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Abstract

The purpose of this study is to reveal the pre-service social studies teachers’ opinions about teacher training. This study
is carried out via qualitative research method. The study group consisted of 6 4th year students studying in the
department of social studies teaching in Kazim Karabekir Education Faculty of Ataturk University in 2018-2019
academic year. The data obtained with focus group interview technique was analysed via content analysis.

Considering the results, the pre-service teachers argued that the purposes of the education faculties were to graduate
students or only tell subjects based on memorization. According to the pre-service teachers, education faculties
generally fail in teacher training. They stated that only existing applied courses would make contributions to their
professional experience. In addition to this, they mentioned focusing more attention on practices and stated that the
training practices should be increased. They determined that the courses in social studies program should be redesigned
according to their functionality.

Keywords: pre-service social studies teachers, teacher training, education faculty
1. Introduction

Throughout the history, all societies have felt the need of qualified people. This need sometimes manifested itself in the
military field, sometimes in religious field, and sometimes in social life. The countries tried to fulfil their need of
qualified people with the educational institutions they established. For this, every society created an education system
which was remoulded with their culture (ilkay, 2016, p. 144). One of these societies is the Turkish society which has the
oldest and deep-rooted culture.

Turkish people introduced an understanding of education according to their own living styles to meet their needs for
qualified people. One of the most important factors of this educational understanding is customs (Dogan, 2010, p.47-48).
In other words, Turkish people used the customs as an educational tool so that their children and teenagers at school age
could socialize and become a qualified person (Aky(k, 2001, p. 5). This situation was observed in the Turkish states that
existed before the Islam and also in the Turkish states that were founded after the Islam. The Huns, the Gokturks, the
Uighurs, the Karakhanids, the Seljuks, and the Ottomans were the Turkish states which put customs at forefront in their
educational understanding.

With the Turks acceptance of Islam, the “madrasa” emerged to become the first planned, regular, and strong formal
educational institution (Boy, 2017, p. 58). The madrasa which was founded under the influence of the customs and the
newly accepted religion made a breakthrough in terms of education and spread to everywhere. After the Seljuks who
shaped the education and training with Nizamiye madrassas (Aky(e, 2001, p. 42), the Ottoman state developed the
madrasa system according to its age and used the madrassas to train the type of people it needed. Till the middle of the
18™ century, the clergy performed the education and training in the madrassas as in Christianity (Oztirk, 2007, p. XI).
These clergies who were called mudarris were required to continue their education until they graduated from the
madrassa called “sahn” to take office. After their graduation, the candidates who were ratified firstly completed their
education near a mudarris and then they were appointed in place of the retired mudarisses (Binbasioglu, 2009, p. 68). In
addition to this, Mehmed the Conqueror (Fatih Sultan Mehmed) foresaw a system for elementary school teachers
different from the general madrassa system. According to this system which could be considered as the first step taken
in the field of teacher training in Turkish education history, two courses which mean “discussion rules” and “teaching
methods” were included in the training program of the mudarris candidates and figh (or Islamic jurisprudence) was
excluded from the program (Akyie, 2001, p. 83). However, in the 18" century, corruption began in the madrassa system
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like in the other institutions in the Ottoman Empire (Sakaoglu, 2003, p. 55). Thus, the first teacher education school
called “Dariilmuallimin-i Riisdi” was opened on March 18, 1848 in the Ottoman Empire that tried to change and
develop the education system in struggle for westernization (Oztirk, 2007, p. 4).

The innovation movements which began especially with the Constitutional Monarchy 1l about the teacher education
continued with the foundation of the Republic (Ergin, 1982, p. 32-33). Many studies were carried out about pre-school
teaching (Primary Teaching School), elementary school teaching, village teaching, and vocational and technical education
teaching during the period when the foundations of present teacher training system were laid. However, it was understood
that most of the studies carried out during Ataturk’s period focused on elementary school teaching (Oztiirk, 2007, p. 233).

As a result of the changes and developments that continued after Ataturk’s era, teacher education schools were first
converted to educational institutions and then to education faculties. With the entry of legislative decree numbered 41
and dated July 1982 into force, the education faculties were included in Turkish education system as a new phenomenon.
However, the emergence of a new phenomenon as an education faculty could not solve the problems about teacher
training. Thus, besides the redesign of the content of the programs in education faculties, there was a need for the
addition of new programs. One of these new programs was social studies teaching.

1.1 Social Studies Education

One of the most important purposes of education all over the world is to train good citizens. For this, some countries by
using the disciplines of history, geography, or civics and some other countries by using the other disciplines of social
sciences in addition to these three disciplines try to train a good citizen.

Beginning with the 19" century, the increase in the number of multi-cultural societies has brought along the problems of
citizenship. The countries that sought for solutions for these used the education as a tool for training a good citizen. The
United States of America, one of the countries that encountered this problem prepared a program that included subjects
like history, geography, citizenship and social issues and their solutions with the intention of creating a national society
in the National Education Association that gathered in 1892 (Bilgili, 2013, p. 23; Tay, 2011). The concept of “social
studies” first emerged in this meeting.

In our country, a new course called “social studies” was formed for the 4" and 5" grades with the integration of history,
geography, and civics in 1968. In 1998-1999 education year, a new program called social studies education was opened in
all education faculties and it was up-dated according to the 8-year compulsory education in 1997 (Ocal & Yakar, 2015, p.
309). Considering this, a new program based on constructivist approach in 2004 started and it was foreseen that the teacher
would play the role of a guide (Safran, 2011, p. 13; Oztirk, 2009, p. 27). Within the context of the new program mentioned,
the content of the social studies education in education faculties changed. In this context, beginning in 2006, the education
faculties started to train teachers according the new curriculum based on constructivist approach (Kaymakei, 2012, p. 42).
In 2018, within the context of the “New Undergraduate Teacher Training Program”, the course names and content of the
social studies education were updated (Council of Higher Education). In order to study social studies teaching in Turkey, it
is required that students must get the necessary scores from a centralized examination and take a four-year education.

Teachers are the people who construct the societies considering the features of the era. It is required that teachers who are
going to guide the individuals who will construct the societies must be well-equipped before starting their profession (Kilig
& Saruhan, 2006, p. 408). Depending on the rapidly growing science and technology, the same changes and developments
have been experienced about the issue of teacher training. Many educators carry out studies related to the problems
experienced about teacher training and suggestions for solutions for example, Tarman and Adalar (2016) compared the
social studies education curricula in the USA and Turkey and concluded that the curriculum in Turkey must be improved.
Beldag and Yaylaci (2014) in their study determined that the pre-service teachers’ applied courses were quite effective in
terms of introduction to teaching, communication with students and developing class management skills, and applying
institutional knowledge. Tonga (2012) stated that the terms of the “School Experience” and “Teaching Practice” must be
increased, Kaymakei (2012) asserted that the program and the content must be revised after examining the social studies
course programs between 1998 and 2006, and Akhan (2015) revealed that the pre-service teachers had positive attitudes
towards the program. The purpose of this study is to reveal the pre-service social studies teachers’ opinions about teacher
training. The student opinions about the following issues were determined:

1- Education faculties’ purposes of training teachers

2- Whether or not the education faculties are successful in teacher training
3- The effectiveness of the courses taken on the teaching profession

4- The qualities of being a good social studies teacher

5- Suggestions for the required teacher training
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2. Method
2.1 The Research Model

This study is carried out via qualitative research method. Qualitative research is defined as a research method that is
used to gain understanding of perceptions and phenomena in a natural setting and in a realistic and holistic way (Simsek
& Yildirim, 2013, p. 39). Case study model was used in the study. Case study is an in-depth study of particular situation,
without intervening the events and asking questions like how and why (Akar, 2016, p. 113)

2.2 The Study Group

The study group consisted of six 4™ year students studying in the department of social studies teaching in Kazim
Karabekir Education Faculty of Ataturk University in 2018-2019 academic year. Convenience sampling was used to
select the subjects (Simsek & Yildirim, 2013, p. 141). Four female and two male students volunteered to participate in
the study.

2.3 Data Collection

Focus group interview technique was used in the study to reveal the participants’ views. The purpose of the focus group
interviews is to gain in-depth and multi-dimensional quantitative data from the participants about their feelings,
thoughts, experiences, attitudes, and perceptions about a particular topic (Dilshad & Latif, 2013; Bowling, 2002). In the
study, firstly the focus group interview was planned and then the implementation was carried out. After that, the data
were recorded and analysed (Cokluk, Yilmaz & Oguz, 2011). Semi-structured interview forms were developed as a data
collection tool of focus group interview. While preparing this form, the expert opinions were taken and the questions’
reliability and validity were tested.

Within the planning of the study, piloting was carried out with a different group of 6 people. Then, the interview form
consisting of five questions was implemented with the participants via focus group interview technique. The author of
the study led the focus group interviews as the leader and a chat environment was created. The interview was recorded
with the participants’ consent.

2.4 Data Analysis

The data obtained with focus group interview technique was analysed via content analysis. The interview data which
was audio recorded was firstly transcribed and then the categories were generated after analysing the participants’
opinions individually. The results obtained were tabulated and explained.

3. Results
3.1 Students’Views Regarding the Education Faculzies’Purposes of Training Teachers

Considering the question about the education faculties’ purpose of training teachers, six students responded positively
and six students responded negatively. The students’ views regarding the education faculties’ purposes of training
teachers were presented in Table 1.

Table 1. Students’ views regarding the education faculties’ purposes of training teachers

f
Negative Opinions
To graduate students
Education based on memorization 3
Positive Opinions
To train individuals who love human beings 2
To train well-equipped teachers in every field 2
To train broad minded people 1
To train unselfish teachers 1

As a result of the interviews carried out with the students, it is found that there are negative opinions about the
education faculties’ purposes of training teachers. Three students having negative opinions about the subject stated that
the purpose of the education faculties was only to graduate students. For example, one student said, “To me, another
thing is they intend to graduate students, they think that let s graduate them, no matter what this student does, that is we
are left to our fate (S1). S3 similarly defended the following opinion, “To me, while training teachers, neither our
faculty nor the other faculties have a positive side, that is, let us train a university student, no matter whether he is
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appointed or not, their purpose is not to train teachers. A student who argued that their purpose was only to train
students graduated from the faculty said, “The purpose is to train faculty graduates, we are made to graduate to
increase the education level” (S6) and defended that the purpose of education faculties were to graduate students and
increase the education level.

The shared opinion of the three students with negative opinions is that students were exposed to memorization for
learning the subjects. The following are the student opinions about this issue:

“In one night I sat and memorized the whole world map. My memory is very strong but now I don 't remember any of
them because I memorized them. This is what I see in our faculty” (S6)

“Except for the applied courses, in the other field courses, the teacher makes use memorize the subject and then leave.
S/he does not tell us how to explain it. But, of course this is mutual.” (S1)

“Now we are all taking practical training. Nobody can apply the knowledge learned at school. When I went on a
training, | did not learn anything at school, they only tried to make me memorize geography and history.” (S3)

In addition to such negative opinions, the students presented some positive opinions. However, these opinions included
what the education faculties required to have. For example, two participants said that the purpose of the education
faculties were to train individuals who love people. Another two participants stated that the purpose was to train
well-equipped teachers in every field. The participants’ opinions were presented below:

“To train a person who loves people, mostly children.” (S3)
“I don 't believe that a person who does not love human beings can become a teacher” (S1)
“When talking about training teachers, a person who is well-equipped in any field comes to my mind” (S6)

“Considering the present generation, they are disrespectful, they do not care anything. We must be well-educated in
order to prevent this, that is, we must be well-equipped” (S2)

One participant said that the purpose was to train broad-minded people and another stated that the purpose was to train
unselfish teachers:

“Sir, what comes to my mind is broad-minded people. When thinking about teacher training, what comes to my mind is
the teacher who not only thinks of teaching the course but also who considers winning the students over.” (S5)

“One thing is he must not be selfish. He must be someone who is to share more than everything he has with other people” (S6)

Three students participating in the interview responded both negative and positive opinions. These participants
determined that the education faculties did not succeed in realizing their purposes; however, they remarked that this was
also due to them. Moreover, they said that there was not any problem while transferring knowledge to the students but
they had problems while they were transferring what they have learnt. The participants’ opinions were presented below:

“To me, education faculties fail to train teachers but I can't say absolutely. In my opinion, students also make mistakes.
There is no meaning to put the blame on others. The person must first blame himself. Primarily, we are in this
department without knowing what we want, so we are to blame ourselves. (S1)

“There is no problem while transferring knowledge to us. For example, after | practised what | learnt in special
teaching course, | stopped the video during the training because students were not listening to the course. Suddenly all
of them turned their focus on me, even during the break they came to me and said that they were not bored and asked
me whether or not | was going to ask questions. That is, there is no problem in transferring information but except for
few courses nobody told us how to teach when we became a teacher. There is only knowledge.” (S5)

“To me, you teach us the topic but you don't teach us how to teach the subjects. (S6)
3.2 Students’ Views Regarding Whether or Not Education Faculties Are Successful in Teacher Training

The responses of the pre-service teachers about the question were grouped into three categories. These are lack of
training, focusing attention more on theoretical education, and lack of students’ individual efforts. These three
categories were presented in Table -2.

Table 2. Do education faculties succeed in teacher training?

Opinions

Lack of apprenticeship
Focusing attention on theoretical education
Lack of students’ individual efforts

N W |
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The responses of the participants to the question “Do education faculties succeed in teacher training?” are that they are
generally unsuccessful. The students who participated in the interviews stated that focusing attention more on
theoretical education or lack of applied courses caused failure. For example, one of the participants said that except for
two or three courses, knowledge was only transferred and they could not learn how to teach this knowledge.

“But there is something. Except for the knowledge taught by two or three teachers in the course, none of the teachers
tell us that this is the way you are going to teach the subject that | have told you. They only teach the topic in the book
and then leave” (S6). Similar views were also shared by another participant. ““. Apart from material development course,
values education course, or special teaching methods course, the teacher tells the other common field courses and then
leaves. Even we are made to memorize them by the teacher. There is no explanation about how we will teach them. But
of course, this is mutual (S1). Another participant determined that he understood the lack of practice in the faculty when
he went on a training and shared his opinions.

“Right now, we are all taking training but nobody can apply what he has learnt at school. When | go on training, | tell
myself that | have not learnt anything at school. They only made me memorize geography or history. Personally, it looks
as if | have not learnt anything about teaching for four years.” S3

Considering “School experience” and “Teaching Practice”, most of the students complained about incompetency. The
opinions about this issue were given below:

“They don 't take care of us during the training, they even do not ask what we did during the training.” (S5)

“We take practical training in our final year of studies. The training seems negative to me because we go there and
listen to the lesson like a trinket. They ask us to write a report, then they download the report from the net and then
bring it. They neither tell a lesson or do something. To me, neither our faculty nor the other education faculties know
anything about teacher training” (S3)

“If the training had been given in the second year of our studies, | could have learnt more things because we would
observe our internship teachers, take them as a role model, and see their mistakes and would not make them” (S1)

“What I want to say is that the training may begin in the first grade or it must certainly begin in the second grade” (S4)

The opinions which attribute the failure of education faculties in teacher training to students or students’ incompetency
are given below:

“Sir, education faculties are unsuccessful but there is no meaning to put the blame on one side. For example, we start
studying for the exam five days before the exams. To me, we memorize them just to save the day.” (S4)

“In my opinion, education faculties are unsuccessful in teacher training but I can't say certainly. To me, students are
also responsible for their faults. A person must also blame oneself. Firstly, we chose this department without knowing
what we wanted, that is, we are also faulty. ” (S1)

3.3 Students’ Views Regarding Whether or Not Courses Taken at Education Faculties Are Effective in Teaching
Profession

The responses of the participants to the question about whether or not courses taken at education faculties are effective
in teaching profession were examined under four categories: general problems in education and examination system,
good lecturing performance of the academic staffs, lack of applications, and gaining professional experiences from the
applied courses. The pre-service teachers’ reason for this issue was given in Table-3.

Table 3. Students’ views regarding whether or not courses taken at education faculties are effective in teaching
profession

Negative Opinions f

General problems in education and examination system
Lack of practice

Positive opinions

Good lecturing of academic staff

Gaining professional experience with applied courses

Considering the participant views about the subject, two participants’ views were positive but two other views were
negative. Four students argued that due to the problems in education and examination system, the courses taken would not
be effective in their professional life. In addition, two students stated that due to the lack of implementations, the courses
taken would not be effective in their professional life. The negative opinions of the participants were given below:

208



Journal of Education and Training Studies \ol. 7, No. 4; April 2019

Considering the problems in education and examination system, students stated that due to generally multiple choice
questions, they could not develop their thinking and interpretation skills and thus, most of the courses would not be
effective in their teaching profession.

“For example, a person who becomes a teacher must express oneself. Moreover, he must express oneself to others. You

can have the knowledge but the important thing is that can you transfer this knowledge to the others? For example, in

our faculty because exams are mostly tests, we only memorize the subjects. Maybe, my peers won t agree with me but |

always prefer traditional written exams because one of our teachers told us that he would give a traditional exam. We

were all scared. We all think that the teacher will give us a written test but can we write it? or have we forgotten writing?
When this is the case, we think that whether | can express myself on the paper and what | will write? That’s why the

exams must be traditional written ones but not the multiple choice ones so that we can develop our thinking skills and

interpretation skills.” (S4)

Another participant used a similar statement to support these views: “Sir, teachers think that they do students a favour
by giving them tests but we are students and we look after our own interests so want it to be like this. In fact, teachers
should not listen to their students” (S1).

The students did not only mention the exams in their university life with the examination system. In addition, they
mentioned the examinations taken for the teacher selection. They argued that the courses they took in their educational
life were intended for Public Personal Selection Examination (KPSS) but not for teaching profession.

“The people studying for KPSS say that I do the exam quietly and the important thing is how to solve the question. Then,
I must learn the ways of solution of the problem. This situation does not work in teaching profession if you cannot
explain it.” S4

The students defend that KPSS must be changed so the examination can assess whether or not a person can work as a
teacher and thus they think that the courses they take during their educational life will be more effective.

“Sir, it is not important to remove the exam. You will ask the student to tell the Treaty of Lausanne, explain one of the
courses in pedagogical formation or implement six hats or fish skeleton. Does this man use the technique correctly, how
does he use the technical language, can he become a teacher when he tells the history subjects? An interview should not
last more than 2 minutes. If a teacher is chosen, it must last at least an hour. If this method is realized, | can tell myself for
four years that | will sit for such an exam in the interview. | wonder whether or not they will ask me to tell geography. Or
will they ask me questions from history or education? If I know what to do, I can study, accordingly and | will achieve this
competence. Then, I can constantly think how to deliver a lecture in front of the jury for four years. (S4)

“When a person who is not qualified to be a teacher gets a good score in KPSS, he becomes a teacher. Is it reasonable?
Teaching is a humanistic profession, it really is, you cannot become a teacher when you get 85.” (S1)

In addition to this, the students stated that the admission examinations for education faculties should change. The
opinions about this subject are given below:

“The elimination must be carried out while being admitted to the university. Accept 50 students instead of accepting one
million students.” (S6)

“Sir, there is something. They admit students to the faculty of medicine, don't they? That is, they deal with human life. If
we think, we also deal with human life. In other words, they force them. They get 500 points when they are admitted. It
must be the same for teaching. As a result, they will train people and our future will be in their hands. As a result, if a
doctor s mistake kills a patient, a teacher’s mistake can kill a generation.” S1

The other negative opinions about the ineffectiveness of the courses in teaching profession are related to the lack of
applications. The students’ views about this subject are given below:

“Of course, the knowledge we are taught is valuable but we have problems about transferring the knowledge. It is like |
know English but I can 't speak.” S1

“We have been on a driving course; we have learnt everything theoretically but we cannot drive because we have never
driven.” (S6)

“Yes, of course knowledge is important but I could not tell the subject we were told in the week during the training.
Maybe it is because of me but | could not teach it to the students” (S5)

In addition to such negative opinions, there were also positive opinions about the courses taken. Three students stated
that their lecturers at university taught the subjects very well and two students said that they gained experience thanks to
applied courses. The students’ views about the lecturing of the academic staff were given below:

“I have to memorize in some courses to learn. Sometimes although I don't have a course, I attend some lecturers’
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courses because | say that this lecturer teaches very well. It will retain in my mind. In the future, | will teach these to my
students when I will become a teacher.” (S4)

“But I don't say that the teachers cannot tell the subjects very well. They tell very well but we cannot transfer them. (S6)

“Sir, the knowledge given is valuable, in other words, all we learn is very important. We haven t studied a lot but they
have taught very important information. We cannot deny it.” (S1)

The students’ views which argue that they gained experience were presented below:

“Special teaching methods course is the only course that will really benefit me because | acted like a teacher in the
class and our teacher told what we could do and couldn't do. They said that we would memorize in the other courses.
The important thing here is to know how to teach and how to become a teacher. Thus, the courses that | need most are
the training and special teaching methods courses because I learn by doing.” (S3)

“We practised school trip and observation methods last year. I still remember them. | can tell you all of them, even | can
explain much better because they retained in my mind. | thought how to tell them. | really gained a wonderful
experience for my teaching profession.” (S4)

3.4 Students’ Views About the Definition of a Good Social Studies Teacher

The responses about the qualities of a good social studies teacher were classified into five sub-titles. They were
presented in Table -4.

Table 4. Students’ views about the definition of a good social studies teacher

Opinions

Makes love life

f
2
Leaving a mark 2
Teaches life 1

1

Transferring
Has accumulation of knowledge 1

Two students who responded to the question asked about the definition of social studies teacher stated that it is the
teacher who makes love life.

“After primary school, they are people who make students love life, dream, and could tell what they know instead of
detaching from life. “S3

“I don 't think that a person who does not love people can become a teacher.” S1
Two students stated that a teacher was a person who left a mark in their life.
“It is the person who leaves a mark in students’ lives. S4”

“In general, the best thing teachers do is to leave a mark. They either leave a bad mark or a good mark. There is a child
who says | want to be a teacher or there might be child who says I quit school. S1¢

One student who said that a teacher is a person who both transfer and knows knowledge stated, “A teacher is not only a
person who knows but at the same time who can transfer. Those who cannot transfer do not become a teacher, they
become a narrator. ” S4

One student said that a teacher is a person who teaches life and one student highlighted that a teacher is a person who
has accumulation of knowledge.

“A teacher is the person who can teach a student to lead his life.” S6

“It must be a person who understands development of child psychology, knows also his own psychology and control
oneself. In addition, it must be a person with an accumulation of knowledge. ”S2

3.5 Students’ Views Regarding the Conditions Required in Teacher Training

Regarding the question “the conditions required in teacher training” asked to the students, six categories were found.
According to the responses to this question, five students determined that the courses in social studies program should
be redesigned according to their functionality, four students stated that social experiments should be made, three
students said that attention should be focused on applied courses, two students remarked that extracurricular activities
like school trips should be included, two students said that effective teachers in every field of life should be trained, and
one student said that schools for pilot(or trial) should be opened . The related titles were presented in Table-5.
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Table 5. Students’ views regarding the conditions required in teacher training

Opinions

Redesign of the courses in the program according to their functionality
Make social experiments

Focus attention on applied courses

Include extracurricular activities

N N W B~ 01 ™

Train effective teachers in every field of life
Open pilot schools 1

The students’ views about the redesign of the courses in the program according to their functionality involve adding or
extracting some courses from the program:

“Book analysis is a very simple course but a whole semester was given and it is four hours. The lecturer always keeps
repeating the same things. A person who looks at the course book can make comments about the book like pictures,
content, paper quality without studying this course. “(S1)

“Geographic information systems and course book analysis are two unnecessary courses. Diction course can be
included in place of them.” S3

“For example we had Turkish course, it is our written and oral narrative courses. A very serious rhetoric and diction
courses must be included because there are many students coming from different regions and they have different accents.
When they are appointed as a teacher, they cannot express themselves due to the problems like not being able to transfer
knowledge, tell something or accent. ” S4

“In fact, communication course or even effective communication course should be included.” S6

“There are smart boards in all schools but we do not know how to use them effectively and correctly. A course like this
can be included. Electronic information network and e-school systems must be taught. At least, if we have some
preliminary information about them, we can implement them when we go on a training course. ” S4

“We have to choose the elective courses, but | have not chosen any courses up to now.” S2
The students’ opinions who said that attention on social experiments must be paid were given below:

“For example, we can make social experiments. We have never made social experiments in our life and we interact with
people ” (S1)

“Extracurricular education can be offered like trip and observation and case study. If we cannot create the environment
in the class, we will leave the school, go into the street and make the social experiment together, sir. ” S6

“Thanks to the social experiments we made before; we can develop not only child’s psychology in the class but also his
relationship with his family or environment.” S2

“What is the main responsibility of social studies? To raise a good citizen. When we have students carry out social
experiments like this, we can raise people who will not betray their country, at least.” S4

There are only three students who argued that practices should be paid more attention. However, considering the
responses to the previous questions, it is revealed that nearly all students mentioned the lack of applied courses.

“More practice should be included” S1

“It is required to train teachers who can tell something in education faculties. More time and attention must be given for
practical training.” S4

“Education faculties must serve as a laboratory.” S2

The students who argue that out-of school setting activities must be included defended that teaching must not be only
taught in the classroom but also outside the school. They remarked that such activities always retained in their minds
throughout their educational life. “Sir, we must go out of the school. For example, we can go to an orphanage where
children without family live. ” S5

“After the school trip and observation practice last year, | told madrassa to my mother. | read about it after watching
the videos. Similarly, | told my mother and made her read it. She was impressed a lot and | was impressed too because |
could teach her.” S6

One of the students who participated in the research argued that the teacher must be effective in every field of life and
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thus the programs in education faculties must be compatible with this.

“To me, teachers who can inform students in every field of life, not only in the department we study, must be trained by
getting out of these strict rules.” S6

“In short, they must motivate us to become a teacher beginning in the first year of our studies. ” S5
Another participant revealed that education faculties have their own school for piloting.

“For example, there might be classes or school where children study. We can do experiments on them. Schools for
piloting can be set up for education faculties and they become out laboratories.” S2

4, Discussion and Conclusion

This study aimed at exploring the pre-service social studies’ teachers view about teacher training. Thus, the pre-service
teachers’ opinions regarding the purposes of teacher training, whether or not education faculties succeeded in teacher
training, whether or not the courses taken were effective in their teaching career, the definition of teacher, and the
conditions required for teacher training were taken. In line with this purpose, data were gathered via focus group
interviews and analysed.

Considering the results related to the first sub-problem, the pre-service teachers argued that the purposes of the
education faculties were to graduate students or tell subjects based on memorization. In addition to these negative
opinions, they emphasized that in fact the purpose of the education faculties should not be only to graduate student
equipped with knowledge but also they must train people who love human beings, are not selfish, are well-equipped in
every field, and are broad-minded. These results obtained from the research data show similarity to the comparative
study about social studies education carried out by Tarman and Adalar (2016) in the USA and Turkey. As a result of the
study, Tarman and Adalar (2016) determined that a training focusing more attention on practice was given in the USA,
thus, the program in Turkey should be revised. Moreover, Tonga (2012) mentioned that well-equipped teachers must be
trained in the study that evaluated social studies education undergraduate program.

The responses given to the second sub-problem that is whether or not education faculties succeeded in teacher training
are generally negative. The students participating in the study evaluated the reasons for failure under three main titles.
One of them is to focus attention on theoretical education in education faculties and the other one is lack of training
practices, and the last one is the lack of students’ personal efforts. Similar to the results of our study, Yilmaz and
Altinkurt (2011) concluded that pre-service teachers did not develop themselves. Moreover, Tarman and Adalar (2016)
concluded that training practices were inadequate and these practices must be carried out not only in the final year of
students’ studies but also in the previous grades. Tonga (2012), Tarman and Adalar (2016), Beldag and Yaylaci (2014),
and Ozer and Alkan (2017) in their studies revealed that the theoretical education was given more attention in the
program.

The question whether or not the courses taken in education faculties were successful in teaching profession composed
the third sub-problem of the study. The pre-service teachers’ responses to this question were categorized into four titles.
Out of these four categories, two of them are positive and two of them are negative. The participants who think
positively about the subject stated that academic staffs’ lecturing was good and existing applied courses would make
contributions to their professional experience. As a result of their studies, Beldag and Yaylaci1 (2014) concluded that
pre-service teachers gained experience from the applied courses like training practice. In addition, Akhan (2015)
concluded that there was not a problem with the teachers’ lecturing but they were incompetent about how to tell the
subject. Those who think negatively about this question mentioned reasons resulting from the types of examinations,
lack of training practices, teaching based on memorization, and lack of applied courses. Kaymake1 (2012) in his study
which examined social studies undergraduate programs concluded that 70% of the 2006 program consisted of content
knowledge and general culture courses and only 30% of them involved professional knowledge for teaching.

The responses given to the question which is another sub-problem of the study and is about the definition of teacher
consisted of positive opinions. According to the pre-service teachers, teachers are the people who not only have
accumulation of knowledge but also make their students like and teach life, leave a mark in their lives, and transfer
knowledge to their students.

The question “in your opinions, how is a teacher trained?” makes up the fifth sub-problem of the study. According to
the data obtained from the focus interviews, nearly all of the pre-service teachers stated that the courses in the program
should be revised considering their functionality. Akhan (2015) and Kaymake1 (2012) in their study emphasized that the
courses in the program must be redesigned. According to pre-service teachers, such courses as diction, effective
communication, rhetoric, and use of smart board must be included in the program. The pre-service teachers highlighted
that a teacher must have knowledge in every field of life and argued that they must do social experiments in education
faculties to understand children’s psychology much better in their professional life. In addition to this, they mentioned
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focusing more attention on practises and stated that the training practices should be increased. Beldag and Yaylaci (2014)
and Tonga (2012) in their studies reached the similar result. According to the pre-service teachers, each education

faculty must have a school for piloting. Thus, they highlighted that successful implementations could be carried out by

the pre-service teachers in these schools. Tarman and Adalar (2016) determined that education faculties must have

schools for piloting just like the professional development schools or laboratory schools in the USA. The pre-service

teachers who stated that extra-curricular activities should be included stated that by using trip and observation methods,

visits could be organized to historical buildings, museums, elderly and child care centres. Considering the similar

studies, the importance of using historical artefacts, museums, and immediate environment in education was highlighted

(Aytac(2014); Cetin, Kus and Karatekin (2010); Malko¢ & Kaya (2015).

According to the results obtained from the data, some recommendations should be made. One of them is to focus more
attention on applied courses because most of the students participating in the study think that they will not be able to
implement what they have learnt in the faculty after their graduation in the schools they teach. Thus, some revisions are
required for some courses in the application-oriented program. For example, it is required that some courses such as
diction, rhetoric, or effective communication should be included in the program. Moreover, extra-curricular activities
should be done. It is required that pre-service teachers should not be only trained in their own field but also
well-equipped teachers should be trained to help people in their environment.
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