conducted within the context 
of globalization, certain changes were implemented to train the type teachers required by the times and it was aimed to 
train innovative researcher teacher model, and consequently, certain changes were implemented in the curricula, 
applications and student-centered education were emphasized and it was observed that the implemented changes were 
often inadequate, the educational systems of other countries were implemented directly without adaptation to the local 
conditions, the education system has been constantly changing, although positive changes were implemented in theory, 
these changes were not practiced, and even certain changes led to a decrease in the quality of teachers. 

Globalization affects the teacher training process both positively and negatively, similar to its impact on other fields. 
Based on the present study findings, the majority of the teachers stated that globalization positively affected the teacher 
training process. According to teachers, the positive effects could be listed as follows: globalization allows for the 
follow-up of developments in different countries, respect for differences, universality, globalization increased teacher 
qualifications, sharing of information and applications, technological advances, and resulted in an innovative and 
successful education. However, in addition to the abovementioned positive effects, teachers stated that it destroyed local 
values, alienated the teachers from their own values and culture, the education systems applied in different countries 



Journal of Education and Training Studies                                                   Vol. 6, No. 1; January 2018 

93 

were adopted without adaptation, caused the possibility of adaptation problems that could be experienced by teachers / 
pre-service teachers and students alike, increased dependence on technologies and reduced the value of the teaching 
profession. 

6. Recommendations 

Based on the findings of the present study and the requirement to equip teachers with global competencies, it can be 
recommended that teachers should follow up global educational and technological changes and adapt to the pace of 
these changes, adopt these changes in educational activities and improve themselves by participating in various 
vocational courses. Teachers can conduct national and international projects. They can improve their ability to utilize 
technological tools actively. They can enable the adoption of national and universal values by their students by 
preserving their national values and embracing the universal values. They can learn English, which is an international 
language, at a proficient level and participate in language courses to improve their ability to speak different languages. 
By integrating global themes into teaching-instruction activities, they can improve the students’ awareness about global 
events, while providing the real achievements of the course. 

For pre-service teachers to acquire global competencies, Turkish teacher training system should be reconstructed by 
adapting global teacher training system after a comprehensive analysis based on the conditions in Turkey and the 
Turkish culture and infrastructure work are completed and the pre-service teachers should be educated in 
application-oriented new generation faculties of education. Training opportunities should be provided in countries with 
developed education systems for each pre-service teacher and teaching practice courses could be conducted in a 
domestic school in one semester and in a foreign school in the second semester on senior year. Thus, both the awareness 
of pre-service teachers about global education could be raised and their alienation from their own culture could be 
prevented. To improve the global awareness of pre-service teachers, a course on global problems and events could be 
designated as a compulsory course. Student clubs could be organized in faculties of education to promote global 
awareness. The fundamental achievements that are specified in teacher training curriculum could be integrated with 
global topics. 

For future studies, the following can be recommended: A scale for global teacher qualifications and roles can be 
developed to determine teachers’ fulfillment levels in global teacher roles. The correlations between global teacher roles 
and qualifications and student achievements and teacher values can be investigated. Qualitative research can be 
conducted to investigate the impact of globalization on the administrator-student-parent profile in detail. 
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