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Abstract

By means of the metaphoric language used by parents and young English as a foreign language (EFL) learners to
describe the English learning process, this study aims to reveal the perceptions of 109 young EFL learners in the 8th
grade of secondary school and 66 parents in Turkey about learning English. To elicit these participants’ metaphors, they
were asked to complete the gaps in the sentence “Learning English is like...because...” The emerging similar metaphors
and the related justification were categorized under the predetermined categories (i.e., positive, negative, ambivalent
and neutral metaphors), and some representative metaphors of the participants were illustrated under each category.
Besides, to investigate whether there is any significant relationship between the numbers of positive/negative metaphors
produced by 66 parents and their children attending the 8th grade, the Pearson correlation coefficient was calculated.
The findings of the study revealed that parents were generally more positive than learners about the English language
learning process. In contrast, the majority of learners produced negative metaphors such as "Learning English is like
being able to walk on the water because both walking on the water and learning English are impossible" although some
of them used metaphors such as "a skeleton key" to underline the utility of learning English. It was also found that there
is a significant relationship between the numbers of positive/negative metaphors created by parents and their children
about the English language learning process. At the end of this paper, some recommendations are made for young EFL
learners, their teachers and parents for the improvement of the learning/teaching environment of the young EFL learners
in Turkey. It is believed that studies dealing with metaphors held by parents and learners can pave the way for a better
understanding of the challenges faced in the foreign language learning process, and necessary actions can be taken so
that a more effective learning atmosphere can be created.

Keywords: metaphors, learning English
1. Introduction

The word "teaching" provokes in mind the image of the teacher while "learning" is mostly considered a
student-centered activity mainly depending upon the beliefs, attitudes and motivation of the learner. Thus, in order to
create a successful English language learning environment, it is important to know the learners’ perceptions of how they
feel about learning the English language. The perceptions of the language learners have been under investigation by
many researchers since the beginning of the new Millennium (Berry, 2004; Fortune, 2005; Liao, 2006) to essentially be
able to find out the sources of challenges or failure and relevant solutions likely to lead to the creation of a more
effective foreign language learning atmosphere.

As rightly argued by Saban (2004), one can gain insights into learners’ cognition and reveal their learning problems, the
causes of the problems and their classroom experiences by investigating their perceptions, which in turn is expected to
contribute to the improvement of the quality of their learning in general. Similarly, many researchers in the field of
foreign language learning and teaching underlined the need to uncover learners' beliefs about learning the language
because they believe that these beliefs affect their learning (Aragao, 2011). One way of revealing beliefs related to
learning the language is through metaphors defined by Lakoff and Johnson (1980) as expressions reflecting our
perceptions and actions. It is also argued that metaphors are the guides of our perceptions (Cornelissen, Oswick,
Christensen & Phillips, 2008) and our perceptions affect our language learning performance (Gardner, 1985).

Pertaining to the use of metaphors in linguistics, Lakoff and Johnson (1980) highlighted long ago that metaphors reveal
deeper perceptions of people on different concepts. In recent studies, it is also underlined that metaphors are powerful
mental instruments that can be used to express high level, abstract, complex and theoretical concepts and issues (Yob,
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2003). Therefore, in order to develop a better understanding of learners’ views about language learning, metaphors have
been widely used in the field of foreign language education (Kesen, 2010), and the effectiveness of metaphors as a
research tool has been proven in qualitative research studies carried out not only in Turkey (Capan, 2010; Onen &
Kogak, 2011) but also abroad (Cochran, 2002; Goldstein, 2005). Investigating young EFL learners and parents'
metaphorical perceptions of the English learning process in Turkey, this study has the main objective to shed some light
on their conceptualization of English learning, and to find out whether the majority of them hold positive or negative
attitudes toward this process. After the presentation of local and international literature dealing with metaphors as a data
collection tool, the method and the results of the current study are provided. At the end of the paper, some
recommendations are made for the improvement of teaching EFL for young learners.

1.1 Literature Review

The review of literature involving the use of metaphor as a research technique in the field of foreign language education
indicates that there have been plenty of studies focusing on the English teachers' roles in different contexts of the world.
For instance, Nikitina and Furouka (2008) concentrated on the metaphors produced by a group of Malaysian adult
learners about the teachers' role in the classroom. They found that their participants regarded their English teachers as
givers and caretakers. In another study, Torghabeh, Elahi and Khanalipour (2009) obtained metaphors from Iranian
students and categorized the metaphors under conceptual metaphors such as organizer, spiritual leader, parent, innovator
provider of knowledge, entertainer, nurturer, counselor and friend. In a similar vein, De Guerrero and Villamil (2002)
collected metaphors of English teachers in Puerto Rico and came up with categories like provider of tools, nurturer,
innovator, agent of change, teacher as cooperative leader and gym instructor. On the other hand, in China, students and
EFL teachers' metaphors were investigated and categorized by Wan, Low and Li (2011) under the following categories:
interest arouser, co-worker, culture transmitter, teacher as provider, devotee, instructor, nurturer and authority.

In addition to the image of the teacher from the perspective of both students and teachers, there have been other studies
abroad in line with the present study aiming to uncover how the English learning process is perceived. To illustrate,
Cortazzi and Jin (1996, as cited in Oxford et al., 1998) focused on the metaphors created by students and teachers
related to their experiences and they reached metaphorical categories such as journey, cooking, plant growth, cultivation
and search for treasure. Similarly, Caballero (2006) found that the journey metaphor was highly used by his participants.
In another study in the same vein, Ellis (2002) studied adult foreign language learners in German courses. The
metaphors included in the diaries kept by the learners were examined, and the following metaphorical categories were
found: journey, puzzle, work, suffering and struggle. He highlighted that the most frequently produced metaphor was
also “learning as a journey” metaphor through which students were able to express the challenges they encountered
during the language learning process. In Jin et al.'s (2014) study, the English learning motivation of Chinese primary
school learners was analyzed by means of the metaphors they produced. They found that the learners were very positive
about learning English and felt happy and excited to learn the language; in addition, learners believed in the merits of
interactive methods and learning through play. It was also revealed in their study that some young learners were aware
of the difficulties of learning English, but were confident to achieve their English learning targets despite these
challenges.

On the other hand, there are some studies based on the analysis of the elicited metaphors in the Turkish EFL context.
For example, Simsek (2014) analyzed the metaphors of prospective English teachers at a pre-service teacher training
department of a Turkish university. It was revealed that most of the participants accepted the interactional and
functional views of language. Another study was carried out by Seferoglu, Korkmazgil and Olgii (2009) who collected
data from junior and senior pre-service teachers as well as in-service teachers about their beliefs of what an English
teacher is like. The metaphors used by these groups were as follows: teacher as leader, teacher as producer, teacher as
resource person, teacher as care-taker, teacher as guide, teacher as facilitator. In another study, Cap and Acat (2012)
aimed to collect metaphors from secondary school learners about how they feel about their English learning process.
The categories they reached at the end of their analysis revealed significant differences caused by the participants' class
level and gender. In her study, Aktekin (2013) mainly explored learners’ metaphorical perceptions about their language
learning process. She concluded that most of the learners created metaphors that can be categorized under "Activity
which requires practice and/or patience." She justified this category by giving the metaphorical example "driving a car".
At the end of her paper, she concludes that metaphors are valuable as they give an idea pertaining to the foreign
language learning process.

To the best knowledge of the researcher, although there have recently been many local and international studies
focusing on the English teachers' metaphorical language about the teaching-learning process, (e.g., Seferoglu, et al.,
2009, Simsek, 2014, De Guerrero & Villamil, 2002) and on perceptions of adult EFL learners (Ellis, 2002; Aktekin,
2013; Nikitina & Furouka, 2008), a study aiming to reveal both the young EFL learners and their parents' metaphorical
perceptions related to the English learning process has not yet been carried out in Turkey. Therefore, the current
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research paper mainly aims to uncover the metaphors parents and young EFL learners produce about learning the
English language and to reveal their justification of these metaphors. There is a need for such a study because as rightly
argued by Arikan (2015), there is a lack of empirical research studies in Turkey dealing with young EFL learners. It is
also believed that revealing the metaphors of learners and parents getting actively involved in the learning process can
contribute to a positive change in educational beliefs and practices (Cameron, 2003) because necessary actions can be
taken to cope with the negative metaphors and to turn these metaphors into positive ones. It is believed that the
metaphors held by young learners as well as their parents about the nature of learning English can give valuable insights
to the English teachers (Ellis & Barkhuizen, 2005) and to other relevant stakeholders such as EFL curriculum designers,
materials developers and the decision-makers (e.g., National Ministry of Education) about ways of overcoming
problems encountered by learners and parents in the English learning process.

The rationale behind the involvement of parents in this study can be justified by referring to the close connection
between the positive attitudes of parents and children's success (Roth, 2008; Clark & Hawkins, 2010; Cooper & Maloof,
1999). 1t is argued by Eroz and Akbarov (2014) that in education, learners’ success depends very much on a triangle
whose parts are the teacher, learner and the parent; moreover, parents share an important responsibility to help their
children while learning the language.

In line with the aims of the study, the following research questions have been formulated:
1. What are the metaphors produced by parents of young EFL learners about learning English?
2. What are the metaphors produced by young EFL learners about learning English?

3. Is there any significant relationship between the numbers of positive/negative metaphors produced by parents and
their children?

2. Method
2.1. Participants and Data Collection

In this study, the reason why the metaphoric language created by young learners was used is that metaphors in studies
involving young learners have proved useful as they generally have difficulties in explaining abstract ideas at a deeper
level (Jin et al., 2013). The data for this study was elicited through metaphors because metaphors include varied
expressions that pave the way for the researcher to be able to make categorization under certain thematic categories
taking the differences and similarities of the metaphors into account (Yildirim & $imsek, 2005).

One hundred nine young EFL learners attending 8th grade classes in two different state secondary schools in Turkey
were reached at the end of the academic year. Only the students in the classrooms whose teachers indicated that they
had already finished the lessons to be covered by the end of the school year took part in the study. The teachers were
consulted to learn whether their schedule was flexible enough to allocate time for this study. As the participants were
young learners, they were first given a metaphor example (i.e., My mother is like an angel because she is always with
me) in Turkish to help them understand what a metaphor is. Then, all the participating learners were given a sheet of
paper on which the stem ‘Learning English is like...because...” was written in Turkish and they were asked to perform
this sentence completion task by filling in the first blank with a metaphor and the second blank with the entailment
described by Jin et al. (2013) as the justification of a metaphor.

In order to analyze the relationship between parents and their children’s perceptions, parents’ metaphors were also
investigated. After the data were collected from 109 learners in two different schools in the city, learners in one of the
schools were asked to distribute the sentence completion task to their parents and ask them to produce metaphors about
learning English at the back of the sheet whose front was used to write metaphors by their children. Learners were
asked to bring the sheets to their teachers in the following lesson so that a comparison of the metaphorical categories of
learners and their parents could be made. To explore the relationship between positive and negative metaphors of
parents and learners, participating learners were asked to use the front page of the sheet while parents used the back of
the same sheet. Sixty-six parents (father or mother) whose children were attending the 8th grade performed the sentence
completion task in Turkish. Both parents and learners’ metaphors were then translated into English.

2.2. The Education System and EFL Education in Turkey

For a better understanding of the context where the data for the present study were collected, there is a need to present
concisely the basics of the education system and more specifically EFL education in Turkey. As summarized by Giirsoy,
Korkmaz and Damar (2013), the compulsory education in Turkey was increased from eight years to 12 years with an
educational reform introduced as the 4+4+4 education reform in 2012, and the starting age for primary school was
lowered to 66 months of age. The duration of the primary, secondary and high school was determined as four years for
each. Accordingly, the learners taking part in this study are in the last grade of the secondary school and this group of
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language learners is defined by Ers6z (2007) as older/late young learners.

In the education context of Turkey, one of the most debatable aspects of the education is teaching EFL. Many
researchers attract attention to the fact that the expected level of English cannot be achieved in our country and learners
cannot be competent enough in English despite all the efforts (Celebi, 2006; Kirkgoz, 2008; Isik, 2008; Arikan, 2011,
2015; TEPAV & British Council, 2014). Therefore, a new EFL teaching curriculum was put into action by the National
Ministry of Education in the 2013-2014 academic year, and English language courses were added into the programs of
primary school 2nd graders, which made it possible for learners to start learning English earlier. Previously, students in
Turkey used to start learning English in the 4th grade. The main aim of this program offering English instruction to
young learners between the 2nd and 8th grades in primary and secondary schools in Turkey is to create a motivating
learning environment for young EFL learners so that they can feel comfortable while learning the language (T.C. Milli
Egitim Bakanligi, 2013).

In the new program, the curriculum of the 8th grade young learners, who are the participants of the current study, aims
to increase learners' English proficiency level to A2 (Basic User) as described in the Common European Framework of
Reference (CEFR) providing “a common basis for the elaboration of language syllabuses, curriculum guidelines,
examinations, textbooks, etc. across Europe” (Council of Europe, 2001:1). The primary focus of the curriculum for this
grade is on listening and speaking and the secondary emphasis is on reading and writing. The number of English lessons
is four per week in the 8th grade in secondary schools in Turkey.

2.3. Data Analysis

Both qualitative and quantitative data analysis techniques were applied in the study. The qualitative data was analyzed
in line with Cameron and Low’s (1999) methodology of metaphor analysis. First, the metaphors were listed, and then
they were broken down into analyzable pieces to determine similarities. Finally, exemplar metaphors were assigned to a
category and entailments were investigated to reveal the participants’ justification of the metaphors (Guerrero &
Villamil, 2002). The metaphors and entailments obtained from the parents and learners were classified into
predetermined categories such as positive, negative, neutral or ambivalent metaphors according to their perceptions
about the English learning process as in Jin et al.'s (2014) study. The semantically related metaphors were grouped
together under the same category. While positive and negative metaphors related to English leaning are self-explanatory,
it is important to clarify neutral metaphors which describe factual issues to explain learners’ views with no personal
judgment. On the other hand, ambivalent metaphors are those expressing a dilemma in what learning English means to
the learners. In addition, the quantitative data were reached by calculating the percentages of metaphorical categories
(i.e., positive, negative, neutral or ambivalent). Additionally, to explore the correlation between the numbers of
positive/negative metaphors produced by parents and their children, Pearson coefficient correlation analysis was
conducted using the Statistical Package for Social Sciences (SPSS).

3. Results

Firstly, the percentages of participants making similar metaphorical comments are presented below in Figures 1 and 2.
Then, parents and learners' metaphors and entailments categorized as positive, negative, neutral or ambivalent
metaphors are separately discussed. Finally, the results pertaining to the correlation between parents and students’
positive and negative perceptions about learning English are illustrated. Figure 1 presents the distribution of
metaphorical categories of the parents taking part in the study. As can be seen in Figure 1, the majority of parents (n=32,
48% of all the parents) had positive perceptions regarding the English learning process. On the contrary, as illustrated in
Figure 2, most of the young learners (n=49, 45% of all the learners) created negative metaphors regarding learning
English. The percentages of the other metaphorical categories were found to be more or less the same.

Negative Negative
27% 45%

Figure 1. Parents' Metaphors Regarding English Learning  Figure 2. Learners' Metaphors Regarding English Learning
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3.1. Parents' Metaphors

The first research question of the study is "What are the metaphors produced by parents of young EFL learners about
learning English?" Out of 66 parents participating in the study, almost half (n=32, 48%) produced positive types of
metaphors and entailments.

As summarized in Table 1, most of the metaphors they created regarding the English learning process were related to
the necessity of English in the globalized world. Some of their other metaphors (e.g, Discovering new things)
emphasize the use of the English language as a tool to learn about different people and cultures.

Table 1. Parents' Positive Metaphors Regarding English Learning

Metaphor Entailment
ID card You need it wherever you go. If you cannot speak
English, you are in trouble.
Becoming a world citizen You can communicate with people all over the world
using English.
Breathing Without English, you cannot do anything.
Becoming a second person As the Turkish saying goes, "One language is one

person, two languages are two people".
You discover new things all the time while learning
Discovering new things English. And you can learn about different cultures,
ways of thinking and new people using your English.
As can be realized in Table 2, the second largest group of parents (n=18, 27%) produced negative metaphors
highlighting the difficulty of learning the language.

Table 2. Parents' Negative Metaphors Regarding English Learning

Metaphor Entailment
Sand The things you have to learn never ends.
Life itself It is a long and arduous process.
Walking on a hill with many obstacles You encounter with many challenges before you can
reach the summit.
The human being It is hard to deal with him/her.

As far as metaphors expressing a dilemma are concerned, it was found that nine parents (14%) came up with ambivalent
metaphors. These metaphors illustrated in Table 3 indicate that the English language learning process is at first
challenging but later rewarding when you learn it.

Table 3. Parents' Ambivalent Metaphors Regarding English Learning

Metaphor Entailment
Fasting You might feel tired while doing it. But at the end, you
will get the reward.
The emergence of the rainbow Everywhere gets dark, it rains but finally the rainbow
appears.
Driving a car It seems difficult at first. You will enjoy it after you

learn how to drive.
As can be understood from Table 4, only seven (11%) parents were found to be neutral about the learning process and
underlined the general nature of the English learning process without expressing emotional comments.

Table 4. Parents' Neutral Metaphors Regarding English Learning

Metaphor Entailment
If you do not spend enough time with your cat, it will
Looking after a cat at home be vexed with you. English is the same. If you do not

spend enough time with English, you will easily forget
it.

A puzzle The topics covered in English lessons are all related to
each other.

3.2. Learners' Metaphors

The second research question of the study is "What are the metaphors produced by young EFL learners about learning
English?" It was found that out of 109 metaphors, negative metaphors of the young learners (n=49, 45%) clearly
constitute the largest group. These metaphors illustrated in Table 5 imply that participating learners held the belief that it
is either very difficult or impossible to learn the language. On the other hand, one interesting negative learner metaphor
(e.g, Being the colony of another country) revealed the concern that English has to be learnt because it is the language
of the "powerful".
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Table 5. Learners' Negative Metaphors Regarding English Learning

Metaphor Entailment
Swimming against the tide It is a waste of time as you cannot do it.
The sky It has no limits. There is always something to learn in
English.
Being able to walk on the water Both walking on the water and learning English are
impossible.
My rucksack I have had to carry this heavy bag for ages.
The question "Do you like your mum or dad?" You just become graveled when you are asked this
question.
In countries colonized by the powerful country, the rules
Being the colony of another country set by this country have to be abided by. That is why we

have to learn English.
As presented in Table 6, positive metaphors make up the second largest group. Positive metaphors focusing on the
property of English as a survival language were generated by 31 learners (29%).

Table 6. Learners' Positive Metaphors Regarding English Learning

Metaphor Entailment
A skeleton key It can open all the doors.
You can fly anywhere you want. If you know English,
Having wings you are always in a more advantageous position than
other people.
Water on the dessert You can survive with it.

Ambivalent metaphors as shown in Table 7 were produced by 20 (18%) learners expressing both negative and positive
sides of the English learning process.

Table 7. Learners' Ambivalent Metaphors Regarding English Learning

Metaphor Entailment
When you first look at a map, it looks very
A map complicated but when you look into it deeper, you
will understand that the map is easy.
Wearing an expensive dress It is difficult to buy an expensive dress but when you
buy it, you can enjoy it.
Growing flowers It is laborious but it is a great feeling to see flowers
blossom.

Only nine (8%) learners were found to be neutral about the English learning process. As one can understand from Table
8, they focused on the factual realities of the English learning process and expressed their metaphors without any
emotions.

Table 8. Learners' Neutral Metaphors Regarding English Learning

Metaphor Entailment
If you do not eat it in its natural season, you cannot
Eating strawberry get the taste of it. If you do not learn English at an
early age, you cannot learn it later.
Climbing up a ladder You can climb the stairs one by one to reach the top.

Finally, the third research question of the study is “Is there any significant relationship between the numbers of
positive/negative metaphors produced by parents and their children?" Therefore, after the analysis of parents
and learners’ metaphorical categories separately above, the researcher wanted to further analyze the
relationship between parents and students’ perceptions about learning English. As stated before, 66 parents
with children attending 8th grade in a state school took part in the study. Out of all the participating parents, 32
produced positive metaphors and 18 came up with negative metaphors while the remaining parents produced
either ambivalent (n=9) or neutral metaphors (n=7). Among the 32 parents who produced positive types of
metaphors, 23 of their children similarly created positive metaphors. Among the 18 parents producing negative
metaphors, more than half of their children (n=13) also used negative metaphors.

Table 9 below illustrates the results of the Pearson product-moment correlation analysis conducted to reveal
whether there is a significant relationship between the numbers of positive/negative metaphors of parents and
their children about the English language learning process. As can be seen on Table 9, the Pearson correlation
coefficient is .841 revealing that there is a significant positive correlation between the numbers of positive and
negative metaphors produced by parents and their English learning children (p<.05). In other words, parents’
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perceptions about learning English influence their children' perceptions.

Table 9. Results of Pearson Product-Moment Correlation Analysis

Parent Learner
Parent Pearson Correlation 1 ,841%**
Sig. (2-tailed) ,000
N 66 66
Learner Pearson Correlation ,841%* 1
Sig. (2-tailed) ,000
N 66 66

**_Correlation is significant at the 0.01 level (2-tailed).

4. Discussion

Inspired by the conceptual metaphor theory (Lakoff & Johnson, 1980) arguing that the underlying nature of our
thinking processes is metaphorical, and metaphors are the guides of our perceptions (Cornelissen et al., 2008), this study
was an attempt to find out the metaphors young learners and their parents produce about learning English. The analysis
of the metaphors under four categories (i.e. positive, negative, neutral or ambivalent) showed that parents had more
positive attitudes than learners did. Parents' metaphors generally indicated the importance of the English as a global
language. As reflected in the metaphors "ID card" and "Becoming a world citizen", it could be realized that parents
were well aware of the globalized nature of the English language. Still, some parents emphasized the challenging face
of the learning process by generating metaphors and entailments like "Learning English is like life itself because it is a
long and arduous process" implying that learners face many challenges while learning the language.

Learners, on the other hand, were mostly negative towards learning English as the majority of them generated
metaphors like "swimming against the tide" while there were some learners who indicated in their metaphors (e.g., A
skeleton key) that English is vital as a means to seize many opportunities. The findings of the present study with
Turkish parents and young EFL learners corroborate with studies carried out both in Turkey and abroad. For example,
Aktekin's (2013) metaphorical category "Activity which requires practice and/or patience", the metaphorical categories
such as "cultivation" found by Cortazzi and Jin (1996, as cited in Oxford et al., 1998), Caballero's (2006) "journey"
category and "struggle" and "suffering" categories found by Ellis (2002) all refer to the challenging nature of the foreign
language learning process. Similar to some of the young learners in Jin et al.’s (2014) study, many learners in this study
produced metaphors indicating the difficulties of learning English. According to the report by TEPAV (The Economic
Policy Research Foundation of Turkey) and British Council (2014), what causes disengagement, frustration and lack of
motivation for most young EFL learners in the process of learning English in Turkey is their repeated exposure to the
same grammar structures each year with no progress in useful listening or speaking skills by 8th grade. The perception
of some of the participants that the process of learning English is full of challenges can be justified by this important
finding of TEPAV and British Council (2014).

As pointed out by Eroz and Akbarov (2014), learners’ success is based on on the teacher-learner-parent triangle.
Therefore, this study has implications for EFL learners, teachers as well as parents who all share important
responsibilities to encourage young learners to learn English. As far as learners are concerned, it would be fair to state
that the results of the current paper would be more promising if the learners taking part in the study produced more
positive metaphors towards learning English. Learners’ perceptions are very important in terms of the outcomes of their
learning process (Gomleksiz, 2010) and as Gardner (1985) pointed out, positive attitudes lead to better foreign language
proficiency. When learners develop positive attitudes towards learning English, they can more actively participate in
classroom activities (Mirici, 2010). As also stated by Elyildirim and Ashton (2006), learners with positive attitudes
generally make more rapid progress learning the foreign language and exert greater efforts to accomplish their language
learning goals. Therefore, it is recommendable that young EFL learners should be trained at the beginning of each
academic year through an orientation program aiming to guide them to have more positive attitudes towards English.
Awareness-raising activities contributing to learners' motivation, foreign language learning strategy training exercises
and videos as well as guest speakers emphasizing the importance and ways of learning English can be integrated as
components of such an orientation program. For a positive change in the attitudes of young learners towards learning
English in Turkey, Kiziltan and Atli (2013) suggest that a Language Attitude Form should be filled out before and after
teaching for a certain amount of time to check young EFL learners’ attitudes towards English lessons. They also
emphasized the need to take young learners’ attitudes towards English into account while preparing the foreign EFL
curriculum at the beginning of each academic year. Likewise, Gomleksiz (2010) underlines that English teachers must
be well aware of the problems learners face during the language learning process and before starting to teach, they
should train their students about the importance of English. As far as the importance of English is concerned, TEPAV
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and British Council (2014) go one step further by calling for a national campaign in Turkey to raise the awareness of
young EFL learners and parents about the importance of communication in English.

It is also argued that the teachers’ role in the success of the young learners in learning English cannot be denied, and it is
vital for teachers teaching EFL to young learners to have the formation required to teach this specific group of learners
(Bayyurt, 2012). It is important for these teachers to be able to create a positive learning environment by considering the
specific characteristics of young EFL learners having lots of energy and emotional needs (Brewster, Ellis & Girard,
2011). As claimed by Klein (2005), teaching EFL to young learners is different from teaching adults as the mood of the
young learners might change any minute, and their levels of motivation, curiosity and enthusiasm are higher than that of
the adults. Therefore, to train EFL teachers in line with appropriate pedagogy to teach English to young learners, Erkan
(2010) proposes that in-service training dealing with modern EFL teaching methods to teach young learners should be
organized in Turkey. Similarly, Er (2014) calls for more seminars informing English teachers about teaching
strategies to young learners. On the other hand, Aydmn (2012) recommends that the pre-service English teacher training
program in Turkey is also in need of revision specifically in terms of teaching EFL to young learners.

Another noteworthy finding of the present study is that learners’ perceptions of the English language learning process
are mostly dependent on the perceptions of their parents. The correlation analysis of the numbers of positive/negative
metaphors produced by parents and their children revealed that if the parent is positive towards learning English, his/her
child mostly reflects a positive attitude as well and vice-versa. Thus, it would be fair to suggest that parents have
important responsibilities to raise their children’s motivation and lead them to think more positively about language
learning. To illustrate, there is a need for more parents’ involvement in the language learning process of their children as
they can help their children to perceive this process more positively. It was concluded in many studies worldwide that
parents’ engagement and encouragement in the learning process of their children positively affect their motivation and
thus their success at school (Sheldon, 2002; Roth, 2008; Clark & Hawkins, 2010). It is also argued that children become
more positive towards the learning process when their parents help them with their assignments, ask them questions
regarding their foreign language lessons and try to learn the language with them (Cooper & Maloof, 1999). Furthermore,
it can be suggested that as two important agents who have the power to change learners’ negative attitudes towards
learning English, parents and teachers should be in close cooperation with each other (Christenson & Sheridan, 2001).
The family-school partnership not only increases learners’ success and motivation to learn English, but also has the
potential to lead to positive changes in parents’ attitudes towards learning the English language.

It would be wise to end the paper with a call for more metaphor studies in different contexts with larger samplings of
participants so that the obstacles in the English language learning process can be better diagnosed and treated.
Metaphors produced by learners and parents provide English teachers with useful insights to be able to effectively cope
with language learning problems. The data obtained through metaphors contribute not only to the professional
development of the English teachers as metaphors reveal problematic aspects of the learning process (Ellis &
Barkhuizen, 2005), but also to other relevant stakeholders like curriculum and materials developers. Above all,
uncovering the metaphors of relevant stakeholders getting involved in the language learning process can lead to positive
change in educational beliefs and even practices (Cameron, 2003). I would like to finalize the article with a nice saying
of Shuell (1990, p. 102): “If a picture is worth 1,000 words, a metaphor is worth 1,000 pictures!”
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