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Abstract

The concept of intercultural education should be aimed at better understanding of ourselves and others, discovering
similarities and differences, recognizing preconceptions, and cooperation in accomplishing our common goals.
Intercultural education can be very useful in resolving the issues that arise when different groups live together. Also,
intercultural education may benefit the process of getting to know and better understand other cultures and the
development of successful communication between cultures. Music courses in grammar schools may contribute to
students’ intercultural education, because music is an area in which cultural competence can develop significantly.
During the December of 2014, for the purposes of this paper, a research study was conducted in a Croatian general
programme grammar school. The goal of the study was to determine the students’ attitudes toward interculturalism,
their attitudes on music courses with regard to interculturalism, and are there any differences in the attitudes and
intercultural awareness between first grade students and fourth grade students at the grammar school. A survey
questionnaire was used to conduct an anonymous survey among first and fourth grade students. The results of the study
have shown that both the first and fourth grade students are aware that they are living in a multicultural environment, as
well as that there are examples of certain forms of intolerance towards members of other cultures who share their living
surroundings. When compared to fourth grade students, first grade students generally have more positive attitudes
toward interculturalism. According to the students’ opinions, music courses at the grammar school could be more
focused on getting to know the music and musical traditions of the people from other continents. Complementing the
syllabus with music from different cultures and from all the continents would contribute to the development of more
positive students’ attitudes toward interculturalism and help with the realization of goals set by the premise of
intercultural education.
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1. Intercultural Education and Music Courses

With the arrival of students from different cultural backgrounds, the school system faced one of the most important
changes in its history, which was marked by the transition from the uniform mono-cultural and single nation
environment into the plural cultural environment (Hrvati¢ & Pir§l, 2007). That is why intercultural education is
necessary for students, it provides the students with intercultural competence, which contributes to the quality of
education and the school atmosphere, reduces ethnocentrism, preconceptions, stereotypes, inequality, and
discrimination in the society (Pirsl, 2007). The National Curriculum Framework (2010), in the part regarding education
on humanities and social sciences, states that the students will:

e develop communication, organisational and social skills, as well as adopt intercultural competences that will
enable them to understand and accept other, different people, regardless of their gender or their cultural, social,
racial, religious, national, or ethnic background

e differentiate between personal identity and other identities, and recognise the multiple identities inherent in
individuals

e preserve their heritage and demonstrate an appropriate attitude towards the Croatian cultural heritage and
country, as well as other cultures, and cultural heritage of Europe and the world.

A modern school curriculum should articulate content, programmes, and teaching methods and procedures that will be
related not only to acquiring knowledge, but also, by observing the world from various philosophical angles and
positions, deconstruct various social stereotypes, preconceptions, and stigmatisation among people through direct
interaction (Previsi¢, 2004). The issue of intercultural education and acquiring intercultural competences is becoming
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increasingly important in the recent years, with the appearance of globalization and global contacts between large
companies, organizations, but also individuals, all of which cannot be imagined without successful communication.
Sensitivity and self-awareness, or rather understanding the behaviour of others and the way they think and perceive the
world, along with successful communication, are becoming the basic requirements of intercultural competence (Hrvati¢
& Pirsl, 2007).

A crucial component of multicultural education is a concept according to which all students, regardless of their gender,
nation, race, culture, language, social class, religion... are entitled to equal treatment when it comes to education (Banks
& Banks, 2007, according to Coalson, 2011). Many claim that introducing the elements of interculturalism in
multicultural communities is particularly important because it leads to the development of respect for cultural diversity,
with the ultimate goal of developing students’ respect toward various cultures (Izgarjan et al., 2013). Considering that
societies are becoming increasingly pluralistic and global, acquiring the ability to understand other cultures is becoming
more and more important... (Landis & Brislin, 1983 according to Neto, 2006). These are just the types of intercultural
competences acquired through intercultural education, and that can largely be accomplished as part of music courses.

Since the beginnings of music until today, many nations and various cultures were a part of its development. Music
courses in grammar schools should encompass the entirety of the development of music, as much as possible, as well as
introducing as many musical traditions from around the world as possible. Music Education courses in Croatian general
programme grammar schools consist of 140 classes (over the span of four years); while grammar schools with science
and mathematics focused programmes are implementing two year music education courses, consisting of 70 classes.
During those courses the students are introduced to music and musical traditions of many nations. It is quite clear that
with such limited time it is impossible to convey the entirety of the history of music, only the “most important”
information is included. However, when deciding on what the “most important” information is, music from those
nations and cultures not sufficiently familiar to us, or “far away” (geographically or culturally) from us, is often
overlooked.

Music courses in grammar schools are mostly oriented toward listening to compositions, where the works of Croatian
authors are greatly represented (which is of course completely justified), because developing awareness of one’s own
cultural identity is a key factor and a necessary precondition for intercultural considerations and actions of individuals
(Mueller & Pope, 2003). When listening to music from other nations we are becoming more familiar with their culture
(Sulenti¢ Begi¢, 2010), but also, when learning about our own culture we are developing awareness about our own
cultural identity, which contributes to the development of intercultural competences. However, listening to music as part
of music courses includes even more compositions from musical traditions of other nations (primarily European). But
despite the traditional orientation of Croatian music (and consequently music courses) toward Western European
musical heritage, the current globalization, and the development of communication technologies and media, as well as
migration trends and multicultural societies, are creating the need to become better acquainted with cultures of nations
from other continents.

Research studies conducted by some authors have examined the attitudes of students regarding interculturalism. Neto
(2006) states that at the cognitive level, attitudes regarding interculturalism are helping to organize the world around us
by immediately making sense of the numerous impulses received from other people (e.g. through direct contact) or
indirectly (for example through the media). At the sociological level, intercultural attitudes help us organize the world
around us by making sense of the many differences and inequalities that surround us (e.g. lower financial means of
some minorities) (ibid. 2006). Goroshit, Hen & Kraus (2013) concluded that members of majority cultures have positive
attitudes toward interculturalism, but when it comes to attitudes toward specific groups, those attitudes become less
positive. On the other hand, members of minority cultures also ideologically support interculturalism, but are more
focused on the practical implementation of interculturalism, and especially when it concerns their own group.

Even though many studies provide evidence on the efficiency of intercultural education, research investigating the
efficiency of specific teaching strategies for intercultural education is still insufficient (Dickson & Shumway, 2011).
Same could also be said about research regarding the attitudes of grammar school students about interculturalism in
music courses. Research dealing with the issue of interculturalism and teaching music is mostly focused on the success
and the methods for acquiring intercultural competences by future music teachers. On that note, e.g. Joseph & Southcott
(2010) emphasise that students should be encouraged to develop intercultural competences that will be necessary for
their educational work in the future. Also, some authors have studied the attitudes of secondary school students on
multiculturalism in general. Buterin & Jagi¢ (2013) concluded that secondary school students have moderately positive
attitudes toward members of other (minority) cultures. However, no research was conducted on the attitudes of grammar
school students toward music courses and the music courses themselves with regards to multiculturalism. This area has
not been sufficiently explored, in Croatia or elsewhere. That is why the goal of this paper was to recognize the attitudes
of students toward interculturalism in general, but also toward music courses as the medium for realizing that
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interculturalism, and as the area where the necessary competences could be acquired.
2. Method

During the December of 2014, for the purposes of this paper, a research study was conducted in a Croatian general
programme grammar school. Grammar school programmes in Croatia enable students to acquire extensive general
education knowledge, which is an excellent basis for continuing education in higher education institutions. In grammar
school (except mathematical gymnasium) the music subject is part of the curriculum in the four year period (one hour
per week). The goal of the study was to determine the students’ attitudes toward interculturalism, their attitudes on
music courses with regard to interculturalism, and are there any differences in the attitudes and intercultural awareness
between first grade students and fourth grade students at the grammar school. The research study participants were first
grade students (N=147; 14-15-year-old) and fourth grade students (N=139; 17-18-year-old). Their attitudes on
interculturalism and grammar school music courses were examined using an anonymous survey study questionnaire.

The survey study questionnaire contained fifteen statements that the students were asked to evaluate according to a
Likert scale with number values from 1 to 5, where the numbers had the following meanings:1 —I completely disagree;
2 —I mostly disagree; 3 —I neither agree nor disagree; 4 —I mostly agree; 5 —I completely agree. The number value 1
designates complete disagreement, while the number value 5 designates complete agreement, which means that
disagreement will be higher if the arithmetic mean is lower, and consequently, if the arithmetic mean is higher, the level
of agreement will be higher. Quantitative approach was used for processing data, and descriptive statistics, as well as
the #-test, were applied to the independent samples used for determining a statistically significant difference between
two independent groups of study participants (in this case, first and fourth grade students in the grammar school).

3. Results and Discussion

The data interpretation part of this paper will include graphical displays of arithmetic means calculated on the basis of
some of the replies from first or fourth grade students.

There are situations in which | would ignore
intolerance toward other cultures

M 1st grade students 4th grade students

311
2.76

Figure 1. Ignoring intolerance

Regarding the claim that there are situations in which they would ignore intolerance toward members of other cultures,
first and fourth grade students took a mostly neutral position. However, somewhat higher level of disagreement with
this statement can be seen for first grade students.
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I have certain preconceptions toward other
cultures

M 1st grade students 4th grade students

2.67
3 2.26

= =

Figure 2. Preconceptions about other cultures

First grade students mostly disagreed with the statement that they have preconceptions about other cultures, while in
this case fourth grade students were closer to the neutral position.

As a student, there are many things | can learn
from my colleagues from other cultures

M 1st grade students 4th grade students

5 433
3.78

1 -

Figure 3. Different cultures as a source of new experiences and knowledge

The level of agreement regarding the statement that they have much to learn from their colleagues from other cultures
was very high for first grade students. The level of agreement regarding the same statement was lower for fourth grade
students.

Atmosphere in class is more interesting and more
substantial if cultural diversity in class is more
pronounced

M 1st grade students 4th grade students

3.74 339

Figure 4. Atmosphere in a multicultural class

The next statement was: Atmosphere in class is more interesting and more substantial if cultural diversity in class is
more pronounced. First grade students mostly agreed with this statement. Fourth grade students displayed a somewhat
higher level of disagreement in this case.
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Music courses provide an opportunity for
significant development of intercultural
awareness of students

M 1st grade students 4th grade students

4.03

3.63

1 -

Figure 5. Music courses as a source for acquiring intercultural competences for students

The next statement was: Music courses provide an opportunity for significant development of intercultural awareness of
students. The level of agreement regarding this statement was very high for first grade students. The level of agreement
was lower for fourth grade students.

It is visible from the shown arithmetic means that there are differences in attitudes between first and fourth grade
students regarding interculturalism. The significance of those differences was examined using a #-test (Table 1).

Table 1. Differences in attitudes of first and fourth grade students

1" grade 4™ grade  df=284, tg=1.96

No. STATEMENT AM SD AM SD  ttest p
1 I am aware that [ am living in a multicultural environment. 425 0.86 4.12 098 130 0.2061
llnal:m aware that there is intolerance toward members of other cultures around 401 113 396 092 042 06392
3 There are situations in which I would ignore intolerance toward other cultures. 2.76 1.20 3.11 1.09 2.69 0.0448*
4 I have certain preconceptions toward other cultures. 226 141 267 136 293 0.0361*
5 Kpowledge about other cultures is a precondition for better understanding the 434 107 405 097 242 00579
differences between students.
6 CAus1 taltl rsft:ledent, there are many things I can learn from my colleagues from other 433 097 378 108 458 00109%
7 The teacher must recognise the needs. of students from cultures different than 365 132 359 117 040  0.6547
the culture of the remaining students in class.
8 Atmos‘thre in cla}ss is more interesting and more substantial if cultural 374 124 339 107 269 0.0448%
diversity in class is more pronounced.
I feel uncomfortable around people from different cultures. .82 1.15 1.75 0.89 0.54 0.5519
10 f;?l 11::1};efsuture profession I would like to work with colleagues from other 369 1.14 344 107 192 00980

11 Music courses provide an opportunity for significant development of tolerance
and respect for other cultures.

12 We are learning enough about European music as part of our music courses. 4.14 1.00 402 066 120 0.2343

13 Mus_lc courses should }nclude more listening and more information about 386 108 359 1.17 208 0.0823
music from other continents.

14 The music teacher should promote cultural diversity and understanding
through listening to compositions and singing songs from other cultures.

15  Knowledge about music from other cultures strengthens our awareness about
the significance of musical tradition of our own people and our national 414 1.09 389 0.87 227 0.0674
identity.

403 095 3.63 094 3.64 0.0204*

397 111 376 095 175 0.1190

#p<0.05

It is evident from these results that there are significant differences in answers from first and fourth grade students to
five statements in total (3, 4, 6, 8, and 11). The differences in all five answers indicate more positive attitudes of first
grade students regarding interculturalism and the greater level of understanding for different cultures and members of
those cultures. The most significant difference is regarding ignoring intolerance (t=2.69, p<0.05), preconceptions about
other cultures (t=2.93, p<0.05), accepting other cultures as sources of new experiences and knowledge (t=4.58, p<0.05),
interculturalism in class (t=2.69, p<0.05), andmusic courses as a source for acquiring intercultural competences for
students (t=3.64, p<0.05). The difference is less significant for other answers, but greatly in favour of first grade
students (aside from statement number 9). Buterin & Jagi¢ (2013) and Blazevi¢ Simi¢ (2011) determined in their
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research that students in lower grades of secondary school have attitudes that are more negative towards minorities than
older students. Our research has yielded completely different results, i.e. it shows that first grade students are somewhat
more tolerant toward other cultures when compared to students in the final grade of grammar school (it is important to
mention here that the mentioned researchers examined students from various secondary schools, and this research study
focused only on grammar school students). The possible cause for that is the fact that younger students were not in the
position to be exposed to negative influences (from the media or their social circle) and that this resulted in their
somewhat more tolerant attitudes than those of their older colleagues, who were more exposed to those influences.

When comparing the results of this study and the study implemented with a sample consisting of music students from
one of the faculties in Croatia, there is a significant difference in more positive attitudes toward interculturalism and
music courses as an area where interculturalism can be developed,in favour of university students as opposed to
grammar school students. The results of that study have shown that music students have considerably higher awareness
of the fact that they live in a multicultural environment and that they understand the importance of intercultural
awareness (Begi¢, 2014). In view of the fact that the university students have acquired their intercultural competences
mostly through music courses, this raises the question about whether there could be any progress in intercultural
education through creating custom content for the course Music Education in grammar schools.

4. Conclusion

Music courses in grammar schools provide plenty of space for implementing and realising intercultural education.
Realising that goal is only possible through an intercultural approach which must include knowledge and understanding
of musical traditions of people from different cultures. By appreciating and recognising various musical styles, the
students will be simultaneously developing cultural understanding and tolerance towards others. This is the actual
purpose of intercultural education that can be implemented through music courses because... music is essentially a
multicultural art (Sulenti¢ Begié, 2010). As part of Music Education courses, students become more familiar with their
own tradition and culture, but also with European tradition and culture, and, to a lesser extent, with the tradition and
culture of people from other continents. However, by listening to music created by people from other continents, getting
to know their traditions and customs, which are often significantly different to our own (and European), and talking
about these cultures, the students will find out about something new, different, and interesting. This is the path toward
accepting diversity, recognising the features that make everyone special, and consequently developing intercultural
competences necessary to successfully function and live in a multicultural world.

The goal of this research study was to determine if there are any differences in attitudes between first grade and fourth
grade grammar school students toward interculturalism in general, as well as their attitudes toward music courses as a
place for realising the goals of intercultural education. Grammar school students included in the research have
expressed moderately positive to positive attitudes toward multiculturalism. They are also aware that they live in a
multicultural environment and that there are certain forms of intolerance toward members of other cultures in the
environment that they live in. Another conclusion that was reached is that first grade students, when compared to fourth
grade students and observing them as a group, are expressing more positive attitudes toward interculturalism. Music
Education courses in grammar school, according to the students’ opinions, could include more information about
musical culture and tradition of people from other continents. In other words, aside from Western European musical
tradition, the students should be educated about music from different cultures (e.g. African, Asian, Australian, South
American...).

Complementing the course syllabi with music from different cultures and from all continents would contribute to the
development of more positive attitudes of grammar school students toward interculturalism and help with the realisation
of goals of intercultural education. We suggest further research that would help with the possibilities for creating new
teaching content on the topic.
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