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Abstract

Public policy for inclusive education in Ecuador favors the entry of students with Special Education Needs into
conventional schools. However, teachers require to develop adaptations to improve their work with students who have
such conditions. This research aims to study the contribution of audiovisuals in adaptations and modifications for
teaching English Language to a child reported with attention-deficit. This case of study refers to a boy attending the 4th
Grade of elementary school in Manta-Ecuador. The research team designed a 10-sessions educational intervention for
stimulating the child attention and improving his communication skills in English as a foreign language. A mixture of
qualitative and quantitative research methodologies is applied to determine the participant’s English language skills
evolution. This work also introduces teaching strategies that convine games and technology to support the vocabulary
acquisition process of children with physical or intellectual disabilities. Results show how the videos catch and keep the
participant’s attention during more time; and how the voice self-recording supports his listening and speaking practice.
Such circumstance opens multiple possibilities to innovate the current adaptations and modifications for improving the
teaching and learning process of children with special educational needs in ESL context.

Keywords: English language teaching, inclusive education, educational technology, curriculum adaptations, special
educational needs

1. Introduction
1.1 The Problem to Research

Educational technology had reached heterogeneous levels of development around the world because, government policies,
socio-economic development plans, and people's access to information and communication technologies (ICT).

Nevertheless, Garay, Lujén and Etxebarria (2013) affirm the construction of learning environments using technologies

tries to become a less protagonist in its condition of a means, instead of the purpose of the educational process. However,

Chavez, Pizarro and Jimenez (2018) argue that, the usage of technology for teaching English as a Foreign Language (EFL)
to students with attention-deficit is still scarce and high required in Ecuador.

The articulation between the Scholar Curriculums (SC) and the Information and Communication Technologies (ICT)
can attract learner sense toward the digital learning environments. Thus, the expectation is to offer education of quality
to students of different ages, abilities, individual or group limitations, and multicultural contexts.

The usage of ICT is frequent in diverse educational events, such as the introduction of new content, educational
management activities, inclusive education, and professional training (Fern&dez and Torres, 2015; Salgado, 2017,
Villafuerte and Ben fez, 2018).

Besides, government policies for inclusive education in Ecuador have evolved positively in recent years. However, for
achieving equitable, fair and, progressive societies, it is required to develop adaptations for working with students under
vulnerable conditions. Thus, Luzardo, Villafuerte, Bravo, and Romero (2018) agree on the need to move towards
inclusive educational practices and the strengthening of the inclusive culture in Ecuador.

Educational technology, learning environments and Audiovisual media
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To Zourou (2007), ICT helps teachers to structure and manage learner's cognitive mechanisms. Thus, educational
technology integrates the advances of different fields of knowledge such as microelectronics, information technology,
telecommunications, and software development (Garay, 2012) having as the main idea, to articulate the school
curriculum to ICT for creating new innovative and inclusive learning environments (Villafuerte, 2019).

In the American context, Heath and Ravitz (2001) argue that researchers improved the constructivist learning
environments in recent years, supported in educational technology, however it was necessary looking for new
alternative didactics for training the teaching staff. In the European context, Castafp (2003), and Salinas (2011) warn
about the need to review teachers' knowledge regarding their usage of educational technology, teaching and learning
strategies, and the material online distribution.

Studies executed in Asia sustain the introduction of ICT in universities has affected student health, generating high
anxiety when they work extensively in front of a computer (Ahmad, 2011; and Sun, Tsai, Finger, Chen, and Yeh, 2007).
The given scenarios confirm teacher's and students™ necessity to develop technical and cognitive skills to solve
problems arising in the usage of digital environments (Aviram and Eshet-Alkalai, 2006).

However, Adell and Castareda (2010) argue, there are three types of tools, sites, and activities used for innovating
learning environments: (a) reading the information sources, (b) reflecting the information, and (c) exchange the
information.

In those learning environments, it is necessary to evaluate learners' progress and their critical thinking capacity (Valqui,
Gonzdez, GAngora, and Bazan, 2015), avoiding those obsolete teaching strategies still repeated through virtual spaces
(Ricoy and Couto, 2012).

Thus, considering diverse learners age, learning achievements, and inclusion conditions, teachers and students of a
foreign language must carry out activities to discover information, repeat words, produce texts and audios, comprehend
reading for selecting, filtering, reflecting and reconstructing the new knowledge (Cabero and Barroso 2016; Esteve,
Duch and Gisbert, 2014; Garay et al., 2013). Therefore, educational services set achieving higher levels of efficiency
through the usage of tools provided by ICT (Palazio-Arko, 2016).

Audiovisual media is also known as communication information technology (ICT). It is part of the didactic resources
called multisensory whose purpose is approaching students to a more dynamic training process and allowing learners'
proximity to the reality of the object of study (Barros and Barros, 2015). Thus, technology innovations provide teachers
the necessary information for daily use (Chavez et al., 2018).

Among previous studies, Hern&ndez and Fuentes (2011) maintain that it persists the need to provide users with search
strategies and selection of information on the Internet. Adell and Castafeda (2010) argue that learning environments are
tools that contribute positively to the innovative teaching-learning processes in the current education system.

1.2 Inclusive Education and Curricular Adaptations

The Inclusive Education (IE) takes care of individuals who have anyone or some of the following disabilities: deafness,
blindness, various types of paralysis, and other neuromotor problems as intellectual impairment, or emotional learning
problems (Klingler, 2000).

Some of the behavioral disorders observed in students with Special Educational Needs (SEN) are related to
attention-deficit or impulsivity. In other cases, students can not follow instructions (Medina, 2010). A special education
need refers to the people’s alteration of the attention function (Narvarte, 2007). This condition could reduce a student's
capability to follow the same learning speed to the rest of the pupils in a class. However, the common learner's reaction
is maladaptive and incoherent about the learners’ level of development (Hidalgo and Zoutullo, 2014).

The adaptation consists of the curriculum adjustment or modification according to student needs, and the goals set forth
by the student’s Individualized Education Program (IEP). To Hall, Ge Vue, Koga, and Silva (2004), the concept should
break down broadly into curriculum modification and curriculum enhancement. The adaptations are modifications in
the elements of the curriculum, such as the objectives, skills, methodology, resources, activity, time of the
accomplishment of the task, evaluation, as well as the conditions of access to respond to each student's special
educational needs (Arguello, 2013).

2. Method

This work applies a mixture of qualitative and quantitative research approaches. The pretest determines the participant's
communication skill level found before the educational intervention. The postest demonstrates the student's progress in
a qualification that serves for his school report.

The educational intervention design follows the psycho and educational principles of inclusive education. Also, it
applies Fernandez, Hinojo, and Aznar's (2003) experience for inclusive education.
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The educational intervention consists of 10 sessions and the process is executed within the school environment where
the child attends regularly following the guidelines of Arguello (2013) and Medina (2010).

These adaptations correspond with the objective of the present research that consists of the implementation of
audiovisuals for teaching English to children with Special Educational Needs. The questions to answer in this work are:

1. How the audiovisual can be used in curricular adaptations for English language teaching?
2. What kind of evaluation can be adapted to work with children with special educational needs in English class?

3. How was the evolution of the learner’s communication skills in English when the audiovisuals are used in curricular
adaptations?

2.1 The Participant: The Case of Study

This case of study is about an-8-years-old student, sex male. He attends the fourth-grade, in an elementary private school
in Manta, Ecuador.

This process began in September 2018 and finished in February 2019. For the protection of his identity, he is called
“Angel” in this research.

Angel is the second son of a family of three kids. His family belongs to the middle socioeconomic level. His mother is
38-year-old, and his father is 40-years-old. Angel presents an overactive behavior during his time in school.

According to the Student Counseling report, the child corresponds to the group of students with special educational needs,
described in the official Work Guide of the Ecuadorian Ministry of Education: Curricular Adaptations for Special and
Inclusive Education (Arguello, 2013).

Angel presents attention-deficit, dominant behavior, and resistance to authority. These conditions reflect his
non-participation in recreational and socio-educational activities. He also avoids sharing time with his classmates.

In the specific class: English as a Foreign Language, he reports a delay to the class average. Angel is very participatory at
home, but he always requires help to carry out his school assignments.

2.2 Instruments
2.2.1 The Instruments Used in This Work Are

Lesson Plan format: For designing each lesson curricular adaptation, the lesson plan format of the Ministry of
Education of Ecuador was used. This instrument includes the elements: General information; Learning Skills, Topic;
Curricular adaptations; Evaluation procedure; Class goal; and Resources.

The research process through the implementation of the curricular adaptations in location was developed for 5 weeks
subdivided into two sessions per week with a total of 20 hours of 45 minutes classes organized in 10 sessions.

2.2.2 Observation Register

The instrument used to register the execution of each session consisted in 2 aspects: (1) Achievement; and (2) Notes to
consider. The observation register is added at the end of each lesson planning sheet. Researcher added the progress,
difficulties and notes for future replays.

Besides, voices of teachers were collected and exposed in the discussion section to ratify the contribution of Audivisials
in the adaptations and modification process of the National English as a Foreign Language curriculum.

2.2.3 Evaluation Rubric

This instrument was designed for the research team to evaluate the learner progress of the four skills of communication
in English as a foreign language. The categories of achievement used are Excellent, good, Satisfactory, and weak. Each
category describes the levels and characteristics that the student is expected to reach.

2.2.4 Registers of the Participant English Communication Skills Evolution

It is a descriptive register that contrast the learner performance at the beginning of the intervention from the beginning
to the end of the process. The information is analized since qualitative and quantitative approaches. A figure also is
included to show the participant communication skills evolution.

2.3 Researching Plan

a. Constructing theoretical and analysis criteria: interviews were conducted with two teachers of special education from
the Universidad Laica Eloy Alfaro de Manab ¥ professors of the English language area, psychologist of the institution
where the intervention was performed.

b. English language knowledge diagnostic session: This stage allows determining the informant English knowledge
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level.

c. Curricular adaptation design. It was used the audiovisual for teaching English language vocabulary and sentences of
level beginner, according to the English as Foreign Language National curriculum.

d. Empiric stage: Curricular adaptations execution during 10 sessions including pretest and postest.

e. Interview to professionals of inclusion: The instrument of interview was applied to obtain information about the
pertinence of the educational intervention proposed. The professional recommendations were applied in educational
intervention design.

f. Analysis and contrasting of results. The information obtained in the empiric stage was analyzed using qualitative and
guantitative research approaches.

2.4 Ethic Norms

This research applies the following ethic principles:

1. The participant’s relatives or tutor had signed a concern letter and declared they participated voluntarily in this research.
2. The participant full is kept in anonymous to protect his identity.

3. The data collected in this work will be managed by the authors for 7 years.

4. This research information can be used only for academic purposes. It will not be commerce for any reason.

3. Results

To answer the question 1: How the audiovisual can be used in curricular adaptations for English language teaching?
See table 1.

Table 1. Audiovisuals adaptations teaching English language to children with Attention-deficit

General information

School grade: fourth grade of elementary school.

Ecuadorian curricular axis: communication and cultural awareness, oral communication, reading, writing, language
through the arts.

Learning axis: speaking, reading, writing, listening, text and literature in English as second language.

Obijective: Learner can identify and descrive vocabulary regularly used in everyday life.

Session 1
Learning Skills Topic Curricular adaptations Evaluation
Speaking and Demonstrative -Teach the concepts of near and far. In the reading, place the
reading. pronouns. -Show a video about singular and demonstrative pronouns of the
Introduction  to plural objects. indicated color
singular and -Ask the student some questions
plural. about near and far using objects in Recognize the vocabulary of
the classroom. reading by placing the
Class goal: Materials: -Ask the student some questions corresponding sound while
To identify the Tablet, about singular and plural objects.  reading the statement
demonstrative “pronouns  Internet - Record the child's voice while
the objective and its connection, reading the sentences presented.

listening to his own recording.
-Introduce the reading “my animals”
-Introduce the reading purpose.
-According to the image of the
reading, place the corresponding
arrows near and far from the farmer.

Observation report 1

Achievement: To recognize demonstrative pronouns.
To identify the demonstrative pronouns in the images.
To use phrases with demonstrative pronouns

Observations In classes, Angel showed distracted, he did not give the importance to the activities introduced.
When he recorded his own voice and listened, it was noticed that he was interested in how this activity worked. His
attention was focused, and his hyperactivity decreased.
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Session 2
Learning Skills Topic Curricular adaptations Evaluation
Speaking, and reading. Demonstrative -Show video about the wuse of Student work

Class goal: pronouns. demonstrative pronouns. individually completing
To identify the Materials: -Use the daily language to practice his practice slide.
demonstrative  pronouns -Tablet learned. ) Checking the results.
the objective -Phones -Present some images to arrange the

-Internet demonstrative pronouns in the correct

connection order according to the indicated

-Speakers

-Videos

Observation report 2

Achievement: The participant recognizes demonstrative pronouns. To identify the demonstrative pronouns in the
images. To use phrases with demonstrative pronouns. To recognize when to use each demonstrative pronoun.

Notes to consider: When the class begins, Angel feels enthusiastic and his hyperactivity is at its maximum. At the time
of doing the activities, Angel reinforces the functions of the demonstrative pronouns and demonstrates this by recording
the sentences with his own voice. Listening to his self is a great satisfaction.

It was offered a time of five minutes between one activity and another to achieve better performance.

At the time of evaluation, Angel was interested in reviewing each of the demonstrative pronouns. He was committed to
doing it correctly. Learner build sentences with each demonstrative pronoun. He reached the proposed objectives.

Session 3
Learning Skills Topic Curricular adaptations Evaluation
Speaking, reading, and Personal pronouns and -Show video about personal Complete the sentences.
listening. possessive adjectives.  pronouns Play the audios and
-Present  some  images to arrange the figures as
Materials: strengthen personal pronouns. appropriate.
Computer -Show video about the topic. Check the results.
Phones (Internet) -Show the concordance between
Class goal: Speakers personal pronouns and possessive
Use possessive adjectives Videos adjectives. ]
to express who owns -Show  slides of  possessive
something adjectives for singular and plural

personal pronouns.
-Introduce new vocabulary.

Observation report 3

Learning achievements: Concordance of personal pronouns with possessive adjectives.
To recognize differences between the possessive adjectives singular and plural.
To use the vocabulary given in sentences.

Observations: In class, Angel understands the difference between singular and plural.

The singular and the plural were practiced through the repetition of each personal pronoun and the difference in terms
of gender. Videos shown to Angel they are fun and fulfill the function of pointing out the possessive adjectives. The
child wants to repeat the videos and comments on the characters. He listened to the sentences in the audio given and
must organized with the possessive adjectives offered as a keyword.

Session 4
Learning Skills Topic Curricular adaptations Evaluation
Writing, reading, and Possessive -Show video about the topic. Describe  your  favorite
speaking. adjectives. -Have the student match by the same character using possessive
color the possessive adjectives with adjectives.
Class goal: Materials: personal pronouns. ) Read the sentences and
Use possessive adjectives Computer -Have the student to complete and write  record them.
to express who owns Phones the correct possessive adjective.
something Internet -Have the student to read the sentences
connection and record his voice.
Speakers -Have de student to place the
Videos corresponding  possessive  adjectives

according to the images.

Observation report 4

Learning achievements: To concordance of personal pronouns with possessive adjectives.

To use the possessive adjectives to describe appropriately the drawings
To manages to describe the possessions of a classmate

Observations: Angel was able to carry out each of the activities. As for the execution of sentences the student must
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relate according to the personal pronouns to their respective possessive adjectives. The child understands the function of
owning and belonging. The use of video makes the learning process much more entertaining. A break of 3 to 6 minutes
of interval is offered between two to three activities, depending on the complexity in carrying them out. When Angel
records and plays his own voice with the indicated answers is happy. He is very interested in pronouncing correctly.

Session 5
Learning Skills Topic Curricular adaptations Evaluation
Reading, and writing. Comparative -Show video and images about Fill in the blank with the right
adjectives. transports. comparative  adjectives  the
Vocabulary -The student place the sound of the sentences to have the right
Class goal: transport as appropriate. meaning.
Use comparative Materials: -Ask the student to link with lines Read the sentences and earn a
adjectives to compare two Computer _ the image with the correct name of  star.
people, animals or things.  Phones transportation and repeatit.
Internet -Show transports names according
connection to where they operate. (water, land,
Speakers ain , .
Videos -Show video about comparative

adjectives rules.
-Introduce the
adjectives rules chart.
-Student records his voice while is
repeating the name of
transportation.

-Ask the student to put in color red
the rioht comparative adijective
according to the sentences

comparatives

Observation report 5

Learning achievements: To Recognize the utility of each transportation words.

To recognize the function of the comparative adjectives

To understand, differentiate and apply the comparative rule.

To Learn how and where to add -er to the end of most one-syllable adjectives to form the comparative.* If the adjective
ends in -e, add -r. Learnt why in two-syllable adjectives are used with either -er or more or less to form the
comparative form.

Observations: Angel relates the image of transportation with the corresponding sound imitating its sound,
strengthening his knowledge.

He records each word and places it in the image correctly. The child has fun during the activity and wants to repeat it.
The student is totally focused on the activity, he does not need time to rest between activities. His hyperactivity is
reduced; he does not make excuses wanting to get up constantly.

Session 6

Learning Skills Topic

Curricular adaptations

Evaluation

Reading and writing.

adjectives.
Class goal: e
Use comparative Materials:
adjectives to compare Computer
two people, animals or Phones
things. Internet
connection
Speakers
Videos

Comparative

-Show video about comparative
adjectives rules.
-Show the student
adjectives rule chart.
-According to the rules of the
comparative adjectives, have the
student compare the images and
make two sentences.

-Have the student to complete the
transportation pattern practice

-Ask the student to describe and
compare two transportations.

-Ask the student to make 4 sentences
using comparative adjectives
according to the description he made
previously.

-Let’s play. Ask the student to do the
transportation  crossword  puzzle,
sounds.

comparatives

Make the student think and talk
in the way he normally arrives at
school and the way he would like
to get to school.
Show in
thoughts.

images those

Observation report 6

Learning achievements: To understand, differentiate and apply the comparative rule.

To learnt how and where to add -er to the end of most one-syllable adjectives to form the comparative. If the adjective

ends in -e, add -r.
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To Learn why in two-syllable adjectives are used with either -er or to form the comparative.

Observations: The class began with the observation of a video which taught transports and comparative adjectives.
Angel works and practices with the Transportation pattern recognizing the names of the transports by placing them in
the correct order. Thanks to activities such as the puzzle, the child relates the writing of the transport’s names. His
attention was to the maximum level, although it cost him a lot to understand the dynamics of the activity since it was the
first time in realizing it. He needed five minutes of recess and returned to the activity.

Session 7
Learning Skills Topic Curricular adaptations Evaluation
Reading. and Possessive -Show a video introducing the new Perform the image puzzle
Writing. adjectives vocabulary. using the right clothes.
-Ask the student to link images with the Describe each of them.
Class goal: Materials: right word. _ _
Acquire the structures of Computer -Ask the student to record his own voice
the possessive adjectives  Phones while listing the name of the objects.
Internet -Show a video of clothing song.
connection -Use the daily language to practice the
Speakers Vocabulary. .
Videos -Allow the student to make a difference of

what belongs to a girl or a boy according to
the request.
-Introduce a game to play using the new
vocabulary.

Observation report 7

Learning achievements: To recognize the utility of each transportation words.

To recognize the function of the comparative adjectives

To understand, differentiate and apply the comparative rule.

To learn how and where to add -er to the end of most one-syllable adjectives to form the comparative.* If the adjective
ends in -e, add -r. To Learn why in two-syllables adjectives are used with either -er or more or less to form the
comparative

The possessive adjectives are identified for the learner.

Observations: The sequence of each activity is carried out enthusiastically. Handles every detail of the slides very well
on its own. He Asked occasional questions about shapes and colors or the meaning of some new words he felt
curiousity.

Session 8
Learning Skills Topic Curricular adaptations Evaluation
Reading and writing ~ Possessive -Show a video related to the topic. Record  correctly as
adjectives. -Present images to the student while the appropriate with the
Clothes. vocabulary is reviewed. image using the
Class goal: -Have the student record with his own voice each vocabulary given.
Acquire the Materials: of the clothes shown in the picture.
structures  of the Computer  -Show video about clothes to strengthen
possessive adjectives  Phones vocabulary. :
Internet -Ask the student repeating each word that shows
connection ~ the video. : ,
Speakers -Use the image of the family and describe who
Videos wears what. Gamification activity.

-Write sentences about who wears the correct
clothing as appropriate.
-Show video about clothes and sing.

Observation report 8

Learner achievement: To understand simple, clear and articulated language slowly.
To find difference which personal pronoun belongs to the possessive adjective and relating it to the clothes. Auditive
comprehension

Observations: The activities carried out with the use of the vocabulary in which Angel recorde his own voice agreeing
with the image. He kept calm and totally focused, wanting to listen to the activity more than once. He Understood every
element indicated in the image, relating each character with their dress, for this, the image used was chosen thanks to a
previous conversation doing the activity with interest and enthusiasm.
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Session 9

Learning Skills Topic Curricular adaptations Evaluation

Speaking Equal, greater or -Show a video about the topic. Compare the groups
minor than. -Ask students some questions about and write the correct

differences between big, small, and equal. sing.

Class goal: Materials: -Using images make a difference between big,

Acquire the symbols Computer small and equal.

and understands their Phones Internet -Explain the uses of symbols equal, greater

meaning connection and minor than. )
Speakers -Have the student to write the correct symbol
Videos in the box: equal = or not equal # in the

correct images.

-Ask the student to count every object against
to the other y put the right number with the
right symbol.

-Show a video of Greater Than, Less Than
Symbols Song.

-Ask the student to write a number in each
box to make a true number of sentences.
Introduce a gamification activity.

Observation report 9

Learning achievements: To compare two-digit numbers, using the symbols for greater than, minor than, and equal to.
The student writes the symbols and understands their meaning. The equal sign indicates that two numbers are the same.
The student compares two quantities and determines when they are equal.

The child acts and thinks mathematically in situations of quantity.

Observations: It takes a lot of practice and very diverse situations that involve the comparison of numbers until the
Angel masters these comparisons.

The student learns how to give meaning to the expressions "greater than", "
of the numbers, with material support audiovisual.

minor that "e" equals ", from the comparison

Session 10
Learning Skills Topic Curricular adaptations Evaluation
Writina and Equal, -Show a video about the topic. Place the correct symbol
speaking. greater or -Ask the student to order the numbers so that they in the order that
minor than. make sense with the given signs corresponds with the
-Ask students some questions about comparisons. images.
Class goal: Resources: -Using the PowerPoint tools draw the signs as Explain the imagines by
Concordance of the Computer appropriate. saying why the chosen
symbols = <>, what Phones -Ask the student to place the crocodile in the sign.
they mean, when can Internet correct position to make sense of the image.
he use them. connection -Promote the introduction of games in the linguistic
Speakers practice
Videos.

Observation report 10

Learning achievements: The student uses the symbols “>, <, and =" to show a true equation between two quantities.
The student is aware the numbers can be ordered from highest to lowest or vice versa.

To use appropriately the terms "greater than", "less than™ and "equal to", to express the result of the comparison.

Observation: Angel manages to understand each function of the signs of major, minor, and the equal, with activities
that are easy to execute and with the help of visualization of videos that help to keep him focused and learning.

It should be emphasized, that work was done with the frustration of the child because he could not carry out the
activities in the first instance. For this, he was given a break of 5 minutes to restart with the activities.

Source: Observations during the execution of the educational intervention (2018).

The self-recorded and videos were very useful for teaching to the child with attention-deficit the new vocabulary as
human body and transports. Other videos available on Internet were used to aboard topics such as: personal pronoun,
greater than, less than, equal than, singular and plural adjectives, possessive pronouns, personal pronouns. In addition,
the use of videos allowed creating innovative learning environments full of fun and entertainment during the topic
introduction and evaluation.

Using videos also helped the child to repeat the contents in English language the times the child needed, and he kept
always concentrated. He was able to work with the tablet every session. It helped him to understand all the elements
worked with the audiovisual tools.
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However, the child could manifest a need of a rest, at any time. So that, periods between 3 to 5 minutes of controlled
recess were established between the linguistic practices. The recess consisted of leaving him free time to review the
visual audio material already worked, use of toilets, and other diferent activity. Once the recess finished, the child
showed a better disposition to be able to perform the activities correctly in a first attempt.

In answer to the question 2: What kind of evaluation can be adapted to work with children with special educational
needs in English class? In the table 2 is exposed an example of rubric used in this experience.

Table 2. Rubric for evaluation of English language achievement of Children with attention-deficit

Skill Excellent Good Satisfactory Weak
Recognize and identifies Recognize and identify Recognize and identify He does not recognize
without difficulty in reading with  difficulty in with  difficulty in or identify = most
all the Demonstrative reading some of the reading some of the demonstrative
pronouns. demonstrative demosntrative pronuns pronouns in reading.
Speaking Has a good pronunciation pronouns. with the help of the He does not have good
does not need corrections. Has good teacher. pronunciation and
pronunciation but Has good requires the help of the
requires certain  pronunciation, but it teacher.
corrections. requires corrections all
the time.
Read fluently and clearly, he Read fluently and Read with difficulty. Read with difficulty.
doesn't need the teacher to do clearly. He has a good The pronunciation is He does not have a
Reading it He has a good pronunciation, it is acceptable according good  pronunciation
pronunciation, it is acceptable acceptable according to the vocabulary according to  the
according to the vocabulary to the vocabulary taught, requires the vocabulary taught,
taught. taught, requires the help of the teacher. requires the help of the
help of the teacher. teacher.
Locate the signs near and far Locate the signs near Locate the signs near Locate the signs near
in the image of the reading and far in the image of and far in the image of and far in the image of
correctly and relate it to the the reading with some the reading with some the reading  with
Writing  demonstrarive pronouns as difficulty and relate it difficulty and relate it difficulty and relate it

taught. Write simple and short
sentences correctly using the
demonstrative pronouns
relating them to the sounds
offered.

to the demonstrarive
pronouns as taught.
Write simple and short
sentences with the
teacher's help using the
demonstrative
pronouns relating them
to the sounds offered.

to the demonstrarive
pronouns as taught.
Requires the teacher's
help to do it.

Write simple and short

sentences with the
teacher's help using
incorrectly the

demonstrative
pronouns relating them
to the  sounds
offered.

to the demonstrarive
pronouns as taught.
Requires the teacher's
help to do it.

Write simple and short
sentences with the
teacher's help using

incorrectly the
demonstrative
pronouns relating

them to the sounds
offered.

Requires the teacher's
help.

Source: The authors (2019).

As shown in the rubric for evaluation of the participant’s English language achievement, it is required to remark that in
each activity the Angel was urged to identify and correct his own mistakes, offering time to review the work done.

During the 10 sessions, the child was encouraged to show and repeat the most relevant words and explanations to
remember. It should be noted that, for the completion of each session, a brief review of the previous work was initiated;
in this way, the reinforcement and the current content were connected. An evaluation was carried out to verify the
student learning after each session. Therefore, it was proposed a review of the topic.

To answer the question 3: How was the evolution of the learner’s communication skills in English when multimedia
means are used in curricular adaptations? See table 3 and figure 1.
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Table 3. Evolution of the learner’s communication skills in English

Skill Pretest Postest
Reading Word readings Recognition and reading phrases and sentences practiced and
the use of level of punctuation.
Zero writing domain Zero writing domain
Writing
Low level of participation Significantly improves participation in class practice by
Speaking for class practice approaching correct pronunciation and increasing his
vocabulary.
His level of understanding was low  Recognition of the spoken word in command as in structured
Listening sentences and increased attention in related activities.

Source: Observations during the execution of the educational intervention (2018-2019).

9
8
7
6
5 .
H pretest
4 -
H postest
3 -
2 -
1 -
0 -
Reading Writing Speaking Listening

Figure 1. Participant English language skills evolution

The evolution of the learner’s communication skills in English shows a satisfactory improvement to the lesson plan
designed from the implementation of the relevant curriculum adaptations. It should be noted that although the
participant age, he has not been achieved the mastery of the writing skill. The figure 1 presents the results of the pre-test
at the beginning of the intervention and the post-test once completed in the curriculum adaptation intervention plan.

4. Discussion

This experience teaching English language to a child with attention-deficit ratifies the importance of the technical
accompaniment required for teachers to improve the official curriculum adaptations and modifications to the children's
capabilities and limitations.

To have a student with special educational needs in class is highly probably in Ecuador; Thus, a teacher should have the
disposition and knowledge to support students to reach their learning achievement without any discrimination. Here, the
articulation of educational technology and gamification offer innovations for improving the adaptations and
modifications required for children to get betteer achievement.

To face the special educational needs is not the responsibility only of student's parents, or the work carried out only for
the professionals of the Department of Student Counseling. Educational inclusion is the work of every member of the
community. Thus, this study revealed the relevance of interdisciplinary participation in favor of inclusive education.
Therefore, it is considered a weakness to conduct this type of research independently of other inherent disciplines.

130



International Journal of Social Science Studies Vol. 8, No. 1; 2020

Regardless of the terms and definitions reviewed in this research, authors express their agreement to the position of Hall,
Vue, Koga, and Silva (2004) when they argue, the most effective way to design adaptations and modifications for the
inclusive class, it is to consider every class as an individualized and student-specific process.

Technology is an excellent means to improve the limitations of the traditional classroom, making it inclusive and
revolutionary, awakening the motivation of the student with and without special educational needs, and evidencing that
face-to-face interaction is not the only communicative channel that guarantees effective learning. Consequently, It is the
teacher's mission looking for the means required to allow students to achieve their goals (Chavez et al., 2018; Villafuerte,
2019).

After the review of the Ecuadorian Ministry of Education bibliography, we sustain that persists the requirement of
curricular adaptations and modifications for teaching English language to learners with attention-deficit and other
educational necessities in Ecuador. This research offers an example of an adaptation process directed to a
4th-grade-student, but it is necessary to designing more adaptations or modifications of the curriculum according to
learners' ages, grades, and limitations.

In concern to the child's attention, the following voices of school teachers evidence the child achievements:
B.1.4. “...at the beginning of the classes, the child shows very enthusiastically to work voice recorder”
B.1.7. “...Child attention is greater in each proposed activity using a tablet”.

In concern of the linguistic practices, the following voices ratify the contribution of audiovisual to the participant
language acquisition process:

B.2.5. “One of the most widely accepted tools used in the application of audiovisual media was the voice recorder”
B.2.11. “...Using ICT allowed significant progress in the child’s vocabulary acquisition from the previous
recording”.

B.2.14. “...The child listened to his voice and repeated it. He showed very motivated to practice English using the
Audiovisuals”

Those evidences demostrate positive results on the usage of Audiovisuals in the adaptations for English language sessions
because, to listen to himself was an activity of great satisfaction that promoted the child interest in achieving the words
correct pronunciation.

The unexpected finding is related to the permanent control of the participant’s behavior obtained during the English
language sessions using ICT. In such a learning environment, emerging conditions that favor the child progress in
reading, listening and speaking skills for the fulfilling of the objective.

Every activity proposed by the teacher that is not attractive will produce in the learners total breakdown, surfacing their
hyperactivity and inattention (Fernandez et al., 2003) Therefore, it should be possible to teach in such a way that the
activity becomes striking, interesting and passionate for every child, transforming them into committed and focused
students, achieving the objectives proposed in the curricular adaptation. Some recommendations to considere forn
adaptations are:

1. Teachers should teach themes of interest of the learner to motivate and capture their attention.

2. If the activities carried out in classes require a lot of concentration on the part of the student, provide a prudent
time to start over another activity.

3. The use of music videos is recommended since they help to internalize the contents taught. Also, learners show
pleasure when repeating songs.

4. Recording the learners' voices while singing or reading is beneficial and encourages them to improve their
pronunciation.

5. In case of perceiving any discomfort on the part of the learners, offer to perform another activity or a few minutes
break. Learners can resume the activity.

6. To carry out games such as the puzzle, teachers need to explain very well the dynamics. Thus, learners may have
more concentration in terms of the realization of it.

7. It is important to explain to the learner how to identify and correct their own mistakes for more meaningful
learning. Offering time to the learner to review the work done.

8.  For the realization of each class, a short review of the previous content is done, in this way the current content is
reconnected. To complete all the activities, use images that learners like.

9. The use of audiovisual is recommended when the classes are complex for making it easier for the learner to pay more
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attention.

10. Every session should include an evaluation activity to verify the language acquiring and thus propose other
appropriate activities.

It is necessary to expand the coverage of educational research projects that focus on the teaching and learning of
elementary and high school students, work with students with disabilities, the use of ICT in rural and suburban reality,
in coherence with purposes of the 2017-2021 Digital Educational Agenda of Ecuador, which proposes the availability of
teaching and technical support mechanisms for the development of educational innovations that make use of
educational technology (Ministerio de Educacion del Ecuador, 2017).

The educational intervention generates relevant changes in teaching, taking the audiovisual media as the connection
between the content and the student with special educational needs, favoring the modification of the pattern of behavior
such as staying attentive to the activity without the need to take a break, the inclusion in recreational and learning
activities; therefore, the strengthening of their identity about the group.

From the respective review and analysis of the literature, the objective was met, allowing the validation of both
methodological and theoretical guidelines regarding the case of study. It is worth to mention that from the fulfillment of
the objective and analysis of the information it could be established that:

The greatest advance probably was the acquisition of vocabulary. The child responds positively to basic instructions such
as daily greetings, answers to short questions, develops his verbal expression, and pronunciation through the use of the
recorder.

The experience allows proposing the application of adaptations using audiovisual to other cases that present the same
educational requirements and teachers who are encouraged to work with technological resources. Meanwhile, the weakest
progress was made in writing skills.

Note: This work is a result of the research project titled: Juegos Recreativos para optimizar el desarrollo del equilibrio
motriz y expression oral en espafol e inglé& de nifbs y nifas de educacicn basica del canton Manta. Facultad de
Ciencias de la Educacié&n of the Universidad Laica Eloy Alfaro de Manabi
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